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teaclz{?rl-str a(:;;t;ﬂrse cl;) about being a teacher. If this were a traditional
b arn%l ugse, your traimer would give lectures and you
Wi :asc: outtr tllle_ theory and pragtice of teaching. This is
e er-training course. In this course, you will spend
i c:u 'ﬁ 1]11 activities mth your classmates, Through these
= d yE will learn how to think what good teachers think, feel

200 . nglish teachers feel, and do what good teachers d
?eachmg and Tradition T
dh :ﬁfﬁ;;ﬁh asmmgy were taught. Just as children tend to raise
b as their parents raised them, teachers tend to teach
as the teachers themselves were taught. When some of

] an i 9 .
d techniques as their predecessors. Teaching fossilizes

~ How Is the cycle broken? You become
:Evolved ' a process, the “Kamola Procesc ™
. rm:lgh which you experience language Iessor;s
ased on sound principles, think aboyt them,

‘Thc art of teaching
1s the facilitation of
discovery.

predecessors’.
The Process

You experi i i
e el; ae:f}enence.‘r’ou €xperience meaningful language learning
i teacj}\:g;x v\];er? a language student and your frainer were youar
: - O€l0re you can know how to reqct
cach languag
ePPechely, you should know how it feels to learn | % =
effectively. P
: eru reflect On your experience. You think, about the learning
exp rience. You th;nk how it was a good experience or not a good
2 eneI}ce, You th‘:?lc about whether or not i was an effective way
earn language. You shar i
om g are your thoughts with your classmates and
Y You coneeptualize. To conceptualize means to think ang create
ideas. As you reflect on your experience, talk about it write about it

6

maybe even draw pictures or diagrams about it -- these activities will
help you construct vourown ideas about language learning and
teaching. “ '

You apply and practice. You observe other language. leaming
experiences and apply the concepts you have leamed to them. You
will also apply the concepts you have learned to creating language
learning experiences for your classmates and others because the best
way to know what it means to be a teacher is to teach. Your own
experience is your best teacher.

The process of becoming a teacher can be thought of as a cycle.

During this course, you experience this cycle many times. When
you have finished, you will have begun to know, think, feel and do as

good teachers know, think, feel and do.

The Content
The process of learning to be a teacher is built on a methodology

of language teaching, which in turn is built on a conception of
language. You can think of it as a pyramid.
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Lenguage
. Teachers

 Teaching
Language

What is language? i ‘
ge? In this course, language is “a system of
verbal symbols that evolves individually and collectively fhrough th
_ ! viduall
ol ually and collectively through the
. ﬁ?anggage 1s verbal symbols. Verbal symbols represent meaning
. bz ] m(linds of speakers, _hsteners, readers, and writers. Verbal
dff?co s do not represent things; they represent ideas about things.
i t?engjfate effectwely to the degree that our listeners or readers
) .
i s we are talking about and have the same ideas about
Language changes over time. The lan
gy . guage that you are usin
:zgiag}'l 1?Sd1d?'§frent from the language used by your great-gran dparentsg,
< i ea(:hereglt from the langlgage used two hundred years ago.
of us has different ideas of things, every time we use

langu i

theigr lz;i?gt‘:algt,]; 2;}‘;”’ our l:cmguage (_:hanges their use of language and

s ohs s 8€s our use of language. Over time, small changes
g changes in how language is formed and used,

This course has adopted the

lng_language. It is not the only way

\ it is one that is aimed at helpi
people learn how to use their new language in daily life. SR

P T S e ey e e AT T

In the past, educated people
often learned language so they,
could read literary masterpieces in
other languages. They also thought
that grammar was the most
important aspect of language. This
resulted in what is called the
“grammar-translation” method of learning language. Now, people
need to learn language for daily communication, and we know that
learning vocabulary and the practical use of language are at least as
important as learning grammar. Therefore, we have adopted an
approach that best fits' the reasons people need to leam a foreign

Teachers should learn to
teach language through
the same methodology that

students learn to use language.

- language today.

How are language teachers taught? This course is based on the
premise that teachers should learn how to teach language through the
same methodology that students learn how to use language. This
brings us back to the cycle described above. Many of the activities
that you will engage in as you learn how to teach are the same types
of activities you will engage your students in as they learn how to use
language. Through these activities, you will learn liow to feel, think,
and do as good teachers think, feel, and do.

Conclusion

As you study, keep your mind continually focused on the ultimate
goal. Think about how the activities that you engage in can be used
or adapted to help various ages of students, especially younger
learners. Finally, think about how you can help others become
teachers and learners who are dedicated to serving others in their

professional and personal lives.




OBJECTIVE
In this unit, you acquire a conception of teaching listening that

will prepare you for teaching listening using the communicative
approach.

engaging, mean

MODULE V Sounces af nput, Suprse, S
KEY CONCEPTS "o |

TEACHING ~  Students need a genuine purpose for listening in class. |

OR B Realistic_ sitpations are more likely to provide purpose and
AL SKILLS therefore motivation for listening. .
' =  Students are more likely to have a purpose for listening if
not all language or information is provided.
~— Teachers and other students are important sources of
listening input.
+~ Students will improve their listening comprehension if
UNIT A _ listening practice is supported by speaking, reading, and writing
TEACH activities. ‘ g ' -
ING LISTEN]NG —  Listeners listen, predict, listen to check their predictions, and
AS COMMU - construct 1deas '
i NICAT]ON + Listening comprehension correlates with predictability: Th
e better listeners can predict ideas and words, the better they can
comprehend.
€ Good listeners use their schemata, but they also use
situational and context clues, including what they know of the
speaker, to narrow their expectations as much as possible.
§ Having various forms, meanings, and uses of words and
phrases in mind can help listeners understand English better.
=~ Good listeners monitor their own understanding while
listening and assess their understanding at the end of a

conversation or talk. »
o~ Students need opportunities to think critically about

situations and 1deas.
—  Good listeners allow their ideas and language to be changed

by what they listen to.

11
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Activity 1 | Warm-up
You experience a traditional speaking lesson.

Activity 2 | A content-based listening lesson

You experience the principles of teaching listening
through & content-based listening lesson.

Activity 3 | Understanding the content-based
listening lesson

You understand th
based listening Jess
the lesson and fo
was based.

e principles of teaching a content-
on through analyzing and evaluatm_g,
rmulating the principles upon which it

[ 3]
2

Activity 4 | A task-
You experience the
story~telling throy

based listening lesson
principles of teaching listening and
gh a task-based listening lesson,

Activity 5| A task-based fistening lesson
You understang ¢

ficon: € principles of teaching a task-based

|18tenmg lesson through analyzing and evaluating the

;;SS 0:; and formulating the principles upon which it was
€a.

ACﬁ \nty 6 | Teac

hing listening: Revi
application 2: Review and

You review the

Principles of teaching listening and
apply them by observing 5 listening clasgs, i

Classroom Observation Form

—

30
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ivity | [Warm-up e s
2‘?: l:?ve-i You will think about the pi mcgﬁ?’?j (?; :6 ¢
< : 3 [ENCIS.
list nip}!g through discussing starements about good lis
istenin 2 i
t. Conceptualize. : :
fej’ze:;ee or disagree with the following statements. Support you
CAg e : _
opinion. You will have a chance_to review thennhlatell'l.eaI
¥ e Listeners construct meaning fr_om ‘fvhat t_ ey hear. g L
e The only real source of listening input is native sp
I " nativ akers.
scordings of native spe - »
- ° C%ood listeners always listen wqth apurpose.wm s
e Good listeners are able to pred;ct what tbey[readv -
o Good listeners use everything they alreac
understand what they are hearing. S,
e Good listeners focus only on what slij s
S e The” mﬁl&ine c‘omprehension at the
I < Wi o
e - Good listeners assess thelro
f a conversation or talk. Ny T
e“df Having various forms, meanings, f:ljng lu'lo‘itii Egﬂ\:r
hrases in miid can help listeners understand Englis hénsion e
T ier for students 10 improve listening cempre ¥
e : ni
E i‘ llt'? t?aiie;ra(:;tice listening separate from practicing speaking,
nghsh if the
eding, grwit  their ideas and language to be changed
G : - allow their 1deas 2
e Good listenei
by what they listen 10-

ivity 2 | A content-based listening less_onb ‘ e

?}?L\::Krel You will experience the principles of teaching

ﬁvmnh;{f through a content-based listening lesson.
k =]

Experience. _ . s

Fof the next while, you will be playing the} lrole lgi ;at];i:hegr.
student and your trainer will be playing the role of languag
Participate as a student.

START OF LISTENING LESSON(CBI)

> YTELLING. . _ s
'11 %Ei(S)Rlesson is about being a good storyteller. Listen an

5 2 1 <
discuss your teacher’s questions. §




b. Listen to your teacher’s questions and discuss them with your
classmates. § 8

PRE-LISTENING

5 2. CREATING PURPQSE and ACTIVATING SCHEMATA. Is
1t just old men that tell stories or does everyone tell stories? Would

you liketobea o00d StOI'}'teIler" Dis i : :
ue ? Discuss the followi n
your teacher and classmates. § -4 ng questionswith

* Why do people tell stories?
* Have you told a story today?

3 x
& stog‘?}f;; S:?ople entertained? Or do you wish you could have told
* Do you know someo
do they do that makes their
® Has one of .
members ever used a
3. Are tradition
4. Fill in the

ne _whq is good at telling stories? What
stories interesting?

your parents, grandparents, or other family

story_ to teach a lesson?

tab?l stories around the world similar to each other?
e with the elements of the “Cinderella” story.

Main f
Character | Cinderella
e

Problem
i ;

Complications

Resolution

Thcmé(Mprﬁl;

14

5. COMMON CHARACTERISTICS.

a. Good stories have three characteristics:

v Characteristic 1: Good stories are understandable.

v Characteristic 2: Good stories are engaging.

v Characteristic 3: Good stories are meaningful.

b. If you tell stories that are understandable, engaging, and
meaningful, people will want to hear your stories.

WHILE-LISTENING

6. LISTEN.
The following story is about a tiger, a boy, and a rhinoceros.

(Look in Appendix 2 for photos: the photos will help you visualize
the story better in your mind.) Your teacher will play a section of it

and ask you a few questions to check your understanding §

POST-LISTENING

7. WHAT HAPPENED? 9 a8

Discuss what happened in the story with your classmates and the
teacher.

Charactevistic 1: Good stories are understandable.

8. LANGUAGE.

2. Remember that for stories to be interesting, they must first be
understandable. How does the storyteller make the story
understandable? § &8 :

b. Let’s look at some of her language. Below are some

examples of her language. Listen. &9
Excerpt 1 | Content-based listening lesson #4 -

Boy was sitting on a big rock. In the middie of

the jungle. . . 5 el o

Excerpt 2 | Content-based listening lesson #5
“Well Tranand I ranand ... i

L _I— =
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c. In the ; I |
ran? Does h story, how many times do you hear the words »un or ~ Gond thiies axs i ciatanguble bechime Uiy are
.d : eanzlg words repeated make listening easier? o8 ' I
. How ' I ' . ; |
would you describe her words and grammar? o. Youruschecal) play He iy atemn st b (e ble

€. Fill in the blank: .«

v 5 language. Listen for each story element. g Lo
Good stories are understandable because their language is '

: . Characteristic 2: Good stories are engaging.
9.8
TORY ELEMENTS, 0. SUSPENSE AND SURPRISE. *

a. Fillin thee] : ! ,
I ﬁ‘femems of this story from memory. You may work a. Listen.
' Excerpt 1 | Content-based listening lesson #4

Boy was sitting . . .

b. What are somé other examples of suspense in the story?

Main
Character Boy? Ti ger? Rhino?
e T »:
Problem ~ c. Listen§ ¢
s ; Excerpt 2 | Content-based listening lesson #5
U CSWell Lran o S
Complications| - e

| - e Excerpt 3 | Content-based listening lesson #6

“And then, then, running; andT . ..

_(fl'im;;._ ST d. How is the storyteller keeping your interest? &
G e. Listen to Excerpt 1 again.
Resolunon — Excerpt 1 | Content-based listening lesson #4
et i Boy ...
Lesson e
(Theme)

f Fill in the blank:
v'Good stories are engaging because they have

yo NORAZAZY
the blank: o “r teacher’s questions. Then, fill in e f"‘ INCEN 2T
5 J . LS ;
11. PLOT. L
16




a. - Number-the story’s events as the
y happen.,d and as they
were told The SIXTH @ event on each side is given io you. ~ 98

Boy bumped into Rhino or Rhino
bumped mto Boy

Boy got behmd a big stone.

Boy got behmd a tree and threw a
stone. : ®

Bﬁy got behind a tree again and threw
another stone, which Rhmo ran after
agam -

3103’ grabbed a vine and swung across
Md back again.

Boy runs toward home.

BUY tald Tig '
iger he won't
he > was hred n't run because

@ BQY_.WB.S on R]".l“l;;--s——b;l; Fit
Bo

Y was Walkmg in the Jungl e
Rhmo Stmed chaSmg 130y

’1 iger camg
TI o cg 'clllong and told Boy to run
s0 T1ZeT 20Ul cate and eat him. '

b, What was the 11 fir 5: ::er:tt g:at happened?
c. What was the firs oo oryteller told about?
d. Why did the storyteller Degin ag thls event?

18

.

e What is the reason Boy told the story about Rhino?

f Fill in the blank:
- Good stories are engaging hecause they

12. PARTICIPATION.
a. At the beginning, how did the storyteller get the audience

involved? s
Good stories are engaging because storytellersget their .

audiences to
b.  Your teacher will piay the story again. Listen for all of the

‘ways that the storyteller made the story engaging. e

Characteristic 3: Good stories are meaningful.

13. THEME.
Answer your teacher’s quest10ns and then fill in the blank. #8

.- Good stories are meaningful because they have a

i

14 SUMMARY.
In your notebook, state how you are going to improve your own

story-telling.

LANGUAGE FOCUS

15. WORD FORMS.
Fill in the past-tense forms of the words from the story.

a,
i. get/ run /

. throw / trip /
iii. swing (two forms) / or

b. Listen to your teacher dictate the noun, verb, adjective, and
adverb forms of some words from this lesson. Write each word 1n

the correct column and row. ¥ g

understandable




- NOTES ON YOUR NOTES ON YOUR
THINKING PARTNER’S

‘ 2. Brainstorm additional sources of English input such as
websites and podcasts. Decide which would be appropriate for
various levels of English and which would be good young learners,
college and lyceum students, university students, and working adults
(general English or English for Special Purposes). Be specific. Create

a list that you can use in teaching s~
3 CEFR.What CEFR level of students would the listening text

W ; and lesson be good for?a-" ’
END OF LISTENIN_G LESSON (cp) 4. Fillin the CBI Listening Lesson Checklist on the next page.

~

Activity 3 | Underst
) anding the . i . 2y
: Objective: .FO” will unde?-sran;o:;;tem-?aged listening lesson E CBI Listening Lesson Checklist '
content-based listening Jegs ¢ principles of teaching a f . ' : %
3 on through analys; . | During most of the lesson, was your attention focused on
lesson and formulating the pyiy.; yzing and evaluating the . v : . ]
; Principles upon which it was be a° practicing language or on discovering new knowledge -- -
g‘iﬂg“w - s i P i understanding and creating meaning? . .
_Rewm 10 ¥ as trainees as the teacher returns to being a i1/ Did the teacher have pre-listening, while-listening, and post-
p - . - Ty
traiper. detts. receivel T listening activities?
' 1 . The students recel I tIIStemng input from severg] sources : ~"  Example of pre-listening:
Fill in the chart below with at least three sources ang examples of ~~ Example of while-listening:
each.~” ] .7 Example of post-listening:
Ll Did the teacher activate students’ schema?
-"’: When?
i -~ -HO\-V?
& il
23




g

Cinderella

TASK

2. Your task is to listen to your partner’s story about a time she
or he had 2 problem and solved it. The story must have 1) all of the
elements of a story, 2} at least one moment of surprise or suspense,

and 3) something she or he leamed from solving the problem.

s

il inthe story:elements chartbelows... |
view the chart with yosr partner to make sure all’ '
dloments arepresent: . L Lo

26°

Main

__Charﬁéféji‘_i.

Probiem Your parter’s problem: y

_Cdmpliéaﬁf _Complications to the problem:: -«
‘ons- BT : - : :

The olimax of the problem whenj .
1t looked like there was no
| solution:

sasmadsns a0 astading

‘Resolution | Your partner’s solution to the
Sy T B problemy

Theime .| What your partner leamed from

‘(Lesson) | the experience:

POST-TASK

3 Revise the story to make it more understandable, engaging,
and meaningful. Work with your partner 1o revise both your stories.

Story Focus

g® Change the order of events to create more suspense and
surprise at the end of the story. -

@ Change the way your Jisteners hear about each event so that
there is suspense and surprise in sach event. -

Language Focus
#® Change the language so thatitis easier to understand for your

listeners.

27
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: : : . s did e: es reate motivation for g

e Change the language so that it creates pictures in your Hc'm‘ f”"dd], dcsnig Li S 0 th" Vi:g] ,s?tudems
isteners’ minds, Which is easier for teaf: ers to teac. ? Why? 4

How can you use each in your teaching? Be specitfic.

#® Study vocabulary and grammar together
o . " : . - ' i : i
# Make a list of at least fiye nouns, verbs, adjectives, or sl fog,!gffmm <R level of stylents voald this les.son be

adverbs that are in your partner’s story but not in yours,
< Write out the other forms of the words (for nouns, write the
verb, adjective, and adverb forms. etc.). Check a dictionary to make
sure they are correct. ; T S
+ Find synonyms and o ther related words. and gﬁiﬁeﬁ;:::ﬁ]e_ observing a listening class. i
chan?;e }g;‘; ;g’;r?fonm and synonyms in your story. How does it . 1. Use what you have Ie_arned about teaching listening to fill
in the outline below with questions that students and teachers need
to ask during listening tasks and activities, Use the present tense. e,g,
“How does the teacher activate students’ background knowledge?”
(For help, see the warm-up questions in Activity 1 and the CBI

A h B o

'

Activity 6 | Teaching listening: Review and application
Objective: You will review the principles of teaching listening

END OF LISTENING LESSON (TBL)

Activity § | Understanding the task-based listening lesson et e e
Objective: You wilj understand the principles qf'fcmj'riug a lask- checklist in Activity 3.)§ _"
based listening lesson through analyzing and evaluating the lesson " r Actios I 7
a"dﬁ?mﬁdafiﬂg the principles upon which i was based E:‘S"]:ENIN 5 clivate sc Iel_na
Reflect angd Conceptualize, PRE-TAS KGX : Students:

Return to being a trainee as the teacher returns to being a trainer.
Answer the following questions in your notebooks.
1. In the TBL lesson, what were the main sources of listening

input? .« Create purpose

? Students:

? Teacher:

2. What are the advantages and disadvantages of having only

these sources of listening input? .« ?  Teacher:
3. In your notebook, summarize in a sentence or two what the .
students and frainer did during each stage (pre-task, task, post-task) Make predictions
of the lesson. .~ 9 Stidents:
Pre-task
.T'C?.S'k TR o e EE A LA T s (R - .
Phst-iash W_HILE: .I:domtor comprehension
‘ 4. Compare the TBL lesson with the CB]J lesson. Discuss and ' %EJ{?NINGK ' Students:
take notes in your notebooks. s.+ : | -
a. How were the story elements studied in each type of lesson? SR : Teacher:
b. How was language studied in each type of lesson?
c. Which lesson was more student-centered? Why? ”

28




POST- | Assess understanding and lanouace use
LISTENING/|?  Students
POST-TASK

?  Teachers:

?  Language:

Apﬁ!y. @9

2. Observe a listening and speaking lesson. Photocopy and
use the observation form on the next page.

; Class Observation Form
- Youare observing a lesson for learning purposes. Your role is not
to judge the instructor, but to learn from them. When you write your
observation report, do not refer to the instructor by name. Use
language that describes but does not judge.
- Besure to
® get permission from the instructor
® be early for class
® sit where you are told or where you will not interfere with the lesson
° avoid interacting with the students before or during a lesson
® have observation form available
o thank the instructor after the lesson is finished

Course title:

Date, time:
Observer:

Lesson topic:
Lesson objectives:

Lesson description (what happened in the lesson):

Comments:

30

. UNITB
TEACHING SPEAKING
AS COMMUNICATION




OBJECTIVE
In this unit, you acquire a conception of teaching speaking skills
that will prepare you for teaching speaking using the

communicative approach.

Activity 1]A traditional speaking lessonl
You experience a traditional speaking lesson.

34

Activity 2|Review the speaking lesson
You reflect on the traditional speaking lesson.

35

KEY CONCEPTS

+ Students need a genuine purpose for speaking.
= Al students need ample opportunities to speak In every
class: Less teacher talk = more student talk. ’
> Students need to be able to use language spon taneously.
& Students are more likely to generate their own language if
not all language or information is provided.
»  Students need opportunities to negotiate meaning and think
critically about situations and ideas.
=~ Students need opportunities in which they have to find
alternative ways of using language to communicate their
messages.
;:a Si;:cﬁ:;s are more likely to speak spontaneously if they are
3 Smdemsroom, free pf destructive criticism. . "y

) nts are more likely to incorporate error correction nto
their speech if they or their peers are the source of correction.

Activity 3|A task-based speaking lesson
You experience a communicative speaking lesson.

35

Activity 4|Review and compare the lessons
You reflect on and compare the lessons, understand TBL

principles, and then apply the principles to a variety of

speaking activities you can use in your language classes.

38

Activity 5|Developing a speaking activity
You create an activity using an activity from the list and a
quotation from a novel.

45

Activity 6|Speaking activity checklist _
You create a checklist to use in your own classrooms and
use it to evaluate an activity created by another pair of

trainees.

47




 Activity 1|A traditional speaking lesson
Objective:You will experience a traditional speaking lesson.
Experience
You will now be playing the role of language students and your

tra'ger will be playing the role of language teacher. Participate as a
student.

START OF TRADITIONAL SPEAKING LESSON
L. Read, translate, and learn the dialogue by heart. L.is

[Dialogue in a Shop)|

Salesgirl: Good Moming! What can I do for you?

Sarah: Could you Jet me see that green dress? I saw it in
- your window and I like the style and the color very much.
Salesgirl: T'm afraid, this dress will be too big for you.
May I show you another dress in green? I think this one
~will fit you.

Sarah: This is another style. Let me try it on in your
fitting-room. I think I like it too. It is very nice
-'_-_‘ggief‘g'ﬂ-' I'see, you like the dress. It looks very fine on

:; Sﬂfﬂh I will buy it. |

fgf"‘."‘ irl: Do you want anything else?

Sarah: Could you show me that light white shirt? T would

Ilke to buy it for my son. May I bring it back tomorrow if
this shirt doesn't fi him?

| S&ifesgfﬂ:_Sure, you can, If it doesn't fit him, you can make ‘
“arefund or exchange it ..
_.S_’th: All right, Dt
Sa_]esgirl: Would you pay cash?
_:-Sa;qh;-_No, T would like to pay by my credit card.
 Sadesgirl: Fine. Thank you, Here are your clothes.
Sarah: Thank you, t00. Good bye!
~ Salesgirl: Good bye!

http://online-teacher.ru
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END OF TRADITIONAL SPEAKING LESSON

Activity 2|Review the speaking lesson : .

Objective:You will reflect on the traditional speaking lesson.

Reflect. 2

The speaking lesson is over. Reflect on your experience as
students during the lesson. a8

|. What did you do during the lesson?

2. How did youfeel as you were participating?

3. What did you learn? L 1

4. After having experienced the lesson, do you think you could
interact naturally with people in a similar situation?

Activity 3|A task-based speaking lesson

Objective: You will experience a communicative speaking
lesson.

Experience

For the next while, you will be playing the role of language
students and your trainer will be playing the role of language
teacher. Participate as a student. &

START OF TASK-BASED SPEAKING LESSON

PRE-TASK

1. Your teacher will divide you into groups of three or four. In
these groups, you will engage in a role-playing activity. One person
will be a customer in an electronics shop and another will be a sales
associate. If there are three in a group, the third person will record the
interaction; if there are four in a group, the third person will be the
manager of the shop and the fourth will be the recorder.-

2. You will receive a role-playing card from your teacher. L

a. Do not show the card to anyone!

b. Read the card carefully and take notes for yourself about the
problem presented to your character, his or her feelings about the
problem, and the solution your character wants for the problem. Do
not share these notes with others. .~

c. Think about the problem from the point of view of the other
characters.

35
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_d. Write down words, phrases or sentences that you think you
will be using during the role-play -- it’s okay to use a dictionary --
and words or expressions you are likely to hear from the other
characters.

¢. Wait until the other characters in your group are ready.
TASK

3. Perform the role play as directed and make a recording.

L
a. Feel free to ask your teacher for help with language.
b. Perform the role play again, if you have time.
4. Review the recording together and make a transcript of the
recording. § 97
'POST-TASK !
5. How did you solve the problem? 8
a. Be ready to report to the class in two or thres sentences about
your group’s solution to the problem.
b. Beready to share the language you used to solve the problem.
LANGUAGE FOCUS )
6. Transcribe the conversation. .
7. Focus on words and expressions. From your own speech:.<~
o ﬂa:.e (I){Jr};l:gme.all nouns and verbs. Did you use the correct names
e Jects or ideas you were talking about? Look in the dictionary
¢ words and expressions that better communicated your
meaning. % L1
b. Pick three new nouns or verbs.
1. What are the other forms of these words -- their noun, verb,
adjective, and ad\g«?gb forms? Write them in the chart below.

i

able | XXXXXXX

negotiation | negotiate | negoti

36

ii. Think of collocations as word-friends: Just as you tend to spend
time with the same group of friends, words tend to spend time with
the same groups of other words. An example using the word negotiate
is given from the Online Oxford Collocation Dictionary.

Make a chart similar to the one below in your notebook. Use the’
Internet to find the most common collocations of three nouns or verbs
recorded while performing the task above. &

negotiate | verb + negotiation: to be opento’
“ | négotiation, to enter into negotiations, to

open negotiations, to break off negotiations,
to resume negotiations SR
negotiation + verb: negotiations begin,
negotiations go on, negotiations break
down, negotiations collapse, negotiations
resume i
adjective + negotiation: difficult e
negotiations, lengthy negotiations, -~
protracted negotiations, bilateral - .~
negotiations, serious negotiation
negotiate + noun: to negotiate a settlement,
to negotiate an agreement, to negotiate a
contract, to negotiate a truce, to negotiate a
deal s i

LY ]
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c.  Readyourownspeeches in
new words, word forms, an
8 Do the task again u

d word co

the conversation. Qubstitute the
llocations for the old ones.

sing the new words and expressions.

END OF TASK-BASED SPEAKING LESSON

Activity 4{Review and compare the lessons
Objective:You will reflect on and
understand TBL principles, and then apply
of speaking activities you can use in your

Reflect.

The speaking lesson is over.
students during the lesson. 984
1. What did you do during the lesson?

compare i
the principles 10 @ variety

language classes.

1

[
the lessons.

Reflect on your exgerience as

2. How did you feel as you were parﬁcipating?

3. What did you leam?
4 Aftér having experienced the
interact naturally with people in a si
5. CEFR.What CEFR level of students

be appropriate for? €3+

6. Cornpare the tyq lessons

answer. 94

lesson, do you think you &
milar situation?

ould

would the TBL lesson

by filling in the table. Explain each

6. Didyou know *
alofthe:
information - - .
beforehand? * © =

c. . Didyouknow
what your partners” B
were going tosay’ |
before they saidit? =

d,.. Wereyouput,
into situation in~ -
which youhad to. - -
L;zegdﬁate?___f _a

o . Wasthe o4
situation realistic




j.  Wereyou able
to speak without
feeling that you
might be corrected
or criticized?

k. Ihd everyone
have an opportunify
1o speak?

1.~ Wereyou
encouraged to
cooperate with
others?

\ m. Didthe
feedback help you
develop your ability
1o use language to

communicate with
others?

n. Did youhave
to find alternate
ways of

com municating your
‘message?

7. How was error treated in the two legsons? %8 P
a. Inthe traditional lesson, who decided what ab error Was!

cted the error?
he task-bas ed lesson, who decided what an

rror’? -
lesson are students more likely to feel

their language?

Corse error was? Who

b. Int

corrected the €
¢ In which :
improve the accuracy ©

motivated to

10

d. In which lesson

Concepiualize.
8. In the same groups,

above to make a list of the principles upon
speaking activity was based. Yourt
the board and give each principle

notebook because you will need
activity a8

Apply.

9 Make sure you understand each of the principles generated by

your class before doing this activity.
following speaking activities. Lie@~

a. Survey.
questionnaire about people’s
recreational, etc. For example,
you normally sleep?”, “Have y
talked in your sleep”
bed?” etc. They then go aroun
other their questions. At the co

are corrections more likely to be remembered
and become part of the language that students use?

use the questions and answers in the table

Students choose a topi :
habits — eating, sleeping,

> “Have you ever fallen out of
d the class asking each

summarize, and analyse the results.

which the task-based
rainer will write the principles on
a2 number. Copy them into your
them for the Apply section of this

Apply the principles to the

Sy LA A

¢ and design a

“How many hours do
ou ever walkedor

nclusion, they compile,

(e.g., climba mountain, doab
the river, act in a play, etc.) an

mountain?” etc.

£Toup s given one of-a sequen

b. Find someone who... Students list activities

d they then go around
the class asking “Have you ever climbed a

¢. - Jigsaw task. Students work in groups. Each

a story, Students look at their picture; and then the

ungee jump, swim in

ce of pictures which tell

_‘_‘_-'-'_'-———-______———-’
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pictures are taken away. New groups are formed
which consist of one student from each of the original
groups. The new groups have to work out what story
the original picture sequence told. For the story
re,_coqstruction to be successful, they have to describe
the pictures they have seen, talk about them, work out
what order they should be in, etc. The different groups
t_hen tell the class their stories to see if everyone has
reconstructed the same story. )

T s

d  Ranking exercise. Students put in order of

‘ i;np;ﬁance somethirj.g, e.g., their favourite colours.
An then they explain their choice.

e, Drama. Students have read a story. They have to

o oose a scene, create a dialogue, and perform 1tin
front of an audience.

£ i i : e
Discussion. Students discuss any topic in £roups

or with the wl?ola class. It can be spontaneous OF with
prior preparation.

%haragttlru e;:. ;l]a vification. The leamers receive the
e W'lghgsl ;sbof four different people, each of
candidate to be elected as a local leader. Each
Jearn h?ossess,gs some negative qualities and
ers have to discuss and.decide in pairs Of small

| erou | 1vi |
gr oups whom they would wish to elect, giving their
Teasons in each case. :

h. i : g
Telling stories or jokes (personal or well-

known). A student
. R '[ells as . OF
jOke from memory. tory, funny anecdote,

| e ——

i

i Problem-solving (e.g. moral dilemmas).

Students are presented with a “moral dilemma’” and

a.s_ke&:-t’o come to a decision about how 10 resolve it.
For example, they are fold that a student has been
___:___.._.———'-_'_'—__ z o 1
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publicly to ignoring th
choose and justify thel

j.  Role-play. Stude

without audience orin
i N AT =

k  Dialogue. Studen

other ideas substituted.
accordingly. Finally, th

carry the action further.

| Simulation. In thi

in small groups with no

s G : .
caueht cheating n an important exam. They are then
given the student’s difficult circumstances and five
possible courses of action — from exposing the student

problem or task, but they are also allotted individual
roles. which can be written out on cards. It can be
done in pairs or gmall groups. It can be performed

it. They can perform privately in pairs or publicly in-

front of the class. It can be performed in different

ways: in different moods (e &, sad, happy, irritated,

bored), in different role-relationships (a parent and

child, wife and husband, wheelchair person and nurse,

etc). Then, the actual words of_the text can be varied:
uted. the situation adapted

continuation: two of more additional utterances which

act as themselves, but the group role situation and task
they are given is an jmaginary one. They usually work

m. Info gap (informationfexperieuce_/_op;“-m
ku owledgejdescribe and draw/find the differences).
Find the difference. In pairs, students each look at a
picture which IS VEY similar (ss do not know this) to_ |
the one their parther has. They have to find, say, ten i
differences between their pictures without showing
their pictures 0 each other. Describe and draw.
Students work in pairs. One e e

e incident — from which they
r choice.

nts are given a situation plus

front of the class.

ts learn it by heart and perf'orm :

¢ learners can suggest a

s task participants speak and

audience.




descriptions, and the “artist”

[;hibh he/she mustn’t show fq the partner. The partner
has to draw the picture without Jooking at the ori ginal,
the one with the picture will give instructions and

will ask questions.

sounds, or words or phrases.

n.  Drilling .Students repeat after their teacher

text and reteli it in thejr own

0. Retelling the text from book. Students read a

words,

P.  Presentation. Students

prepared at home.

Twp teams get ready. One is
another is against it Then s

Spontaneously
home and pres

I.  Desecribe 3 person or

from meémory) .A student is
student describeg what is th
Byl

r" any movie fom memory iy

| characters. This can be done

with or without an audience, -

S
et
B

. TSR e TGS

T fBét;ounting_t_he plot of

prepare a formal talk

about any topic (can be given by a teacher or students
choose themselves). They also can use visual aids as
they present. Presentations can be spontaneous or

q ~ Debate. Teacher provides a topic appropriate for
students’ level, .2, “A woman’s place is at home”.

for the statement,

; tudents present arguments
Supporting their position, This can be done :

in class or with students’ preparation at
enting arguments next class.

place (from picture or

given a picture and

ere or from memory.

— ——y

afilm. A student retells
main events, main
individually or in pairs,

. Describing likes ang dislikes. A student
describes his/her Ilkei(:r dis|

ikes about any topic.

u Learning by heartapoem ang reciring it.
Students learn by heart @ POemat home and i

44

perform it dramatically in class for the class or group-
mates. sE

v. Twenty questions. Every student pretends to be -
any famous person, comes up to the board turn by
turn. Others ask the student different questions to find
out who s/e is,

i ake plans for any
w. Making a plan. Studentsma : \
kind of event for future, e.g., to plan a trip, to plan a
holiday party, to plan a cpnference.

x. Ispy. A student goes out of the room. Other
.;st‘udentS hide several objects and the student must find
out what the object is by asking yes/no questions.

 Balloon debate. A group of students are in the _
iﬁsket of a balloon which is losing air. an, one
person can stay in the balloon and survive (the, others
have to jump out). Individual students representing
famous characters (Napoleon, Gandhi, Cleopatra, etc.)
or professions (teacher, doctor, lawyer, etg.;) ha\_re 2
argue why they should be allowed to survive.

ivity 3 loping a speaking activity

Activity S|Developing a speaking activ o

Objective:Youwill create an activiry using an activity from the
Jist and a quotation from a novel

Conceptualize. _

1. In Edmund White's novel, 7he Farewell Symphony, the éna;n
character is learning Italian from a teacher in her home. Read the
following excerpt carefully.

“ ‘[Lucrezia’s] teaching meﬂ_]od was clever. She_-.._
invited me to gossip away in Italian as best I could, -
discussing what I would ordinarily discuss in E“g.l___‘h,
when stumped for the next expression, I'd pause. She’d

45
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23

mgworﬁild write it down in'a

week aftér week:' ... Day after day 1
d:she tore out the seams of my

tsn-znd found waysto tailot it o my

-2 -Get into pairs to do the following activity. #*

a Explain Lucrezia’s teaching method to your pariner in your
own words. ey - _ -

b. List the reasons you would like and dislike such an approach
to teaching speaking and your reasons. Think about your likes and
dislikes both as ateacher and as a student. If you need help organizing
your thonghts, in your notebook create a table similar to one below
and fill in the table. .

¢. In the space after the chart, write notes for a brief speech (2 -
3 minutes) about likes and dislikes for presentation to your partner.
Be prepared to present your speeches without notes in front of the
whole class. <& .

d As an altemative 1o presenting .a speech, create a
question/answer dialogue between you and your partner, which you

present in front of the class. (Focus not on speaking someone else’s
words but on presenting your ideas. ).~ ¢®

L]

LN

Lucrezia’s .~
approach? .= .

Why would 8 -
student not like. -
3145-}.th'1_'§'2_21'$;-"5*:5_ i:_'

ap p‘fo_abh? ”

+ Neotes for speech or Q&A dialogue:

3 After completing the abeve activity, with your partner c_:hoose
another activity (€.8. role-play) from the list in Act_lv_ny 4. Ol;tllt:l_e .the
activity below by a) Sfﬂti“g-ﬂienobj ective of the activity, b) Qleslgnbmg
what your students will do, and c) describing what you, t_he ‘teacher,
will do. Make sure that your activity follows the principles of
speaking you have been leamning about. &7

2. Activity name:

b. Objective:

¢ What the students will do:

d. What the teacher will do:

Activily 6/Speaking activity checklist

Objective:You will create a checklist to use in your own
classrooms and use it 1o evaluate an activity created by another paiy
of trainees. N

Apply. _ . |

1. Choose the top seven principles of teaching speaking
communicatively and create a checklist for yourself. #%.< (0

a. In your notebook, write down as many principles as you can
in your own words.
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b. In a sentence of two, explain the principle to someone who O Principle 3.

does not understand anything  abouyt teaching speaking P
Communicatively,
¢. Read the principle to your partner and listen to your partner’s
list. 0 Principle 4.
2. Use the checklist to evaluate one of the speaking activities &
created in Acti vity S above
a. Switch Speaking activities that Youcreated in Activity 5 above e
with another partnership, O PrincipleS.
b. Evaluate thejr activity by your principles, .~g® #
i. Write your principles on another piece of paper. .
ii. Talk aboyt their activity in re ards to the principles it satisfies ) -
and the ones it does not i e L Principle 6.
iii. Explain why and why not. : < .
Iv. Retumn thejy activity with your notes on it along with a copy of s
your principles,

0 Principle 7.

s
Ref’eCf. -~ -%
! 3. Think about the Jast two activities. o« e

| a In Activities § and 6, how many extra opportunities did you
have to Practice Speaking?

. 1AL Was your purpose and motivation to speak during these
activities?

Apply. :
4. How can You apply this to your own teaching? .-

TBL Speaking Lesson Checklist
| O Principle 1

> i
| r &

[0 Principle 2.

. . _—
1 WWMM
M
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Appendix 1 | Content-hased listening lesson #1

(transcript) >
Appendix 2 | Rhinoceros and tiger photos 52
&p:::f:]xptf | Content-based listening lesson #2 | .,
?ﬁg::f::rpt;i | Content-based listening lesson #3 54
Appendix § | Content-based listening lesson #4 and #5 - 59 1
Appendix 6 | TBL Speaking Roles 39
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Appendix 1 | Content-based llstenmg lesson #1 (transcnpt)

0.000 1.497
1.4974.944

4.944 6.139
6.139  8.180 .
8.180 10.098

10.098 11.273
11.273  13.448
13.448 15305
15305 16.493
16.493  19.295
19.295 -20.905
20.905 23.392
23392 24,120
23.642 . 24370
24,370, ..25.038

27.420 28.170
28.170 28349
28849 30.724
30724  32.033
32.033 32534
32.534 34.837
34.837 36.048
36.048 37.661
37.661 39.030
39.030 40.120
40.120 41294
41294 42483
42.488  43.923
43923 45364
45364 47.089
47089 47372
47372 48997
43,997 49.522

49.522 52,140
52140 52940

_CYNTHIA: .
25.038" 25.820 " (H)
25.820 27.420

CYNTHIA- 00:00... Um,

... any of you who find that you really enjoy slmytellmg,

I would like to mention,

that the fast weekend in July.
(H) In Spring Grove Illinois,
there is a festival,

(H) children under twelve are free,

<PAR Tl just mention ﬁlarto all you parents PAR>,
= U=m,

| -a-“nd it's called the Iilinois storytelling festival,

. Have ahy of you ever gone?
.. T know you have. .
... [Alright].
MANY (LAUGHTER)]— -
Put your. hand down.
Uh- %=~ ,
When I foand out I was telling here,
I didn't realize,
that Dusty,
% had attended your church a number of times,
he's also a storyteller,
..uh,
. (H) from the .. Rinois storytelling festival.
(H)— And uh, i
.we would love to have'you all come
.. There are four tents, T
a children's tent,
(H) an adult tent,
(H) a general tent,
and then a . traditions tent.
Where everyone can come and just,
share their memories of growing up, .
or,
{tI) world war whatever,
o=,
£ first ime you ever rode in a. train,
.all of those things,
51
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52940 547 it' i3 : :
48 it's a won=derful family event. Appendix 3 | Content-based listening lesson #2 (transeript)

54.748
56.912 .. A=nd I hope that some of you would Part

be able to come.00:56 495.470

. : ) . 503.728

ppendix 2 | Rhinocero sand tiger photos 504.778
505.371

506.307
stories,

508.950

511.432
512.094
! a tiger.
513.169
515.519
Tiger.
517.651

503.728 MANY: .. ((APPLAUSE))08:23
504.996 AUD:  ..(THROAT)[=]

505.371 CYNTHIA: [Wel=ll.

506307 AUD: ... (THROAT)

508.950 CYNTHIA: .. Some of my favorite kinds of

511.432 are stories where the audience gets to

help a little bit.

512.004 AUD: .. (THROAT)
515519 CYNTHIA: ..A[nd thisis] astory that has

513.619 AUD: [(COUGH)]
517.651 CYNTHIA: ... Andl need you= to be the

521.640 .. (H) Now this tiger keeps

changing his mind about things,

M, US. Fish and Wildlife Service [Public Lo
dia Commons '

By Stolz Gary

domain], via Wikime

523.602
526.862
527.863
52R.219
530.972
531.330
533.055
536.050
537.574
540.472
543.822
544.524
545.595
and forth.
548.407

b RN B8 SRR T
Photo credit: Wikipedia Commions .
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523.602 (H) sometimes you're going to say,
526.862 .. tha=t's goo=d said Tiger.
527.863 Can I hear you say that?

530.972 MANY: _.[Tha=t's goo=d said Tiger].
530.808 CYNTHIA: [Tha=t's goo=d said Tiger].
531.330 AUD: X=

533.055 CYNTHIA: And sometimes,

536.050 . that Tiger changes his mind.
537.574 ... And he says, )
540.472 .. tha=t's ba=d said Tiger.

543.822 MANY: .. Tha=t's ba=d says Tiger.
544.524 CYNTHIA: Al=right.

545.595 Well let's see=,

548.407 (H) what keeps flipping this tiger back

549.025 Shall we?9:09




me.

Appendix 4 | Content-based listening lesson #3 (transeript)

... <L 9:09 [Excerpt 1|Boy was

(H) In the middie of the jungle.
.. Just sitting,

... When along ... came Tiger.
- <VOX R==un boy VOX>.

... Said Tiger.

-(H) <VOX R==un VOX>
And then,

«. <VOX 1 will= _chase you=,
- And T'will ... catch you.
..(H) .. And then,
hm-hm-hm-hm.

(H) I will= eat you.

(H) So r=un VOX> ... said Tiger.

... Well ... said boy,

.. (H) Eat me then (Hx).

(H) I'have no run left in me.

... <VOX What?

... You won't run?

... Tell me why you won't run.

(H) and then I will eat you VOX>.

... Said Tiger

- (H) Well it's Iike this said the boy.

.. I= was walking,

- Just walking in the jungle when,
« ((SLAP)) ... T bumped into Rhi=no.

- <PAR You know what a rhino is,

don't you

- (H) A great .. big ..animal] with

616.004 AUD:[(COUGH COUGH)]
619.603 CYNTHIA: ...(H) Or Rhino bumped into

Part 2
549.025  553.636
sitting on a.big rock >,
553.636  555.030
555.030  556.425
356.425  560.317
560.317  563.688
563.688 564.9]8
564.918  566.259
| 566.259  567.009
I!f 567.009  569.343
| / 569.343 572318
572318  573.812
/ 573812 574.837
574.837 577018
I' 577.018  580.195
[suspense]9:40
580.195  583.325
383325 585440
385440  587.954
387954 589998
589.998  591.576
391.576  593.838
' 593.838 595657
595.657  597.025
597.025  600.040
600.040 602 744
i 602.744  605.964
' 605.964 609930
- 609.930 612377
612.377  613.099
613.099 617.129
ahorn. PAR>
615.099
617.129
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619.603 .622.320 ... was willing to forget it.

622.320 624.558 ... But no=t Rhino.

624.558 625.875 ... (H) So he got mad,

625.875 627.845 and I ran away from there fast.

627.845 629317 .. Now this is where you say,

629317 631.644 ... tha=t's goo=d said Tiger-.

631.644 634,946 ... [Tha=t's goo=d said Tiger].

632.115  634.867 MANY: [Tha=t's goo=d said Tiger].

634.867  636.693 CYNTHIA: ... (H) Well I ra=n,

636.693  638.643 and I ran and I ran and I ran,

638.643  640.204 ... but all the while,

640.204  641.504 there was Rhino.

641.504 644.226 " (H) Running ..right ..after me.

644226 646.468 (H) He can't see very well @but,

646.468 648.568 ..boy= can he ron fast.

648.568  652.571 ... [Tha=t's ba=d said '_I“ige_r].

649.415  652.640 MANY: [Tha=t's ba=d said Tiger].

652.640  655.013 CYNTHIA: (H) 10:52|Excerpt 2] (H) Well
I ran and

I'ran and I ran and I ran,

655.013 657.223 until I found a low tree=.

657.223  660.114 ... And I climbed up in that tree,

660.114  661.847 (H) and I sat on a branch,

661.847 663.397 ... and Rhino,

663.397  665.390 (H) he ran right under me,

665.390 667.715 and he kept right on going. _

667.715  671.386 ... (H) [Tha=t's goo=d said Tiger].

668.670  671.386 MANY: [Tha=t's goo=d said Tiger]=.

671.386  673.003 CYNTHIA: ... But, o

673.003  675.928 ... <L he came back ..Iookmg_' tor_ me.L>

675928  679.439 ... (H) [Tha=t's ba=d said Tlger].

676.894 679331 MANY: [Tha=t's ba=d said Tiger].

679.439  681.034 CYNTHIA.: ... (H) So I got down,

681.034 682.554 and I picked up a stone, _

682.554 685.809 (H) and I threw it at Rhino to scare him

away, _ -

685.809  689.200 ... [Tha=t's goo=d said Tiger].
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686.717
689.200
690.405
693.000
693.777
696.285
696.550
697.700
699.196
701.066
702.770
703.234
705.809
706.677

689.191 MANY: [Tha=t's goo=d said Tiger].
690.405 CYNTHIA: (H) ... But,

693.000 ..<L it didn't scare him away L>.
696.285 MANY: _Tha=[t's ba=d said Tiger].
696.175 CYNTHIA: [Tha=t's ba=d said Tiger].
696.550 AUD:(THROAT)

697.700 CYNTHIA: (H) So I got down,

699.196 and I ran a little more.

701.066 ... A little slower now,

702.770 because I was so tired but,
703.234 .. (PFEW)

705.809 at least Rhino was getting tired too.
709.157 ... [Tha=t's goo=d said Tiger].

709.148 MANY: [Tha=t's goo=d said Tiger].

10:49 [Excerpt 3]

709.157
710.540
711.760
712.677
713.757
715.482
717.738
718.611
721.265
721.861
722.386
time,
724.829
728.055
728.501
731.124
732.551
733.402
734.799
737.060
737.907

740.691

710.540 CYNTHIA: ... And then,

711.760 ... then,

712.677 [ was running,

T13.757 Y%and I tripped,

715.482 into a shallow ditch,
717.738 ... right in front of rhi=no.

721.265 MANY: .. [Tha=t's ba=d said Tiger].
721.265 CYNTHIA: [That's ba=d said Tiger].
721.861 AUD:<X Yes X>.

722.386 CYNTHIA: Well,

724.829 (H) but Rhino was going so fast this
738‘055 ..he ran right (H) o=ver me.
731.124 .. [Tha=t's goo=d said Tiger].

730.944 MANY. [Tha=t's goo=d said Tiger].
732.551 CYNTHIA: .. (H) But I got up,

733.402 .. and,

734.799 ... there was Rhino.

737.060 Right there ... back again.
740,691 .. [Tha=t's ba=d said Tiger].

740.680 MANY: [Tha=t's ba=d said Tiger].
742372 CYNTHIA: .. (H) So I ran and I ran,
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742372

744.259 .

745,525
747.550
748.825
749.585
751.974
754.761
756.628
759.480
760.027
762.799
764.902
766.287
767.887
771.414
772.151

774.403
775.957
778.179
781.797
782.537
782.537
782.829
782.992
785.737
786.177
788.317
790.198
792.369
794.095
795.710
798.060
798.811

801.106
803.345
804:815

744.259 (H) until T saw % ..a vi=ne.

745.525 (H) and I grabbed the vine,
747.550 and I swu=ng across the river,
748.825 to the other si=de. j

751.974 MANY: ... [Tha=t's goo=d said T-I‘iger]‘
751,974 CYNTHIA: [That's goo=d said Tiger].

754,761 - ... But on the other side,
756.628 ... was Crocodile.
759.480 ... With his mouth ..wi=de open.

762.799 MANY: .. [Tha=t's ba=d said Tiger].
762.681 CYNTHIA: [Tha=t's ba=d said Tiger].

764902 °  (H) Sol swa=ng back,

766.287 ~ (H) and I let go of the vine, .
767.887 and I landed with a thump,
771.414 ... and I didn't see Rhino anywhere.

774.403 MANY: ... [Tha=t's goo=d said Tiger].
774.359 CYNTHIA: [Tha=t's goo=d said Tiger].
775.957 (H) So 1 got down,

778.179 ... and then T realized,

781.797 ...Ihad been ... on ..Rhino's .. back.
782.537 AUD.... @@@

782.829 AUD 2: [Tha-]--

782.829 AUD 3: [Tha-] --

785.712 MANY: [Tha=t's ba=d said Tiger]."
785.675 CYNTHIA: [Tha=t's ba=d said Tiger].
786.177 AUD: @@

788317 CYNTHIA: ... SoT got behind a tree.
790.198 (H) And I picked up another stone,
792.369 and I threw it just as far as I could,
794.095 (H) Rhino can't see very well,
795.710 (H) but he heard that stone,
798.060 and he ra=n off after it.

801.106 MANY: ... [Tha=t's goo=d said Tiger].
801.106 CYNTHIA: [That's goo=d said Tiger].

803.345 ... And then Tiger said,
804.815 (H) .. And so then,
806.654 (H) you ..ran away?
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806.654
808.463
810.554
811.963
813.183
815.183
817.913
818.597
819.925
big stone,
824322
825.266
827.454
829.380
830.363
830.562
833.211
835.155
836.448
837.193
838.558
840.170
carry him.
843.070
844 482
845.457
846,807
848.592

808.463 And you got away from Rhino?
$10.554 ... And boy said,

811.963 ... <L well?

813.183 .. N=o,

815.183 ... I..was so tired,

817.913 I ..just sat down ... here,
818.597 and,

819.925 ... (H) and,

824 322 (H) and now I'm going to get behind this

825 266 because,

829.555 (H) ..here comes [Rhino] now=[2= L>2]
828118  AUD:[@Rhino]. '
830.363 MANY: [2(LAUGHTER)2]=

833.211 CYNTHIA: [3Tha=t's ba=d said Tiger3].
833.211 MANY: [3Tha=t's ba=d said Tiger3].
835.155 CYNTHIA: And he took off running fast.

836.448 And the little boy,

837.193 (H) got up,

838.558 ..<P not tired anymore P>,

840.170 (H) and he ran away home,

843.070 as fast as his little brown legs would
844 482 .. (H) <P And that's good,

845.457 ... that's bad, '

846.807 is the name of that story P>,
848.592 MANY: (LAUGHTER)

854.742 ((APPLAUSE))14:14
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Appendix 5 | Content-based listening lesson #4 and #3
Content-based listening lesson #4 (transcript)

Boy was sitting on a big rock, in the middle of the
jungle. Just sitting. When along came Tiger. R-r-run, boy,
said Tiger. R-r-run. And then, | will chase you. And I will -
catch you. And then, hm-hm-hm-hm, T will eat you. So run
said Tiger. IS

Conteni-based listening lesson #5 (transeript) -

Well 1 ran and I ran-and [ ran and I ran, until l.'fo_hhd a
Jow tree. And I climbed up in that tree.and I sat on a
branch,and Rhino, he ran sight under me,and he kept right
on going. That's good said Tiger. But, he came back looking

for me.
L=

Content-based lisiening lesson #6 (transcript)

S— S e —— e e

And then.then, [ was running,and I tripped,into a
shallow diteh, right in front of thino. That's ba=d said Tiger.

Well. but Rhino was going s0 fast this time, he ran right

over me. That's goo=d said Tiger.But I got up,and,there was
Rhino.Right there ... back again. e R

_ Appendix 6| TBL speaking roles

Customer

You bought a new
out that your computer d
you that it would operate in your computer.
did not check it.

You then went and copied some vital research data from your

colleague’s laptop onto the flash-drive. When you got home and
t didn’t work. You tried

inserted the flash-drive into your computer, 1 _
it on other computers, but it didn’t work on them either. When you
59

16 GB flash-drive. After you tried it, it turned
id not recognize, it. The salesperson assured
You were in a hurry and




called your colleague to teil him You need to recopy the data. he said
it Was £00d you had a copy of the data because he’d forgotten his
laptop in a taxi.

You march jntq the electronics Store to complain to the
salesperson aboyt the cheap flash-drive she sold you. You can se e that
she is fervous, but you don’t know why. In the middle of the

Sales associate (shop assist, mt)

You've had no days off since you started this job a week ago. It
IS your probation Period and you really need this Job. When you were
hired, your manager mentioned that a lot of customers have been
Teturning merchandise lately and that this is lowering revenues, _

Yesterday, 4 customer came in to the store to buy a flash-drive.
The customer looked at all the flash-drives available, read the_!abels
and asked aboy; each one. You patiently answered every question, In

€ end, he bought the cheapest one. Now. he has returned

complaining that the flash-drive does not work on his computer, and
he blames you for the problem, :

In the middie of the customer’s tirade, the manager walks out of
his office toward you,

Shtane S

Manager
You're overloaded as usual with both sales and management.
Your business 1s not doing well financially. You have hired a new
shop-assistant recently, who is not experienced, though. yp_u_have
hopes that she will be able to take over your sales responsibilities so
you can find ways to Xpand your business and make it profitable.
Youheard a customer oM in to your shop and immediately start
complaining about flash-drive. You phave recently attended a
P oX SeSment semminiie wers you learned that if you support your
employees, they will SUPPOTt your business On the other hand, your

T the suiddles of e oRversation, you decide you need to find
out what the problem is. You see an irate customer and a scared
employee.
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OBJECTIVE

In this unit, you leam about the process of reading; you

experience 3 reading lesson and understand it: and youlearn
about extensive reading,

ader. audience, bottom-up process, extensive reading,
language cl ues, Pumpose. reading for details, reading for
el b : , 510
opic .

ma, skimming, sirategy, top-down

KEy ConcEPTsS '
= Good readers assume that texts have purpose and meaning;
@ Good readers will work to find or create meaning and
Purpose in texts they encounter.

@ Good readers discern the writer’s meani ng and purpose but
also have their own purposes.

= Good readers create meaning and purpose by
bottom-up and top-down knowledge (o texts:

1 bottom-up: knowledge of letters, sounds, words, grammar,
sentences, Paragraphs, topic, genre |

L top-down: knowledge of world, people, genre, topic. ..

*  Good readers regard reading as a process that began before
they encountered a text and will continue after they have
forgotten it (schema and intertextuality)‘

= Good readers use a variety of

L strategies; the strategies they
use depend on the type of text. it context, and their own purpose
for reading it

, == Extensive reading is a fundam
language curriculum

bringing

ental component of the
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Activity 7| What have you learne 7 e
You antss:wer the questions from Activity | about reading and

teaching reading.

: L
Activity 1 | What do you know? .
You question yourself and your classmates about reading.
i 64
Activity 2 | Purpose and mulllencq _
You explore purpose and audience in reading.
66
ity 3 | Pr - -up and top-down .
Activity 3 | Process: Bottom-up an i Ao
You egalore bottom-up and top-down processes in reading,
ing lesso 72
Activity 4 | A reading lesson ,-
You experience a lesson that helps students learn how to
read better. 7
i 7
vi 3 ing the reading lesson
Activity 5 | Understanding th ‘ _ _
You rg'lect on and understand the reading lesson you just
experienced.
i i 79
ctivity 6 |[Extensive reading . B
‘:A’ou lefrn zltbout the place of extensive reading in the school
curriculum.
80
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ggt}vity 1| What do you know?
hjective: You will question yours
el 7 n yourself and your classmates about
1. Answer the followi
_ : owing True or Fals
and feelings Llie 2ise based on your own ideas
;. A street sign is a message from a person
. flome Internet articles have no authors |
¢. Your students should ;
B bl o know the author’s purpose for writi HTE :
d Y - {]m order to understand it rifing a 09000000000800000000008!
. Your students’ purpose for reading ; | B
¢ eadin : !
from the author’s purpose for writing it & a0 article can be different
e. The best way to read all e
! texts 1s to stai
read until you get to the last word. At from the firet word and
f. Reading is a guessing game.

g. Texts have no meaning exce ;
xcept th :
h. You started reading every tfxt Zmea_mng we give them, Reflect. _ '
you will ever read when you > Discuss the questions below. %8
a Do all of the above signs have authors? If so, can you name

were born.
i. impr ; )
_i. You can improve students’ reading more by getting f
their own than by more class exercises 75 € to read on

the author, or a possible author of each?

b. Do they all have a purpose?
¢ Do they all have potential audiences?

d Do they all have meaning?
e Which ones do you consl
would you complete the meaning 0

der to be incomplete? If so, how
f those that are incomplete?

Activity 2 | Purpose and audience
Objective: You will explore purpose and audience in reading

Experience.
. Look at the Images below and discuss the questions. @« f What does their exact purpose and meaning depend on?
e | g. For what purpose do people read the above texts: survival,
PR B T Py g N information, education, or entertainment?
Z 3. In pairs or small groups, fill in the chart below for the signs.
e Be as specific as you can. Give examples. 887
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L

3;;;‘::,)" j Jrf Proce;ss: Bottom-up and top-down
) ‘e: You will explor, 1 g
in readfirg‘ E\P/ﬂfe bO”OJ’H Jf}” a.”d If)!)'{!(}“'j? [}"()U(,S.\'{'S

Experience. Reflect.

BOTTOM-UP PROCESS ES

o
102 ¢ 10t &, 0v i

® SOV TP LAiNP . br Uk < ver amo 03 ar - sain. 1y ve d

v M5 TEdIme ot gt all * e e OO aIn, e 1

l. Read the two lines below: (a8

2. R
ead the examples and answer the questions, LL!
"'—f_"‘——-—-__._.,_______h______-_
Example | ¢ :
: € L ARARRRIEE I — 5 AR D
- : IRENX— 3 > YRE] DL [E -
Example 2. w}410)o) alfq.o;'.oﬁéh.(;nq\nj =
o d = A=A

_ :E‘%)e_j 511- FFolgole o210y
SeEXam ot — AAE ]
% ]S:t;;gg -.a‘b&tﬂ:ﬂ-*gf?ﬁ?@:k;«j{ﬂ@g b

.

A
(=]

=

b. Do you know
. s : Oow
transliteration in Roman letterg tt?} g:c;] ?htn::r;}ézlsymbol s? Use the

———
—

panpl . Y0 A B 2 3 e i

-}

Rﬁgu sninéngdidaozheéyidian ff'lﬂ{é}'f‘idﬁzhﬁnggué
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Example 2. tT']’{‘_]. 0] 0] :E'?-’}_%g'
e e

18
Faegae] 29 2FAFHE:
dangsin-i i geul-eulilg-eulsuissdamyeon , dangsin-
eunhangug-eoleulilg-eulsuissseubnida. T
Example 3. b5 f.{: T :’)i :j’]-v{;f ??L‘J:.'? 5 k ;53-\?% ) }%ﬁ\{i H 445:
o i G- - o B e
Anataga kore o yomukotogadekiru
yomukotogadekimasu.

Flod

Y o

T

baaiwa, nihongod

¢. So, now do you know the meaning of the three examples? If
not, what else do you neéd to know?
d. Can you read the following? What languages are thev?

Example 4. wennSie dieses lesenkonnen,,

konnenSie Deutsch lesen.” e L :
Example 5. sivouspouvez lire ceci, vouspouvez

lire le Frangais.
Pt et L

e. What do you need to know beside letters and sounds? »~

e

Example 6. Arap mymO 1H XOHIA METABOHEZ, WIyMO

TowsKH XOHOA METAaBOHED. i Sy G
Example 7. Ecmi Bbl MOXKeTe MPOUHTAT 370, BBl
 MONETe MTATLTO-PYCCRI. e
Example 8.  Agarsizbunio'qiyolsangiz =
sizo'zbekchao'giyolasiz. S

-
7
-

f What do the sentences mean in English? ~
g Pick out the words you + can + read and write each of them

here. You can find answers in Appendix 1.
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' ji.can b. Where do you think the conversation takes place?
o ¢. Which words look familiar to you? Make a list of words you
iii.read think you know and guess their meanings.

| h.1s word order the same in all languages? Are word endings the

I same? Are function words the same? So, in addition to vocabulary,
[| what do you need to know? .+

| 3.Read the Italian dialogue and answer the questions following

f it .7 e@
.'l | uttivendolo:Buongiorno signora, checosa Le possodare?

: Lﬂﬂ?'ﬂ-‘Vorrei un chilo di pomodori, due chili di patate e .

dell’insalata.

Fruttivendolo: Nonvuole delle melanzane? Sono belle

fresche!

Lanra:Quantocostano? Non c’e’ il prezzo.

Fruttivendolo: 3 euro al chilo.

Laura: Un po’ care, ma ne prendo due. Antonella, . _ .

& ’ ivolentieri . Y dolo™

|' - guardachebellafrutta. Che cosamangivolentieri? : S I‘gl»itnlfmiy fl;rjlfg;\r;;“pomodod” TR i

Antonella: Mi piacciono molto le albicocche. e e

f,na:a Sono buone le albicocche? Sembrano un po’ troppo & T siliion b letirs, sourids, NecaBalis, andl sisinns ‘wlin
“mature, _ _ :

Fruttivendolo: No, sono ottime signora, vengono dalla do you need to know’
Riviera e sono dolcissime. Ne vuoleassaggiareuna?

anr o ot chila vorrs TOP-DOWN PROCESSES

_fd;:;frf;: No, 10, Le credo. Ne prendo un chilo vorrei anche 4. SCHEMA. Read the following paragraph and paraphrase
"'sziizi?flfi; dg)e c'%stu;;.l 9 i it accurately and completely. £ _ ] .
Fruttivendoly: 5 éuro_. resonance has been‘:l myds;;e;y, E‘."?‘“ ﬂwugh n‘cont 5
Laura: Mi daunabors, per favore? _ heavy strange qg;zu__ and has mjd parity, its mass |

" | Lotrac koo, scco, Graaie ¢ arvideri ~ | lower than any otherexcited spin-1/2 baryon. Dal
Laura:Arrividerei ' and ;:ot:worketrfs ;pecu{)ated. ;ha;'l.t “”glhf_b-e 1:3 '-mqle__qql
(adapted from htty//itatia-ciss: /al-mercato- : state of an anti-kaon bound to a nucleon. owevel
; r_gdnajé.hrm]) tp elie ) mittn ; - standard quark-model structure is also admissib
S . Although the intervening years have seen consideral
hink ' effort, there has been no convincing resolution.’
a. What do you think the conversation is about? : T :
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5.-Why can you not easily summarize 1t? s it because (choose
one answer)

a. this paragraph is not in English or any other language known
to normal humans?

b. physicists are born with this knowledge at birth, and you're
not a physicist?

C. you do not know the words in bold and the concepts they
represent?

d. none of the above?
6. Read the following paragraph. L.}

- “Ancient Samarkand Afrasiab will show you the
place of an ancient palace, where Alexander the Great
killed Clete in a fit of anger. Holy Bukhara so impressed
the Mongols with its magnificent KalyanMinaret, that

_ even the heartless shaker of the Universe Temujn

ordered not to destroy it. The amazing Khiva, an open-
air town-museum...”

7. What is the difference between the two paragraphs? (choose
one answer)

a. No difference: Both are in English.

b. No difference: Both consist of ink on a page (or pixels on a
computer screen) and nothing more.

¢. Big difference: You know more about Uzbekistan than you
know about “heavy strange quarks.”
d. All of the above.

8. Is'the l:tngwledge in the words or is it in you? If it is in the
words, how did it get there? If it is in'you, how did it get there?
What is this knowledge called?

* 9. TOPIC.

a. Below is a list of words. Separate them into two groups and
name the topic of each. Are there any vords which could belong in
both groups?+~"
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activation, battle, careful, crossing, desert, general, Greek
forces, loyer, megabytes. rates, retum, rver, ‘5hllp, S_MS' :.
code, subscriber, Syr Darya, traffic, Uzbekistan 3

Group A Group B

Topic name: Topic name:

b. Which group of words would you expect to _fmd in an article
with the title “The Life of zﬁl.exander the Great™?
’ -neri Conceptualize. .

‘]E'Sper%g;ethe wofds and phr:-;ses below to construct a short
-h about the process of reading. You shoulq add other words
netion words), use the same words again, or change the
form of the words. You shouldmost of the words at least

paragraph
(such as fu
grammatical
once. &

~ expectations  topic  previous experience
select words  guess “minimal language 01‘155 e
~ construct meaning  confirm reject refine - -

11. CONSTRUCTING MEANING. & ‘ ke
a.  When you were writing the paraﬁ]raph, cciilc‘i? you ha
ink about the ideas that are represented by the words: e
thmb- Did you have to think about the r;lanonshlpsqof those
ideas? How are those relationships represfmted 111_language e
¢.  Did the writer pour meaning like pourmg[ fv;rater into your
i i eani self’
ind? Or, did you have to build the nuamnggou{ - .
" d Wh:t does it mean, then, to be an “active reader”? Write

a short paragraph in your notebook about what the term “active
reader” means.




Activity 4| A reading lesson
Objective: Yoy v/ experience a lesson thar helps students learn
how 10 read berey.

Experience

For the next while, you wil| pe playing the role of language

student and your trainer wi)] pe playing the role of language teacher,
Participate a5 4 Student,

START OF READING LESSON
PRE-READ] NG

l. You haye 4 new neighbor. Ron, who has Just arrived in
Tashkent from the United States. He needed to purchase an In-{gsn1§:t
Package a2 S00n as possible but knew nothing about hfe_ in
Uzbekistan He knocked op yvour door, and the following
conversation took piace. Listen. £

2. Afer the Conversation, you immediately write glown notes so
as not to forget hjs questions. In the space below, write down what

You can. After writing notes, read the transcript in x“ippe"dl:_ 2;
Underline some key words because these are words you'li be looking

for on the website. Number the questions for future reference. L.,
Your notes.

3. What (o You know about the topic? (What is your
SCHEMA?)

®  Write down what you know about buving Internet packages
in Uzbekistan, -

® Canyou answer any of his questions using your schema about
Internet service ip Uzbekistano Use what you know to make three
predictions about what You will learn from the website, Afte; dt?lﬂg
question 5.b. below, return to this question and tick v'your predictions

- that were correct.

]

et SBEIICh
4 ou don’t want to waste tima, so to make }’0111; I]I'.I'terl'l =
if n : ‘ ; ;
as ast as o y : :

2
3
4

,
‘ i . .ufonedu.co.uz/i-
5. You then access the website: E.]mi':}i:‘:gtltwo pages then
Jkases. (The website is not rem’.)LO?i 1?5
aLclirectlv to the “While-reading™ questions.
£o X

case / Internet-
I T YT et seins
ackages. With thege packages you can renew y
every 30 days.

. 1 v
P o ackages online! open the page, select a service or
To purchase a package,

' *233# from your phone to getaone-
gackﬁge e "Bu);'e::;):#: p::ézword isy valilzi for I_O n{}nni:?l.
rlme‘IJaSSWord, o 0umber and the password. A service eewce
A&eli t-hf,ﬂ' e youlrrnbalance in accordance w:th_ the s:j:
be 5,‘:‘1lged to ?@-:,-ice is available to prepaid su]:)scn.?er':s. only.
e This bTﬂ get more traffic at a bargain price’ o

T ¥ g Wfqntlhe c?ampai gn "Try More"! Buy two ’ec[:i}ailrglat ek
| inl‘e:‘nzlf_zggl:;:es and get a guaranteed chance to buy a

price =
e n,
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_ U-Fone Monibly I-Packages

I-Package | Price “' affic*} Call for . ,‘s‘_ﬂﬁ‘
| uﬂ{fi activation ; code
[-Package | US . *5'?‘?*“;1 ]- SR
L_i_OU $2 00 300 = SRR
' I-Packag : - 5
| ge PPT—
150 0300 1 aso | T g
: | i i - i
[-Package | NP :
S # |
I-Package | Pt
00 S0 600 | 500 | IS
s i M guniiossill
1000 800 | 1000 | "YU pese
______________________________________________ : i :
LPecke IO N——
: %€ 1 10.00 *555%6*1 |
500 1500 y | 1%6*]
I-Packar_r,e___h_ V58 e o
2500 16.00 | 2500 | 0371 jage
............ # |
1-Packags s p—
4000 25.00 | 4000 | “S3ETL L juguy
ARSI # :
* Ynu !-eceive 1 “HTI_"" v S PHUCUPUPEE: (VPO PETTURPRREPRP e
00% bonus MB for night time connections!

Service Description

e This service is available only
° :I'he service s activated offfy
notifying you of the commeﬁ
receive the SMS-message, che
e After your activation request
confirming successful activation of the service or check your

traffic-balance by texting USSD *1074

period

30 days

if you are a prepaid subscriber.
when you receive an SMS message
cement of service. If you do not
ck delivery by texting USSD *1074. |
please wait for the SMS

| Effective | |

%4

o To use the nighttime bonus fraffic, you must be connected
between 01:00 - 09:00.

e Traffic included in new
are an active subscriber.

e U-Fone recommends that you end your Internet session before
purchasing new packages and only start a new session after you'
have received notification that the new package has been activated.
Payment

Internet packs is available only if you

e Before service activation, the charge for the Internet will be in

accordance with the tariff plan.

o You will be charged a subscriber fee every 30 days.

o Pre-payment for up to one year can be made at the U-Fone main
office or at any Paynet location. Paynet may or may not charge a
fee for its services. -

Automatic Delivery

e Once you are subscribed, you can sign up to have new monthly
internet-packs delivered to your traffic account automatically. The
system delivers a new package of the same value as the previous
package. provided there is enough money in your account.

o When the new package is delivered, the previous package is
cancelled.

o If at the moment of delivery, there is not enough nioney in your
account, the package is not delivered and an additional small
charge is assessed, sO check your balance frequently to avoid
additional charges!

o Your new auto-delivery package starts at
from activation/auto-renewal date.

o You can deactivate the auto-assignment function by calling
#555%10% 14,

¢ If the auto-delivery feature 1s disabled within 30 days from
Internet-package activation, the remaining traffic  will be
suspended. If you purchase an extra Internet-package before the
expiration of the previously-purchased or delivered package, the
newly purchased traffic is added to your traffic account. The end

00:00 on the 31st day
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date of the L s T et
urcha e 2
Intemet-pack. Yy purchased traffic is the same as

the last-purchased

WHIL_E-READING

6. A SKIM the website to d
are available on it. Take notes h

a. Read the

LU title:

etermine which types of information
ere. #

mn S an - adi i 1

L words in bold or italicsorALL-CAPS:

L thefirst fi A .
v tve words of paragraphs.

, it appear tl ) : -
Wihichcan 1at all of Ron’s questions can be answered?

be ansy 1 i
3 vered imme ? Whi
without further 1 ding? ediately? Which cannot be answered

7. SCAN the website
three predictions in, uesti
more than 2or 3iminytes

a. Were they?

b._ Which other
scanning? Write the

quickly for your key words to see if your
on _:b were correct. (You should take no
to do this.) @

gl;esnonsf have you been able to answer through
£ 5 e f}:vers in your notebooks.

FORDETAILS, Wit i si'll]-ynztnswered questions, READ

notebooks, L1} < € the question numbers and answers in your

£ 4

9. For some questions thére
the answers may be implie& REA
answers to these questioné W
notebooks. Lil+7" M

are no explicit answers. However,
D FOR INFERENCES to find the
te the question numbers in your

76

POST-READING N
10. As a good neighbor, you want 1o make sure that Ron

understands what he is paying for. Is there any other information that
is important for him to know? P 3
11. Was the information logically organized on the website? Was
anything out of place or out of order? ~ .
12. In your notebooks, make a brief outline of the information on
the website. Include main headings, section headings, and main ideas

only. 7

LANGUAGE FOCUS

13. Are there any words that you had to look up in the dictionary
or ask your classmates about? Write them h in your notebooks. »

14 The use of the word “traffic” is unusual because it is usually
used in the context of vehicles, trade, or smuggling. What does it

mean on this website? <88 .
15. Are there any sentences that you did not understand even

after you understood the definitions of the words? Write them here
and discuss their meaning. 98

END OF READING LESSON

Activity 5 | Understanding the reading lesson

Objective: You will reflect on and understand the reading lesson
you just experienced.

Reflect.

The reading lesson is over. Reflect on your experience as a
student during the lesson: 8§ -

|. Would you have liked it as a student? Would you like it as a
teacher? Why or why not?

2. Were the texts and tasks realistic? That is, did the text and
tasks prepare students for reading in the real world?

3. What were the text’s author, audience and purpose?

4. Did the reader read the text in accordance with the author’s

purpose?




_‘;

S:
U Wasd the Iesspn well organized? W
8. and what did students do during
your notebooks, wri x
szcep!uaﬁze,

hat were the stages of
each stage of readine?
o . I reading? In
what happened during each stage .+

——

I <K 1
wh hSt'rategles consist of ¢y
flc enhances learning
Iniormation more effectivel
ree E10ups: cognitive strat
_ socrg—aﬁ‘ectwe Strategies,

1scious, deliberate behaviour
and allows the learner to use
V. Strategies can be divided into
Cgies, metacognitive strategies and

~ “Metaco on

i ; itive str y EES
: _?ﬂd_oﬁen have] Strategies are related to learning in general

ong-
Choose 1o tune in é:’gggﬁ‘lleﬁts, For example, students might
fori 8 > recordin : ) _
.?I__!‘I_‘np;-q_‘,mg their listeni fing once a week as a strategy
- D0cio-affecy S
“learners® -inter:zgve Strategies are concerned with the
S learning 122 With other speakers and their attitude
£ f &xample, they may choose to rehearse 4

when _Ihie}’- : .'SU'C(:Esztu c
- Good listeners e hian

9mplete some task in the target

-~ accordance with i, Strategies simultaneously and in
2adio broadeast (etsoguy oy Y ien reularly
nitive) and then mees ror | AK€ i
dou%g{;mut))an d te]?n thn::f:ﬁllﬂ_w Students in the cafe (for their
Gotloaftective), /)2 Yhat they just istened o,
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“The key point about strategies is that. some (_J_f’them.:gaircz
teachable™ (Wilson, 2008, p-34). L il

a. What were some cognitive strategies used in the reading

lesson? - :
b. What were some socio-affective strategies used .in . the

reading lesson (and while dealing with your new neighbor)? .
7. CEFR. What is the language level of the text-and tasks in the
lesson? How could the lesson be adapted for lower and higher levels?

>
-~ ‘

Activity 6 |Extensive reading

Objective:Youwill learn-about the place of extensive reading in
the school curriculum.

Refiect. ;

I. Answer the following questions about your experience in your
Year 1 reading course. & :

a. What did you personally read in your reading course in Year
1? '
b. Did you choose what to read? Did you have a wide variety of

materials to choose from?
¢. How much (how many books, articles, pages) and how often

did you read?
d. Did you find that the material was more interesting to read

than you expected?
e. What did you read outside of your courses in any language?

f. ‘What motivated you to read those materials? e.g. If you read
instructions for your mobile, why did you read them?
g. How is reading outside of class different from reading inside

of class?

Conceptualize.
2. Based upon your experience of a reading course in Year 1,

write your definition of extensive reading in your notebook. £
Extensive readingis....................ocooiiiin

79




OBJECTIVE

In this uni ;
uiit :
CXPEﬁencing,a};?-acqmre the teaching of writing through
iting lesson, learning about the importance of

feedback, and :
: applyine w , .
iy PPlying what you have learned to a sample student

R

‘medium, pre-writin :
e b . purpose, top-
. e pdow

process, drafling, dominant impression,

KEY CONCEPT T —

~  Good writ S ‘
ers keep in mind audience, purpose, and medium,

=~ Good writers
u
create texts: se bottom-up and top-down knowledge to

o bO”OITI-— ! k
Up, now ed e Of
] g letfers, SOllndS, WOIdS, g[all]niﬂ!',

' . bWy

the qualit iti
y of the writing the
y produce depen G ;

proce(s}s ey e o pends very much on the
- 0od wri ;e
approaches\:;gers use a variety of approaches and techniques; the
i techniques depend on the type of text, its context,

- r Ol:{m purpose for writing.
- eachin iti o
o s fp;wmmg mefmS teaching bottom-up then top-down
=  We begin writine wit
. g with words and sente ild ¢
s p&ragraphs el nces and build them
p e conti iti o
b detaﬂnm;l;le writing by revising from the whole piece down
- shf) old ?‘nguage and grammar

u eachi
the lower levels m?g Lrlri o A aching more on botiom wpalis o
Ore on top-down skills at the higher levels,

~  Good wri B
writers regard writing as a process: They know that |
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Activity 1 | Why write?
You reflect on what, why, how, and to whom you write

every day.

84

Activity 2 | Writing lesson: Pre-writing and drafting

You experience a lesson that helps students leam pre-writing .

and drafting.

85

Activity 3 | Understanding the pre-writing and drafting

process
You review and think about the lesson you have just

experienced.

90

Activity 4 | The importance of feedback
You increase your awareness of the importance of feedback.

91

Activity 5 | Feedback and the revision process, part i
You learn about the role of feedback in revising content and

organization.

94

Activity 6 | Feedback and the revision process, part 2
You learn about the role of feedback in revising and editing

language use.

99

Activity 7| Understanding the process of teaching writing
You review teacher actions, student actions, and products at

each stage of the writing process.

100

Activity 8 | Practicing the teaching of writing
You develop pre-writing activities for and give feedback on

a writing task.

101




T e e e AP e T . T -
"

Activity 2 |[Writing lesson: Pre-writing and drafting |
Objective: You will experience a lesson that helps students learn
¥ pre-writing and drafiing. ?
Experience. o ‘
For the next whi
students and your trainer will be
Participate as a student. _ |

le, you will be playing the role of language “
playing the role of language teacher. ||

START OF WRITING LESSON

PRE-WRITING |

| WRITING TASK: a8~

a You are going to work in small groups of three: a speaker, a ‘ \
7 drawer and a note-taker.

b. The speaker will descri

others.

c. The drawe
drawer can ask questions

d. The note-taker Wi
everything that the speake

e. Speaker oniy: Turn

to view the sketch. i
5 When the time is finished, compare your drawing with the |

original. Answer the questions below:
a. How close was your drawing to the original? |
b. Was the description clear enough to draw?

c. After you compared your drawings to the original, did you |

be a sketch without showing it to the |

r will listen to the sp‘eaker and draw the sketch; the

for clarification. |
1 listen to the speaker and write down |
r says about the sketch.

to Appendix 5a at the end of this module |

1. Tick v the writi ..
writing that you have done or that you expect to do at sonie time in your life. Fill in the

Objective: ] 't OF -
jective: You will reflect on what, why, how, and to whom you write every day.
table. Add two more examples of the types of writing you do. +

& notice any missing details? o .

! £ d. In what order Was the description given? (top 10 bottom? left
if B to right? random details?) |
) = S i - L e. What nouns; verbs, adjectives, adverbs. and prepositions were |
= e %} 5 | &b .- used to describe the sketch? Make a list in your notebook. |

| — |21 = 3 CcONTEST SCENARIO
2% 2 | %- = Bl LR a Pretend you are a student at Scaﬁerbllry College, a small |
;S; & E 2 % I g g : liberal-arts college in the eastern United States. In the college’s ‘
&, @ BEEE R R [ student newsletter, The Beat, you se€ the announcement for a writing |
B > [ > contest.

85
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Th THE BEAT
e student news letter of Scatterbury Collese

They say a pi :
i
than a ilundrsc;d?%znmrzls worth a thousand words. How about less
so well your readers g u transmute a photo into a few words chosen
the same photo? If}’or.?!:: reﬁ}gure your words back into a drawing of
s an ioht i
a great writer. > then you might just have the makings of

The editors y
of The Beat are pleased to announce the first annual

“Write-the

"l 0 Contest™ Th ‘

currently enrol] - The contest is open to all students
i ed at Scatterbury College.

1. Contestants i
SO mines snap a photo of a bridge and its immediate
2. They write a descripti
descriition o T Beafscnphon and send both the photo and the
3. Each description must be
j fro? 100 to 150 words
In 1imes New Roman o '
- r Cambria f 2
; ;}degted and double spaced FrHiaRg
4. The i :
ditidoe :;é mdll'prlIb:]iSh only the descriptions. Readers choose a
descrirititn e place based only on the published
5. The Wr]te 2 _
of ‘dewings res:e Sm \b’vilill?je descnptlpn results in the largest number
Describer” award g the original photo will receive “The
6. The writer '
N who i
e 7E dg S Clhi a“\h’r:rtgs:r‘lrhe overall best paragraph will receive
. Deadline fo -
siseks Fomithe datéosfut}.‘})]l}lslsswn 10f photos and description is three
8. The winnin B
will be published in 3 g Photos, descriptions, and drawings
Todgnia equent edition of The Beat.
1. The comparison of draw: o
Phasce iber™ avoErd sillila ety lz:\n}ngs and descriptions for “The
: ' by faculty members from Scatterbury
College’s respected Department of iti il
i - nent of Art and Writing. They will make
eir judgement based On Citeria of their choosing,
86
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2. The judging of paragraphs for the “Editors’ Choice” award

will be performed by the editors of The Beat based on the following

critena:
gii; Unity
gily Clarity and vividness
grammar use)
gil; Cohesion (connectedness of words)

giiy Correctness (spelling, punctuation) )
4. You recently visited Cambridge England, where you took a

famous “Mathematical Bridge.” So, you decide to

participate in the contest. (Turn to Appendix 5b to view the photo.)®
a. In your notebook, name the objects you see in the photo..

b. Write how the photo makes you feel |

c. In order to write the description, you need words -- nouns,

ctives, verbs, adverbs, prepositions, conjunctions, etc. Complete

and coherence (main idea and organization of details)
of details (effective vocabulary and -

photo of the

adje 1
the table below in your notebooks:
Names of the objects bridge...
yousee in thephoto.
s | wooden ..

Make a list of adjectives
that may beusedto
describe the things in the
photo. : :
L =
Make a list of words
used to describe the
positions of things and
their relationships 10
other things in the photo.
Make a list of verbs that |islocated ...
can beusedm i
describing the picture.

under, on the right side of....

WRITING (DRAFTING)
5. Now you start to write your descriptive paragraph of the

bridge and its relationship to other objects in the photo. 4

&~
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a. Look at the photo again and state your overall impression in a
word or phrasg, For example, when you describe a room ;J‘our first
impression might be “spacious and comfortable” or .3;our first
n\;n};]}re:_ssmn of a woman might be “elegant” or "beauéif‘ul but scary™
wﬁ::; 1isty?nuram$$:il (dom}man[) ;mpression of the scene in the photo?
b or phrase in your notebook, e.g. “interesting

£nor “a good place to think deeply” etc.

‘b‘.-- “:“.”“..”'”.”.””“”‘“.“H“.“.“”“l“““'.“'
impre SS{iJSmgf this word or phrase, write down your dominant
it onfo the bridge in your notebook: this will be the topic
interesnﬁlaod en p&_l]l::lgraph, For example, “The bridge has an
. esign.” “The place in the ph s li g
$ttink dasnly 2 p photo looks like a good place
c. Why w . g
underljned; ere the words in the example topic sentences
d. i . :
ot Sltj;t:etrl-lnme the I_ast few words in vour topic sentence. Do these
& ‘r.hee ]:int Important idea? Your reader will think so, so
SaviERites thaf i 0. Write your topic sentence again. If necessary,
o Koo wrif m;}St important words are near the end.
eallowing: : € the rest of the paragraph. Think about the
@ Imagi . ) .
looking at %};Zef:;u are In that place (Cambridge, England) and
PR ‘-;]U?S Mathematical Bridge™. What can you see,
gt ai’ls o B (The_se are sensory details.) Which sensory
detailssh (31’0“’_ dom}nzmt impression is true? Why do these
i ; e }'Ollrl ominant impression is true?
@ For exam . : i e —
in'the phots IookI; E,kmay be your dominant impression is, “The place
in the p s © 2 good place to think deeply.” Sensory details
might 1‘nc ¥ ih " _greenlgrass on the bank of the river, the sound of
thg water in t @ aner,lhe puﬂs{ clouds, and the blue sky. So, you
might w_rlt_e, The daﬂ _(ﬂof the river is 3 good place to sit and think
beca_use .ltlS covered Wi 1 green grass ™ And, “The sound of the water
flowing in the river would relax my ming »
6. In your notebook, WI'fe at least seven sentences that explain
the main idea you underlined I your topic sentence.

88
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END OF THE WRITING LESSON
Activity 3 | Understanding the pre-writing and drafting

process

Objective: You will review and think about the writing lesson you
have just experienced. :

Reflect. , _ A

Return to your role as a trainee as the teacher returns to his or her
role as your trainer. Discuss the answers to the following questions
about the lesson. -

1. Did you like the lesson? Why or why not?

2. How was it different from other lessons?

3. Did you feel motivated to write? Why or why not?

Conceptualize.
4. How did the pre-writing task prepare you for writing the

paragraph? 8- _ :
5 Did the “Contest Scenario” provide realistic purpose and

audience?
a. If given the chance. would you participate in such a contest?
b. In the scenario, what was the purpose for writing the
paragraph?
¢. In the scenario, who were the audiences for the paragraph?
6. Did the lesson work develop top-down or bottom-up

knowledge? P .
7. Did the lessen give students enough help with their language?

8.
8 CEFR. What CEFR level of students would this lesson be

appropl’iate for? "‘/ A
9. How would you adapt the lesson for lower or higher levels?

10, Fill in the chart with examples from the lesson. &

- Good writers keep in
mind audience,




purpose, and
- medium.

Good writers use
'bﬂﬂﬂm-l:lp and top-

~down knowledge to
create texts.

Good writers regard
~writing as a process
that includes
preparation for
- writing and revision "
_of writing.

Activity 4 | The impeortance of feedback | |
- Objective: You will increase your awareness of the importance
of feedback. :
Experience.
1. What is the chef doing in both photos? @

g below will improve his

2. Do you think the Player in the photo below
pasketball skill? Why or ‘why not? If he could see the basket cr)’r if his
friend could give him Slidance, why might his skills improve? @8

90

3. How important is feedback? &

5 | Feedback and the revision process, part 1
ggleilftzre- l?ou will learn about the role of feedback in revising

corilent and oi gd!”ZﬂHO!?

erienice.
qu,lead the first draft of descriptive paragraph by Sevaraa

student writing about the same bridge that you wrote about. LLE
)

|bevara s first draft] :

A bridge is not sunple The bottom of the bndge 15 c
There is arch. The middle is about one meter hlgher than the end. :
Ansient red brick buildings adjoin to the bridge. Four long ] ams;-
go from the end toward the middie. Under bridge, there is arch. -
Some other wooden beams hold the beams in place The river 1s-._._.
movmg under the bndge sfowly Moreover 1t 15 not lon g;aqd has

‘twelve or ﬁf'teen steps. The bn dge. about twelve metem long. T
_--mlddle of the bnclf‘re is about a meter tall than the ende .A.p

: _steps Because of [hlS'ﬂ'le'_::_l_ _;::'a complew; des:gn




3. Give Sevara some feedback on the paragraph. Write on the
copy passed out by your trainer. Do not write your name on the
feedback. When your trainer says to, post it around the room. »~

4. Asyou go around the room, take notes on the feedback written
by others. Based on the feedback written by others, answer the
following questions. #.<

a. What are some examples of feedback written on the
paragraph?

b. Did the feedback focus on content, organization, vocabulary
or grammas? '

¢. Did the feedback-giver respond to the writer or to the text?

d. .In what ways feedback was organized? (e.g. at the end of the
paper, in the margins, between the lines, etc.)
e Did the feedback contain specific questions, suggestions or
praise?
f. Did anyone give the paragraph a grade?

REVISING CONTENT AND ORGANIZATION

5. After writing her paragraph, Sevara decided she needed some
feedback from her writing teacher, Mr. Brewerton, about her
paragraph. She is impatient to get her paragraph done, so she goes to
his office outside of his regular office hours to ask him for hel p. Read
the questions below and listen to the recording or read the transcript

(Appendix 7). Q)LLis@

Reflect.
6. Multiple-choice questions about the feedback, Discuss and
take notes. -~ 4
a. What was the teacher’s atiitude towards the student?
1) grumpy it) supportive iii) bored
b. What was the student’s attitude towards receiving feedback?
i) resistant 1) receptive iii) indifferent
c. Was the teacher’s ff‘_!t_‘»dback organized?
“i) Yes i) No
- d. What was the purpose of the feedback?
i) to evaluate i1) to criticize iil) to improve

ti1) I'm not sure

G2

e ——

¥

7. Short-answer questions about the feedback Discuss and take

notes. & ’ ;

a. ?;Vhy did the student come for feedback? Was her motivation
intrinsic or extrinsic? _

b. Why did the teacher agree to give feedback?

¢. What was his usual procedure for giving feedback? Did he
respond as a critic? As a teacher? As an interested reader?

d. From the transcript, his annotations to Sevara’s paragraph,
and from the note he wrote below it, what did she say that shows he
made sure she understood

- purpose? .

« audience?

o unity?

. topic sentence?

« details? ;

. organization (coherence)?_

8 Did the teacher grade this paragraph? Why or why not? .

9 Listen or read again the feedback session between Sevara and
Mr. Brewerton. As you listen or read, make a list of “do’s” and

“dont’s” for giving feedback.

Conceptualize. ‘ .
10. Based upon the video, make a list of Dos and Don’ts for

giving feedback. »

Do ...
Do
Do

Do
Do

A RARENE
O
S




Do not. ..
Do not. ..
Do not...
Do not...
Do not...

X X X %X %

Activity 6 | Feedback and the revision process, part 2

Objective: You will learn about the role of feedback in revising
rand editing language use. '

Experience.

1. In your notebook, re-write Sevara’s paragraph using,the
feedback she received from her teacher.

2. This is how Sevara revised her paragraph. How does it
compare with your revision of her paragraph? (Additions are in
italics, deletions in eress-eutand moves in bold.

[Sevara’s second drafi]

A bridge is not simple and it is noi very long The
bridge about twelve meters long. walk on the bridge, he
would needs twelve or fifteen steps.7o cross the bridge, a
person walks upward for six to eight step and
- downward for six to eight steps.Thebettern-of-the bridge
Is.curved, which ereates an-Faere-is arch, The middleof the
bﬂdge‘ is about one meter tal} high than the ends. Ansient

& S ek o1 rdee-Al the end of the
bridge. four long beams go fionrthesnd toward the middle.
: Ferts & is-arch- e The
bridge has many crossing beam on it. Some other wooden
beams hold these beams in place, Because of #eis the many

beams. the desigﬂﬁefe-—iﬁ—afoakscompiex.%e—ﬁveﬁ—.*&
94

3 After making her corrections, she typed it out and emailed 1t
to her teacher. (She didn’t ask him whether she could, but she really
wanted to win the contest!) Is her paragraph more unified and
coherent now? To answer this question, on the copy below or In your

notebook, _ ‘ _ b ;
. Double_undetline the dominant impression in the topic

sentenceand L
_LLH_C!EFJLTQ given information in each sentence.

[Sevara’s second draft (typed)]

A bridge is not simple and it is not very long. The
bridge about twelve meter long. walk on the brid‘ge, he
would needs twelve or fifteen steps. To cross the bridge, a
person walks upward for six to eight step and downward
for six to eight steps. The bridge is curve, which creates an
arch. The middle of the bridge is about one meter high than
the ends. At the end of the bridge, four long beams go
toward the middle. Moreover.the bridge has many crossing
beams on it. Some other wooden beams hold the_se beams
in place. Because of the many beams, the design looks

complex.

—

4. Her teacher received her email and responded to her.
a. Read his response. =

r [Teacher’s response|

 HiSevara,




- Didn’tyou submit this to th
You say the deadline was? No
advice and made the paragra
To check this, | underlined

sentence and saw that. yes, each sentence is connected to
sentences that went before it Good work !

matter. I see you took my
ph more unified and coherent.

b. St?e the words her teacher underlined in Appendix8. 1.
¢. Did you underline the same words?

REVISING LANGUAGE
5. Healso drew her

attention to some | anguage problems Read
the rest of the response an

d the teacher’s annotations. 1.LJ

[Teacher’s response (continued)] |
b Il1ere are still some language problems though. 1
-h_ighllghted and' numbered the mistakes and wrote an
annotation for each. (See below.) Is the paragraph supposed

to hé:jve a title? Good Iuck on the contest. Let me know how
“youdo. : i

 Bestregards,
: yine

[Par agraph with teacher’s numbers]
1S not simple and it is not very
- twely

gl r
ridie is curve, which creates an arch.
is about one meter high than the

. four iong beams *ga toward

i if Some other wooden eams hold these beams in place.
- Because of the many beams,f the design looks complex. ;

ends. At
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Ty Ea—
e contest already? When did |

the given information in each |

6 oﬁ each mistake after the number and correct the Ems;r;tke
in lan'guage use. The first one is done for you. See Appendix9after

you are finished.

Mistakes aﬂd tions Lg"f
1: Mistake:A bridge

Correction: The bridge in the photo
9: Mistake:

Correction:

3: Mistake:

Correction:

4: Mistake:

Correction:

5: Mistake:

Correction:

6: Mistake:

Correction:

7: Mistake:

Correction:

8: Mistake:

Correction:

9: Mistake:

Correction:

10: Mistake:

g_orl;i,t‘:rmthat you have corrected Sevara’s mistakes, use the

’ i (A8
corrections and rewrite Sevara’s paragraph in your notebook. &
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EDITING

2. : After making the changes her tea

E;ll)gw ‘5;.!‘] p;r?furangheggl?:n. While re-typing she used the checklist
- 1ght more mistakes. Use the followi

checklist to help you find her mistakes .

0es every sentence have g subject and a verh?

O Areall nouns in their correct number?
O Areal verbs in t

: 0 bs heir correct tense?
| o Are Prepositions used correctly?
Are articles (the, a) used correctly?

00 Are the fir
i st letters of sentences and pr
capitalized? proper names

cher suggested, Sevara re-

g Is every word spelled correctly? |
Is each paragraph indented?

O Is the title centered?

g Is it double-spaced?

'—______-'_——-——________

The bridee The Bridgc:_ _
P, ridge in the photo is not simple and it
Srste. ine[ry long. The bridge is about twelve
ol neezngth. To cross the bridge, a person
i S twelve or ﬂfter;n steps, and he or
P \;’alk ‘upwarcj for six to eight step and
e Whiccl:r s1X to eight steps. The bridge is
'about,one i creates an arch. The middle is
end. fonrh eter h!_gh than the ends. At each
» " UET I0ng beariis reach toward the middle.
In addition, the bridge has many crossing beam,
and some other wooden beams hold these beams

- n Place. Because of the many beams, the
design looks compjey.

9. After correcting her mistakes, turn to Appendix 11 {o see if
you found them all. @ ¢

10.Read Sevara’s final draft mAppendix 12.11
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ing writing

1. Writing is a process that results in a produet. The teaching of writing is a process that results in

Objective: You will review teacher actions, student actions, and producis at each stage of the writing
products. Fill in the chart with the writing process, teacher actions, student actions and products. 8.«

Activity 7 | Understanding the process of teach
JPFocess.

Reflect.

Teacher

action

Stident

action




Reflect. Conceptualize,
2. What were the stages in the writing
3. In the previous unit, you
(vocabulary, grammar, etc.) and t
processes. Did the writing
or in the opposite directio
and feedback activities.
4. CEFR. At lowe
emphasize bottom-y
(B2, C1, C2), which
5. Howm
better writing?

Activity 8 | Practicing the teaching of writing

Objective: You will develop pre-writing activities for and give
Jeedback on a writing task. ;

Apply. _ B

I. In small groups develop pre-writing activities for the writing

task. Make sure that they are consistent with the principles you have
studied in this unit «®_c

process?

leamed about bottom-up
op-down (content, coherence, etc.)
process move from bottom-up to top-down
n? Explain with examples from the lesson

rlevels (A1, A2, B1), is it more important to
p or top-down processes? Why? At hi gher levels
processes are more important? ‘

any drafts were required? Would more drafts result in

—_———

L Writing task i
Recently many countries have outlawed smoking in réstaurjants.
People argue whether fhe govemment should have such a right.

Write a 300 to 350-word essay in which you argue for or against
this statement. -

Your essay will be ass
o  Task response

& Organization
& Range and accuracy

& Originality of ideas and language
&  Evidence of critical thinking
Deadline: three weeks from today.

2. Now you are gCWe feedback to one of two studel_lt
essays written in response fo the task. Make sure your feedback is
consistent with the principles of feedback you have studied in this
unit. In what order sho_u}d feedback be given? What type of feedback
comes first? second? third? last? What should you do}’l‘:Nllat should
you not do? (Refer to the Dos-and-Don’ts list above). L}
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. 2ur government aims 1o protect us fo ave i from
-"230?{.1?-??5?;’5&@.evi]s.'-How'e\}ér; in an attempt to protect the

PUthfrom the effects of passive smoking (second
hand smoke)is the one of biggest aim.But in another
case 1o protect the economy of government, so people
should decide smoke or not. S

~ Thereis another case that many people who drink

also tend o smoke; banning drinkers from smoking
has hurt business in some bars and restaurants. The

decrease in customers and loss of customers have bad
effects on employers J’
_ Personal hoice is a stmple principle that is highly
~valued m Uzbekistan society. Banning smoking in all |I
public restaurants can take the freedom of human being I *'
and cut of workplaces, Smoking should not be banned ']
in all restaurants. A ban on smoking can make to put

some laws which we don’t need in private business, /

<0l

S e W .

affects business owners negatively, and discriminates
‘against smokers. Because if person years smoker so for f £
him it is impossible to drop it. So in that case we should !
“understand that and make some Testaurants that they .'
can sit eat drink and smoke without any problems. and ||
did not poison any people around him. :

Essay 2 L—LJ g o Your Feedback i
- Smoking should not be permitted in ‘ 8
' restaurants |
Nowadays “manl.(ind has a lot of problt?m; |
“which connected with environment, health an ‘
“other issues. Understanding _thls _people are
continuing to complicate their life with smokmg.
They smoke everywhere and people d{) not pay | |
| attention on others. And they even slnoke in _ -
restaurant where people eat. e : |
' Recently in some Europe countries has been |
accepted new law which demands that people |
mustn’t smoke in lebllc;plapes such as restdurdqts._ _ |
Because smoking is harmfuilf_r;gt. only for man who |
smokes, but also for people who surround that man.
* Such people are called passive smokers. They can
be everyone adults and children as well. According
to the scientific research it is known that passive
' smoking has more bad influence on non-smoking
organism than on active-smokerone.
- Restaurants are public laces which people
v often rent representatives with

£01




01

SOl

 rights of non-smok: can’t stanc
smoke of cigarettes. Some of them are allergic.

- but about others as well,

- reconcilable. Smoke of the cigarettes has spe
~odor that mixes with the meal and makes it not
eatable. It can be not pleasant for visitors and chiefs

1

the ;eStaurants:jin--'pfd'e;'rfjt;é_:;e_iax'and_ have a meal

 And when some people start to smoke at place
Wwhen others are usually eat; by this they restrain the

ers. Many people can’t stand the

And for pregnant woman the smoke

s also
harmful. Others go there with children. Tha

t’s why

smokers should think not only about themselves

Finally smoking and meals are ot
cific

as well. According to the interview that was taken
from visitors of one of London restaurant presents
that many of non-smokers are except the new law.
- Inorder to conclude 1 think smoking should
not permitted not only restaurants but in all public
places. Ifsmokers do not think about others health,
let the government think about this by proclaiming
the law that will ban smoking in public places!
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Appendix 1|*
: You + can + read answers '

i Ron: Why is that -- never mind for now: I've got a problem to
solve. I don’t want to have to renew it every month. How much is
it for unlimited broadband? = : fep it e

| Pl {% ni 227 anata i ':'e ' v ’ You: How many m‘egalytes per month do you thml\ youllneed?
! : s Ron: 1 said “unlimited.” Can T get that? e
| o e T& Ddekiru You: I'm not sure. I'll check. : SRR
| gy HE Neng Ta&EY kénnen | pouvez Ron: And how do I pay? Every month? Can I pay a lot upfront
| : i dekimasit ) and then forget about it for a year? R
,- read 2 — . You: I'm not sure. I'll check. _ G e
g We L8 yomu lessen lire Ron: And what if T don’t use it ali? Does it roll over to the next
month? S R
Appendix 2 | Audio scri You: I'm not sure. I'll check : S S
- pt (MOdulE \!]9 i § . . < SN |
0. L R Unit'A) . Ron: And if T can’t get unlimited, can I change-ﬁmamount-_;gnce;} ',
Wi hoock on d"“—: e in the middle of the month? What happens if I do that? = |
You: Assal ama!:yk([);:- a pause, sound of a door opening| [sound of clanging metal door] S : R e |
Ron: Uh, hi. M 5 2 ; You: I'm not sure. I'Hl check. S TS S
Yoii: Ye; I’-hea.\;dngme s Ron. I m your new neighbor. Ron: And if 1 add time ‘mid-month, what happens to the last
Ron: Sor;-y about ﬂ:e r':m?e last night when you arrived. month’s package? Do I lose itorkeep tt? = SR
the door to the stai Ff ll.ﬁ"l\et Yo}l know, you really need to get [sound of clanging metal door] &
Vi k’now'w starrwell fixed. It’s really a banger. ; You: I'm not su’r‘e-. 'l cl!eck.. e o
: Ron: Finally, with the time difference between here and ho

ﬁ?;;nga;n{iollg;iﬁ E:le(? I,mgf‘-ﬂ“}’ busy, and [ just gotta have base in Fredericksburg, Texas and all, I_‘Il-be-- workiﬁg: a-f'l:t}'.t'-at
placis and B one of“h;i]; éi?fgf :I]':l}:'l‘:t ;t Ll:{t;e. I"ve been lots of I}irght. Is there any advantage to that? i e
You: Yes. I Lne , ’ W. ou: 1'm -- - A
: ﬁ;;;. E:ﬁllgxkn\%‘;l : :nitfaveled as‘well_ Ron: 1 knqw -- you're not sure. You'll p]."legk,:f just wanna get e
' need some info, jusjt ﬂlé‘;;ay’ [ don’t knqw where to look. I just best deal out there. Anyway, thanks a--mllhqn._ You Uzbeks gotta
* You: Where do you wofk'fts’ so I can sign up and get to work. be the nicest folks 1 ever met. Here’s my number if you needit. -
- Ron: T woik for an NGO .H _ ’ . [sound of chngr_ng meial door] : Sl R
b W oo e lf?ll‘é;?keqpers Without Frontiers? You You: Yes, | see it. [pause] [ have it qud day.

- We want to make sure 'Lhatp ;:gcfimﬂ]a UN Cleaning Standards, Ron: See ya. asud e R
-| clean, Thisisourgig. Pl are keeping their homes

- [sound of clanging metal door] '

_fou_::' Inter esting, but I don’t think you’ll have much to do here
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Ppendix 3] A Curricular modej for reading

A Curricy]
Extensive Read£; R e Reading:

ggil J. Andersgp
righam Young Un; versity, Utah, USA

TES, J
; L Repore; 76, (1&2) pp. 1-9,

Used p "Missi
Y Permission, TESL Reporter (published by the

Department of Enol;
: nglish [ ; :
s, U""’e"sil%Hawai?)l.]guage feaching & Learning, Brigham

The Inciusion of

reading at the core of the model, it is essential that we recognize that
we can not teach reading in isolation of the other language skills.
There should be explicit curricular ties between reading instruction
and vocabulary learning. There should also be explicit curricular ties
between reading and grammar learning. Although our primary focus
in this curricular model is on the development of depth in reading
skills, we also want to be assured that there are meaningful
connections to the other three language skills of listening, speaking,
and writing. | emphasize this because we should not just assume that
as we are focusing on the development of reading skills that there will
also be development in these other important aspects of language
learning. The more explicit we are'in the ways that we plan for the
integration of language skills in a curriculum, the more likely we are

Reading js
aCBI'lITaJ rt of .
(Andersop y Part of any curriculym for lan s : : _ _ ,
2011). Rea,dilnggggé i 2012b, 2014; Grabe, 2009 c%iaf;égatg?;“g to assist learners in increasing their overall language proficiency.
Tetumn to over gy, d;gf EZ :;ngstw input for learners: input they cs:; e ——
1€ purpose of this Siicts use the Written word remains on the bage e Phonological g
teachers an d ciitricet €is to provide second language (L2) read;né -5%' lmwﬁﬁazh '
curriculum that jpj, ;e‘?a?]egiiope_rs @ model of a balanced reading 3 thefinning } . §
enSl'\-"e r Y o r-\-\:----v-*- '\. =
Issue of the TES. eporter focuses o r: e:l‘d'“é (ER) component. This E Vécabulaky &
articles provide input to teach 1€ fopic of ER. Each of the LB Instruction \ g
consider wh : €achers and curriculum din: LE oy
* When making decigjons on h coordinators to 3 2 2
Program or create 4 ER OW to enhance an existing ER ' g —m-—i.—-i A &
provides a mode] ofa balprogram for the first time. This introduction 'l: Reading. =
that I propose in order for‘zceﬁ reading Cur.riculum (Anderson, 2014 ) 2 Stcaiesli?'.- @
€ minimal compop e thaa(; ehfs and curriculum coordinators to see T-ANERE I Y g
curticulum, This mode] g .5 ould be part of a balanced reading g Reading, -
11 set the stage for this special issue of the | Fluency S
- — S(

Figure 1. A Model for a Balanced Reading Curriculum

Below the concentric circles, the primary.goal of reading is listed.
That goal is comprehension. When readers pick up a newspaper, a
magazine, a book or log in to email, they expect to understand what
they are reading, In all of our efforts to teach second language
learners, we should not forget that comprehension is the ultimate
goWith these two central aspects of the curricular model in mind, let
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curricular mode] would be listeni
; stening. The Same 1 iti
: ) applies f
speaking, grammar learning and vocabulary [ean?:i]g A:‘ r‘:;rt;r;\g;
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me ad i

cumcmd;ﬁSyt};z \ii,?ﬁmﬁc' elements that can be part of a reading
iy A notice tha_t at each end of the model, acting as

ds, are two types of reading instruction: intensi di p
extensive Teadll'.lg, A strone readin 1 ey l\:!e - an -
3 i M gr g curriculum is going to include

Intensive readi i

i ading instruction 1s what happens within the
o 61“ iy ;ggt;r:;:n;;eerxe:i{ng, t;ach;rs help learners by using
; te: 1ses that focus on the development
2(1: ;Sisggfl::)c r;::df[‘ng purpose. From Figure 1 you see that I list E.;)vhat |
S ];n{r ntensive _readmg components: phonological
il » vocabulary instruction, reading strategies, and reading

ency. Explicit instruction in each of these elements is vital to tl
ultimate success of any reader. Let us consider each of tl fi ¥
elements of a reading curriculum. e

Tt _ Holding in the Bottom ..
" iseogt :; cg;nculgr elel_nent thatil include in this balanced model
Bl reaﬁore 4 dun.ng L2 mtens_ive r_eading instruction 1s
s} Sl Ef ; ategies: phono!oglcal instruction being the
i cl;tto'm-_up strategies. Low proficient L2 readers
gl S ug :,\pllmtmstrqctlon_ in decoding skills in order
it f‘orrr}ns EaJL accurate }denhﬁcation of lexical and
2 readie instructions“ey ('I 988) pointed out over 25 years ago that
e o Exhlb[t[ed] a strongly top-down bias™ (p. 95)
e i ttt: erf, we needqd to dc_) a better job of helping
oradion en gk fgnd.(p. 95) by including sys_tematic decoding
e & i ading curriculum in addition to instruction
cclively use top-down strategies. With respect to
bottom-}lp rgadmg fﬂSh‘uctlon over the past 25 years, the situation in
L2 reading instruction has not changed signiﬁcantly.' More recently
Blrc_h (2_(}07) r egmphasmed the need for a balanced approach to L2
-readmg instruction; one that provides instruction in both bottom-up
and top-down processing Strategies. Every L2 reading curriculum
should be looking for some type of phonics instructional component
that could enhance reading Instruction, particularly for lower
proficient readers. Birch (201 1) emphasizes the rationale for bottom-

up reading instruction by stressing that “an early goal for reading
110
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instruction is for learners to achieve efficient automatic decoding
abilities, so they have enough mental attention” left over for
comprehension, internalization of ideas, appreciation, and relaxation”

(p. 488).

Vocabulary Instruction
The second curricular component of this model of reading is.
ction. Vocabulary instruction can focus on the

vocabulary instru
Il vocabulary learning

acquisition of basic reading vocabulary as we

strategies.
Grabe (2009) points out that most vocabulary researchers argue

that effective vocabulary learning is a combination of (a) learning
words from context through extensive reading; (b) providing direct
instruction of vocabulary words; (¢) developing word-learning
strategies; (d) building word-recognition fluency: and (e) developing
word appreciation (and motivation) on students’ part. (p. 276)

When deciding what words to include in direct instruction,
Gardner and Davies (2014) provide the most recent input for
Janguage teachers on specific vocabulary that language programs can
consider for explicit instruction. Their new Academic Vocabulary
List provides a wide frequency range of vocabulary that can be

included for explicit instruction to strengthen reading skills. What
sets this list apart is that it based on contemporary American English

and is generated by Davies (2014) Corpus of Contemporary

American English.

A recent publication by Schmitt, Jiang, and Grabe (2011) is also

beneficial for reading instructors. Their research highlights that there
is more to vocabulary instruction that simply knowing the meaning
of a word. From their research we learn that even when learners report
knowing 100% of vocabulary needed to read a text, reading
comprehension scores only reach 70%. The implications of this
research are significant in terms of vocabulary instruction. Just
because you know the meaning of a word does not mean that you
know how to integrate that word into a larger context. This helps us
focus on the contexts in which words are used and the collocates that
appear with words as part of vocabulary instruction.

I




Finally, i : :

thatagies Z’ho 1!1 [Eieg}'l;’o; vocabulary ms;rucuo_n, vocabulary learning
o Suc}]) trcentml part of intensive reading instruction.
S asb a}tegles‘ 1s that not everyone needs to lean
g ey ulary words. B}!t if during intensive reading
e provide learners with appropriate strategies, we
ad = o esri” m?ependent vocabulary learning. Grabe (2009)
7 S usg Ucizs? 0{ vocabulary learning strategies that include
B a;mjo l_.. S}nony-ms, flash cards, word-part information,
bk t;,-achersg [izs, [a;d key-words. As we teach learners these
i ,eﬁ?ecﬁvels ou ﬁ‘rst model the strategy so that learners see
opponunitiés - y l{ISE‘. it. We must then provide authentic
o r the readers to actually use the strategy and evaluate
eness of the strategy

Strategy Instruction

The nex IVE I ' l
Xt component of effective intensive reading instruction is

explicit strategy instruction.
theirStIr:x:;gul;;earf the_consmous agti ons that learners take to improve
observing someoeam;!:g‘ Strategies may be observable, such as
itiaton bes ne take notes during an academic lecture to recall
what one alreader,kor they may be mental, such as thinking about
i Becay Nows on a topic bef‘ore_r_eading a passage in a
involvement of tl}Js : :trateg135. are conscious, there is active
gL isolare;[e L.: learner in their selection and use. Strategies
than one action action, but rather a process of orchestrating more
T ity gD o2 L2 task, Condersan, 2005,p. 757)
instruction (Anderso;av%grewouﬁy published related to strategy
effectively model the ?) 1 have illustrated how teachers can
—— 8ppr0priatelste of strategies while thinking out loud while
strategies and mik ext. As we model how effective readers use
; € strategy instruction more explicit, we engage
learners’” metacognitive awareness. Metacognitive awareness training
should be at the core of strategy instruction 5
I have identified five key elements of metacognitive awareness
training: (1) preparing ‘and planning for effective learning, (2)
deciding when to use palrt.rcular strategies, (3) knowing hot to monitor
strategy use, (4) learning to ct;mbinc various strategies, and (5)
12

_—— 

evaluating the effectiveness of strategy use. (Anderson, 2012a). By
blending these five aspects into explicit instruction, we will be able
to help learners to be much more independent in their learning.

Fluency ,_
The final component that I suggest be part of intensive reading

instruction is reading fluency. 1 define reading fluency as “reading at -
an appropriate rate with adequate comprehension” (Anderson, 2009,
p. 130). Appropriate rates will depend on the age of the reader
(younger readers have slower reading rates than older readers),
whether the reader is reading orally or silently (we read faster when
we read silently), and what our reading purpose is. Adequate
comprehension also is dependenton a variety of factors. For example,

“if our reading purpose is to scan a {ext to locate a specific piece of

information then the only adequate comprehension level we would
accept is if we are able to name the information that we are looking
for (i.e., a specific date, name, or place). The key to this definition of
reading fluency is the combination of both reading rate and reading
comprehension. Fluency is not one of these elements alone, but the
combination of both.

i have outlined in other publications (Anderson, 1999, 2008,
2009) five different in-class instructional activities that can be applied
to the classroom: (1) shadow reading, (2) rate build-up reading, (3)

repeated reading, (4) class-paced reading, and (5) self-paced reading.
The point that [ want to emphasize here is that we cannot expect
their reading fluency by simply telling them to

readers to improve . _ 1
read faster. We must provide guided classroom practice so that

learners know what to do to increase their reading fluency.

Maintaining a Balance
While intensive reading instruction is the specific in-class
activities that we engage in to teach students how to be stronger
readers, extensive reading (ER) is thé out-of-class reading
opportunities where students can read longer texts and read for longer
periods of time. All curricula designed to teach L2 readers must
include an extensive reading component. It is within the context of
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e T S

& :
opi; Oiin ci:gg*:sr.:onent of a curriculum where leamers have practice
dhrﬁ?gn]?‘,}'lgi t:le:ment of the practice. that we must provide to learners
2008 r_Wid}rcpn:’sun:a to t?oth narrative and expository texts. Gardner
containe% inbetsil compelling data to illustrate that the vocabulary
e oth narrative and expository texts on the same theme is
e : \\:e want students to develop in their academic reading
Ly aﬁ; e must provide exposure to expository texts. [ think that
s g programs should tak_e a balanced approach to the selection of
fese two text types depending on the level of language proficiency
of the reader. For example, for beginning level readers, the ER
program should opportunities to read 80% narrative texts ’and 20%
expository texts. As language proficiency increases that ratio can
change SO tha? by the higher levels of proficiency readers are exposed
to 80% expository materials and 20% narrative. [ would advocate that

there always be both types of texts included in an ER program in order'

for rf)?lierﬁsl:; b; :xposed to botl} types of reading materials.

ettt on. ismen; about this bglanced curriculum that I would
stiSiiger Curricujarn? (Lpe that readlr_lg programs can somehow make
i ies between the intensive reading component of
bnsth Signiﬁcanﬂe e_:;tenswe reading com_ponen‘t. Studeqrs would
Eplitadin es;{tl .ﬂ?e elen_wnts of intensive re_admg were
S5 litatedia pen Smdensne reading. One way that this could be
S o el 1_ecents. and the tegcher were reading the same texts
ihe contestint E'K Soogmze that this 1s a controversial point within
FR méterialéitag me advocate that the student should select the
advocate that there should be a curricular balance with

some texts selected by {} : et
while still providing ;’OH;E ;IeaC_hgrvthat all students will read together

Also, there honldb e -ex_lbllllty for student selected texts.
g0 e explicit opportunities to practice outside of
class the specitic skills being taughi in class. For example, if the
reading strategies of making predictions and confirming/rejecting the
predictions are the Instructional focys during intensive reading, there
should be oppgrtumtles for the readers to practice that strategy
immediate outSIdi_a of CI_ESS during extensive reading practice. Then
during the next intensiVe reading instructional session there are
natural opportunities o evaluate how well the strategy is working for
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the readers. If the instructional goal during intensive reading is the
explicit teaching of specific high frequency vocabulary. it would be
ideal if the teacher had already identified that vocabulary in the
materials that students will read during extensive reading. Then the
learners get exposure to the vocabulary within a specific context. This
model of a balanced reading curriculum outlines what I see as the
essential elements that programs should be discussing to establish
learning outcomes at the program level as well as at the individual
class level. With this big picture in mind, we can see that ER is not
just an added component to a curriculum, but rather an essential
component that provides opportunities for development of the
learning outcomes that programs establish. With this big picture view
in mind. this special issue of the TESL Reporter provides three
articles that will focus on ways that programs can more specifically

implement ER.
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Abstract

Extensive reading (ER) has been demonstrated to help students
learning English as a foreign language (EFL) in many aspects of
English. However, EFL teachers interested in using ER in their
clgssrooms may not understand how to do this since it differs in many
cqﬁcal respects from other ways of teaching and learning English. In
this article, I discuss how teachers can set up and conduct successful
ER programs. :

: Introduction

Research has shown that extensive reading (ER) has the potential
of helping students of English as a foreign language (EFL) learn to
read (e.g., Belgar, Hunt, & Kite, 2012 Iwahori, 2008; Judge, 201 1;
Nishino, 2007; Ro, 2013: Robb & Kano, 2013) and make
improvements in other aspects of their English skills. However, EFL
teachers may not know how to establish and conduct an ER program.
In particular, they may not understand how to work with students who
have not experienced the autonomy accorded by ER or do not
anderstand the language learning value of reading easy, interesting
material in a target language. The goal of this article is to discuss what
teachers need to do to set up and conduct a successful ER program.

An Overview of Extensive Reading
The basis of ER is the well-established principle that we learn to
d by reading. This is true for learning to read our first language as
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“encourage language

well as leaming to read foreign languages. In teaching foreign
language reading; an ER approach encourages students to read, read,
and read. In ER, students read large quantities of easy material in the
foreign language. They read for information and enjoyment, with the
primary goal ofachieving a general, overall meaning of the reading
material. Students select their own reading material and are
encouraged fo stop reading if it is not interesting or t00 difficult; over
time, they are also encouraged to expand their reading comfort
zone—the range of materials that can be read easily and with’
confidence. To capture these aspects of ER, Day and Bamford
suggest that the motto of ER be “reading gain without reading pain”
(1998, p. 121). There are several reasons why it is beneficial to
learners to tead extensively. Studies show that
students not only 1mprove their reading fluency but they also build
hew vocabulary knowledge and expand their understanding of words
they knew before (e.g., Kweon& Kim, 2008; Yamashita, 2013).
Additionally, ER can help students improve their writing, as v_vell as
improve their listening and speaking abilities (e.g., Nishizawa,
Voshioka, &Fukada, 2010; Yamashita, 2008). And perhaps the best
result of an ER program is that students develop positive attitudes
toward reading in a foreign language and increased motivation to
study that language (e.g., Nishino, 2003; Takase, 2007: Yamashita,

2004).

Setting Up an Extensive Reading Program

Starting an ER program requires a great deal of planning. In my
experience. it takes at least six months. If an ER program 1s to be
successful, among the decisions that need to be made are these:

1. What should students read?

Any text in the target language that is easy enough for stud;nts
to read with overall comprehension can be used as ER materials.
Depending on the foreign language abilities of the students ‘and the
resources available, such materials may include materials written for
first-language readers (e.£. adolescent literature), comic books, or
online texts. Indeed, the Internet has become a valuable source of

reading material.
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Additionally,
i5korated reacdece, Gt an audience of'fore:gn language learners,
ndnﬁction speciﬁ. ajl1"21 ec_i readers are simply books, fiction and
conn-olied':o matct}:1 rji \r;mtten for Ia_n:guage learners; the content is
publishers) of Fiioich ¢ language ablh_ty of learners. All the major
English, Unforturaor. oo Ting materials have graded readers in
S areate Y, tor learners of languages other than Enghsh,
Gt b :cgrcekat best, so _teachfers have to be flexible and
e e bh‘t OOKS appropriate for their students. If this
P erature is not available, carefully chosen
Hifoeugis: De 7% g]ay be suitable for beginners, (See, for example,
R y, 2004, who u_sed books written for children in a
e semester Japanese foreign language course.)
ﬁanslatlizi i(_.f]ra:liled maten’a‘ls are not available, a side-by-side
diFicult s, ’1e students’ first Imlgua_ge can help make more-
i m;;c?Z]SIb'e‘ Teachers might also consider using
Sl likeef‘“‘ : such as stories that the students are already
TS alrea::iy ' airy tales‘or even ‘books or movies they are likely
Sl :}Iaenenced in their first lang_ua_f__:e. .
By oo 1{1ter3et, a wea‘l‘th of materjal is easily available. In
shise: wesilabie thx)& hlef:e are “easy Engl‘lsh“ news sites, such as
York Times: there i;lga 132 e BBC ]Vmce of f\meri_ca, an.d the New
Mﬂi}:lose t6 100,000 enm:g simple English™ version of Wikipedia
stu derﬁi?fve:saﬁdthe source, 'f_eacher; need to make sure their
additionto Selecting; ivin'ew of interesting books and materials. In
Srailibls s i varie% -lf{ltgrest materials, teachers must try to have
in reading ales s 1y 01 different genres, because students’ tastes
T Slirear y. For_example, some sn_ldents _rnight want
i o fos l‘vpif.nse stories wl_ule others might enjoy reading
_ 'e€ Hction. Others might be attracted to nonfiction
such as biographies. ’
__The reading matenal in an ER library should be subdivided into
difficulty levels so that leamers of various ability levels can find
material that they can easily understand.
2. How much reading should students do (either encouraged or
required)? If that reading is required, should students be given credit?
120 -
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Generally, when students are required to do something and are
given credit for it, they are more likely .to do it. (See Thomas Robb’s
article in this issue of the TESL Reporter for additional ideas.)
Hitosugi and Day (2004) set a reading target of four books per week
for ten weeks, and awarded credit toward the students” final grades
depending on how many books they read. This worked well, but they
learned that the target of four-books a week was too high for their
students. The average number of books the students read was 3.2 per
week, or 32 books during the ten weeks. An ER target can be
expressed in books, pages, chapters, or even time—two hours a week,
for example. ER targets are flexible and can be adjusted to fit the
reading abilities and schedules of the students. : :

- Setting personal goals can often be a strong motivational factor.
This is especially true for reading! Teachers should advise their
students to consider their schedules and to set aside time to read (at
junch, before going to bed, etc.). Teachers can help their students set
a reasonable target number of books to read per week or month,
according to the time that the students’ schedules allow; teachers
should then encourage their students to meet those goals. Having
students complete a weekly ER journal helps them stay on track and
helps teachers monitor their reading. Two samples of simple ER logs
are provided in the Appendix. These can be easily adjusted according
to the needs of the students and the extent to which their teachers
integrate ER activities into the class curriculum. Some teachers have
found it useful to monitor ER according to the weeks of a school
semester (Appendix, Form 1): others require students to provide a
very brief summary of each log entry so they can monitor general
comprehension as well (Appendix, Form 2). :

3. Where should reading be done—in class, out of class, or both?
Since an ER approach involves students reading a significant
amount, students will have to do most of their reading outside of

class. Someteachers also have their students read in class. Using
valuable class time to read shows students how important reading 1s.
4 How should students’ reading be graded?
As described above, some teachers use reading targets. Another
possibility for grading students’ re

Mreader. This program has compre
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number of bo in Englis s fre ' ;
ey m?’;jdgfoglfg;;bs;ﬁ:i is freely available for yse by
e ;tgo?e:j;?]g_d ihelprogr_am be introduced and advertised to the
Students‘szet . ls 'ave an important role to play mn helping their
Sl ‘most out of ER. As Day and Bamford point out.
1€IS need 1o introduce thejr students to ER and provide essential
gu;iance as they read extensively (2002, p. 139). Students are
mw:elrezlt)ifn tc;‘o Ile_a:e 'an_v prior expe‘rience with reading easy and
550 _impgnmr;l?n Eii'nguage Material that they select themselves, It is
bty th;fr ; ;:ldte]ft;?gcgﬁ ofdax; ER program for teachers to
iy and then offer guidance during the
In introducing ER, teachers might begin by telling their students
what happens when they read and read and read. Teachers could poj \t
out that research shows that ER pom
® helps students read faster and understand more:
worc;; helps them to read in meaningful phrases, rather than word by
® Increases their confidence in their reading abilities:
® Increases their vocabulary knowledge: |
° conso!idates their grammatical knowledge: and
.A n:)];-fgf lr:ipl;ove their writing proﬁcif:‘nc;_,-' and oral fluency.
P rl!:ar nﬂ Ieachers» must stress while introducing ER to their
s (andperh]e material has to be eas;»'__Unforrunatel_y, many
i s e boalis some teaclhers) are conditioned to believe that
réadin s fatess ]0 S that are dlfﬁcql t, that i-h‘e only way to learn to
capabilities Day air:iggage 1s by readn?g material that is _beyond their
o iEes amf_ord label this _the"macho maxim of second
2 g.m_strucnon: no reading pain, no reading gain™
(1998, p. 92). This js the wrong approach. Reading several easy
bo_Q'k.S, allows learners ¢, become more fluent, effective readers. In
adc_lmon,. StL}deﬂtS are able to Jearn new words and phrases over time.
while enjoying what they are reading. To help free students from the
macho maxim, teac{lers should ask their students to reflect on their
experiences of learning 10 read in thejr first language—what types of
materials did they read at first?
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Students should be encouraged to read material that they like.
Because students need to read many books, it is important that they
are interested in and enjoy what they are readi ng. If the learners are
excited about their books, they won’t want to put them-down.
Additionally. they will be more likely to attend to the content
(meaning) of the text. rather than merely focusing on grammatical
aspects. If their students do not find their books interesting or
exciting, teachers should advise them to stop and find other books
they may enjoy. ]

Teachers may want to consider having their students read the
books they really enjoy a second time. This is useful for several
reasons. Having already ‘read a book once, students will be able to
read it more fluently the second time. This helps build vocabulary
knowledge as well as confidence. and this, in turn, leads to increases
in reading rate.

Also, students shouid be fold that it is not necessary to read for
100% comprehension. Teachers should instruct their students to read
for general. overall understanding. This means that they should be
able to follow the general storyline and grasp the main ideas of the
text. In ER the aim is to read a great many books, so it is in the
learners’ best interest not to struggle over every detail or to worry
about the exact meaning of every word or phrase,

To reinforce this idea, teachers could ask their students fo think about
reading in their first language (or. if they do not read much in their first
languages, ask the students to think about watching television or
movies).Most likely, they do not worry about every detail in their first
language, so they should do the same for ER in the forei gn language.

Another way to encourage reading for general understanding is
to remind students that they are reading for pleasure and for benefits
such as increased fluency and vocabulary knowledge. Teachers might
want to stress to their students that there is no penalty for not
understanding every detail, as they will not be tested.

It is also important for teachers to tell their students to ignore
unknown or difficult words, to skip those words and continue reading.
Although ER material should be easy for students, they will
inevitably encounter unknown or difficult words or phrases. Students
do not need to understand every word. Often, they can ignore words

123




they do not knc_)w and still maintain a general understanding of the
passage. Sometimes they can guess the meaning of words depending
on the context.
The teacher can be of particular importance here in helping learners
get used to living with some ambiguity when they read. One way
teachers can do this is to have students skim a page or two of their
books, circling any words they do not understand. Next, the students
should read those same pages, being encouraged to focus on the general
meaning and ignore any circled words. After they have finished, the
teacher should find out how successful the students were by asking
general questions about their texts (e.g., Who are the characters? Where
are they? What are they doing?). Most likely the students can grasp the
overall meaning, despite encountering a few unfamiliar words. If a
student is unsuccessful in understanding the overall meaning of the text,
then it is likely the book is too difficult. If the book has more than three
to four unknown words on a page, then it is probably too difficult for
beginning- and even intermediate-level readers.

In guiding their students, teachers need to check what they read
to make sure that they are reading at the right level. That is, as
students read more and more, their reading fluency will increase, so
they will be able to read books that were initially too difficult.
Sometimes students continue to read at the same level, and fail to
move to a higher level. Teachers can easily determine this by looking
at their students’ ER journals (if they are required). If a student has
read a number of books at the same level forthree weeks or more, then
he or she should be encouraged to move to the next level.

In addition to monitoring their students’ reading levels, teachers
can monitor their students’ overall comprehension of their reading by
incorporating ER activities in the classroom. One idea, suggested by
Iwano (2003), is that teachers briefly interview their students
individually about their reading while the rest of the class is reading
independently. For other useful activities for monitoring students’
ER, see Bamford and Day (2003). Nl

Additionally, it is a good idea for the teacher to be familiar with
the range of ER materials available to their students. Being famll'lar
with ER materials and having an awareness of each student’s reading
level and interests wili allow teachers to better help studenis as they
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expand their reading comfort zones; teachers will also be able to offer
useful recommendations when students choose new books.

I should add a note of caution, however. Students can easily be
confused about the balance between reading easy, enjoyable books
and challenging themselves with books at a slightly higher level to
expand their reading comfort zones. Because everyone has a desire to
improve as quickly as possible, some learners might want to try to
challenge themselves too much, too soon. Thus, it is important for
teachers to pay attention to what their students are reading and to
make sure that they are not struggling with texts that are too difficult.
[t makes more sense to help build learners’ confidence and fluency
with easier books, bearing in mind that books that were at one time
too difficult become easier to read later. The goal of teachers is to
spark their students” interest in reading and find encouraging ways to
make sure they keep on reading. If some students begin to lose
enthusiasm, it might help if théir teacher reads aloud to them from a
book that is easy but captivating. A teacher’s enthusiasm when he or
she reads aloud can help the students to get back into a frame of niind

where they want to pick up a book at every opportunity. 3

Conclusion '

Teachers, above all else, must help their students do well in their
courses and pass the required examinations. However, at the same
time. teachers can increase their students’ competency in English and
help them become fluent readers in English by engaging them in ER.
It is important to realize that the increases in fluency, confidence, and
motivation that so often result from reading extensively  will help
students in their academic endeavors, such as improving language
exam performances.

I close with a tip for teachers: Be a role model as a reader. Day
and Bamford claim that “effective extensive reading teachers are
themselves readers, teaching by example the attitudes and behaviors
of a reader™ (2002, p. 140). Teachers who are first-language readers
of English should consider reading extensively in their students’ first
language. If English is a foreign language, then teachers should read
with their students. As Nuttall observed, “Reading is caught, not

taught” (1996, p. 229).
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APPENDIX: EXTENSIVE READING LOGS

Form 1: Weekly

Extensive Re
Week

ading Log—liooks (or pag-es) per

g books / |
pages (circle one)
Namie of Book Number of Comments
pages read
g ~

TOTAL READING TIME THIS WEEK
%nsiw Reading Log: Hours per Week |
Name: _
Week: J Target: hours
Date Name of Book Time
Spent
t :
|
[
I -
TOTAL READING TIME THIS WEEK

Appendix 5a | Mathematical Bridge (sketch)




- Appendix Sb | Mathematical Bridge (photo)
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Photo by Malika Yunusc;va

Appendix 7 | Audio seript of feedback session

[Knock at the door]

Byrne: Come in.
Sevara: Good afternoon, Mr. Byrne.

Byrne: Hi, Sevara. How are you doing?

Sevara: Thanks. You know, I am participating in a contest with
my descriptive paragraph. I have got already feedback from my
friend, but it was not very helpful. Can you help me?

Byrne: 1 can’t write it for you.

Sevara: 1 don’t mean this. I need your feedback on it. I really

want to win the contest.
Byrne: Ok Can I look at it first?
" Sevara: Yes, | have it on my flashka.
Byrne: Do you mean your memory stick?

Sevara: Uh, yes. e,
Byrne: Ok. Can you also show me the contest rules?

Sevara: Yes, here are the rules. /7 he whole announcement, which
You have already read. is shown for long enough for You to recognize
it as the one they have already read, approximately 3 seconds. ]

Byrne: Can you leave it with me?
Sevara: No-o-o, [ have to get your feedback now because I have

to hand it in soon.
Byrne:[Sighs deeply, looks at his watch.] 1 have a meeting with
the rector later this afternoon. [brief pause] But giveittome and ...
Jlittle bit longer pause] I'll give you feedback the way I usually do.
[From now on, the screen appears and only the screei is shown
and voices are heard. Paragraph is shown. Byrne reads it aloud

fairly slowly. Approximate time: I minute.]

A bridge is not
There is arch. The middle
Ansient red brick buildin
go from the end toward
Some other wooden beam
mioving under the bridge slowly. Moreo

_many crossing beams on it walkon the.
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simple. The bottom of the bridge is curved.
is about one meter higher than the end.
; adjoin to the bridge. Four lon
the middle. Under bridge, there 1S
s hold the beams in place. The 1
ver, it is not long ¢
bridge, he would




I'Idg e W ve me I onge
= ] I e

s o

twelve or fifteen ste;; -Th

0 SI( 1
W u - \ .
(2

steps. Becay '
5 use of this there js o complex design

Byrne: Ok
students’ assion hmmm. yoy
assignmen now that usual]
teacher. Then | Wrint: and respond to then as‘ ayr] éead through
questions and feelin a note to the student aboyt nea er. not as a
gs. After that I respond to Speci}:‘:} impressions,
: 1C parts of the

—

You see
m to have :
matches th - a topic sentence. A
e topic €. And the co .
example, yoy ptalksemence- You have a lot of :Chiidmg e
Measurements “ope about _the beams, you haf,f Ov details. For
many steps the by; dg;?:t‘fé high”, you have described :;)?;mtslpelcmc
T
éooiig concrete description ross, you have “ancient red-bﬁcks“ylt]iz\:
evara: Yeg ) ‘
buildin - thank you, - ‘
gs before I s ou, I read an arti -
Byrne: H:ne:; btarvtfd writing. [ learned a l(::ilb?cjtuﬁ dges and
; 1 m. ut the
walking up and down gu talked about the person on tll? bri
very precise detai]. Fo, 0, the strongest part of this par S budee,
Ithink, youwye | or description, of course, this i paragraph is its
Fesotti d_ea{ned alot in our class » WIS IS very important.
Bj’me-‘- Bu;djl.l ;miss.l’wn— classes.
concern is that fave some concerns ab i
it is not about it too. My bigc
connect together. The ;’]211 very coherent. Sentences don-.lt5 biggest
to end. Let’s start at the t‘:‘” tseem to flow together from bes?_em. o
some comments that wi]] jfeé’]"nnmg of your paragraph, and I,ﬁ'f;i}n;lg
So P to impr. : aze
Se:rtf:::ygu remember what uniT}IiJ ;::ﬂth;: eoherence and unity.
¢ S0, unity means that it ; S '
f—” rre: And? Sthat it is a good topic sentence,
oevara: And all of the s |
Byrne: Yes entences support the topic s
: Yes, . se
spulistis you have leamned the rule. Now. | pic sentences.
it. (pause) The next three sentence ow, let's see if you have
“© Sentences... these all talk about the
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bottom of the bridge and they
about “the ancient red-brick building a
You need to move it somewhere else in

sentence seems out of place.
the paragraph o

’re fine. Then you have 'this sentence
djoined to this bridge”. This

r leave it out of the paragraph.
y best sentence. I like it.

Sevara: (emotionally) But that’s m
Byrne: Well, you know.what one writer said? Good writers know
that sometimes they have “to kill -
Sevara: (gasp) _
d writers sometimes have to take out

Byrne: He meant tl
their favorite sentences if they don’t belong.

Sevara: hmmm
Byrne: So, [ would circle that sentence about ancient red-brick
buildings and write in the margin, “Does this belong?” Well, Sevara,

what do you think? _
Sevara: (sighs) Yes, you're right. )
er sentences like that. For example,

Byrne: You also have oth :
“The river is moving under the bridge slowly.”This sentence doesn’t

belong either.
Sevara: (sighs again) e
Byrne: So, remember the principle of given and new?

Sevara: Yes, it means that the beginning of the sentence should

have something known 10 the reader and at the end — something new.

their babies”.

1at goo

Byrne: Yes, that’s basically right. Let’s look at & couple of
sentences... The second sentence you have is, “The bottom of the
bridge is curved”. The third sentence is “There is arch”. How can you
connect them?

Sevara: Maybe: I could write the
curved, which creates arch”

Byrne: An arch.
Sevara: Y65 arch”,
Byrne: which is the given and whic
Sevara: “The bottom of the bridge” is given info
was mentioned in the previous sentenc® and every bridge has a bottom.
Byrne: And What is the new information?
Sevara: 1s curved?
Byr_'m?-' Yes, that’s corre

“The bottom of the bridge is

h is the new information?

ct. What else is given?
” because it’s a pronou.

Sevara: The word “which
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Byrne: Right. And new information?
Sevara: Creates an arch

Byrne: Yes. Now use this principle for the rest of the paragraph.

- Ikhtiyor: (opens the door) The rector is waiting.

Byrne: Yes, I remember. I hope I helped you, Sevara. I've gotta go.

Sevara: Yes, you did. Thank vou very much.

Appendix 8 | Teacher’s response

A hndge 1S D&Lﬂmpl&.ﬂﬂ.dﬂ.h.nﬂum The brldg ;

- about twelve meter long. walk on the bridee, he would needs
twelve or fifteen steps. To cross the bridee.a person walks
‘upward for six to eight step and downward for six to eight
~steps. The bridge is curve, which creates an arch. The middle
of the bridgeis about one meter high than the ends. At the end
of the bridee, four long beams go toward the middle.
Moreover, the bridge has many crossing beam in it. Some
other wooden beams hold these beams in place. Because of the
many beams, the design looks complex.
Hi Sevara.
Didn’t you submit this to the contest already? When did

- yousay the deadline was? No matter. I see you took my advice
and made the paragraph more unified and coherent. To check
this, I underlined the given information in each sentence and
saw that, yes, each sentence is connected to sentences that
,went before it. Good work!

 There are still some language probiems though. I highlighted
- and numbered the mlstakes and wrote an annotation for each T
‘them. (See below.) Is the paragraph supposed to have a title?
- Good luck on the contest. Let me know how you do!
 'Best regards,

Byme

Appendix 9 |
1: Mistake: A

es and corrections

2: Mistake:

Correction: The bridge is about
3: Mistake: Walk on the bridge b

fifteen steps
Correcnon ! 0 uc_:ﬂ\ on fhe brid

Correcuon To cross the budgre a person would need twelve or
fificen steps, and he or she would walk upward for six 1o eight steps

and don mumi fm Six 10 e:ghr steps

8. Mlstake 20
Correction: :cm._h

9 Mistake: Moreover.
Correction: /n ada'mon

10:  Mistake: 1 e
Correction: The bridge has many crossing beafms

Appendix 10 | Sevara’s third draft edited

The Bridge : ' i s
The bridge in the photo Is not sunple,a.nd it is not very !

long. The bridge is about twelve meters in length. To cross the
bridge, a person would needs twelye or fifteen steps, and he or
she would walk upward for six to eight steps and downward -
for six to eight steps. The bridge is curved, which creates an

arch. The m:ddle is about one meter hlghel than the ends.
From each end, four long beams reach toward the middle. In.
addition, the bridge has many crossing beams, and some other
wooden beams hold these beams in place. Because of the 1 many_-__

_beams, the design looks complex. &
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Appendix 11| Sevara’sfourth and final draft

Mo _ The Bridge

; Thf: bridge in the photo is not simple, and it is not very long. The
bridge is about twelve meters in length. To cross the bridge, a person
;voui‘d neec_i twelve or fifteen steps, and he or she would walk upward
for six to el ghf steps and downward for six to eight steps. The bridge
is curved, which creates an arch. The middle is about one meter
hlgher' than the ends. From each end, four long beams reach toward
the middle. In addition, the bridge has many crossing beams, and
some other wooden beams hold these beams in place. Because of the
many beams, the design looks complex.
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UNIT A
TYPES OF ASSESSMENT




Activity ||What does assessinent mean?
OBJECTIVE Objective: You will learn to differentiate testing, assessment,
and evaluation.

In this unit, yougaj
test types, ;,fd TE::E Ogogifdg.e of language assessment, common Reflect.
; = estmg__ 1. What does assessment mean to you? Fill in as' many boxes as

you can with words you associate with assessment and draw lines to
show their relationships. :

5 rogress 'It§$f,: ‘aphitude test, diagno fest
L e e S R B4 2
Pectve testing, nom-referenced and crterion

- testing, proficiency test, placement test,

e T

KEY Conceprs
*~  The term assess: 1
sessment covers testing, alternatiy

iy g ative assessment,
b ;
pmﬁci?ssessmen_t serves a variety of purposes such as measuring
pr ‘ra!:am:yr achievement, progress, aptitude.

v .
- each??ety of techniques can be used to measure language
= o as 1ts advantages and disadvantages.
e glga%f use can be measured against a norm or by a variety

a, subjectively or objectively, holistically or trait by trait:

the most effecti S
b fective combination depends on context and purpose.

ASSESSMENT

2. As you learn more about assessment, you can add, delete, or
move items and change the relationships among them.

?(‘;LI Wltje‘:alrii ltl: ‘ g?f‘fa-s assessment mean? Conceptualize. { _ _ ]
. erentiate testing, assessment, and 3. Read the followu;g three scenarios. With whlchl do you
et ? associate the terms 1) testing, 2) assessment, and 3) evaluation?
Activity 2 |Testing - B AU S i 8
You learn about tests and Iiﬁeir urposes and 1t 141 : A ‘commgs_smn__from' _'gq_e_j :Mjn_lsuy- of Hig}?‘?f.?‘?‘fl??
differentiate tests according to PaE 0 Specialized Education has just arrived on a campus to.

¥ e : check bow the English for Auto Mechanics (ESP)
Activity 3 [Common £ypes of tests questions 143  prosram'is working, A few days before, they conducted an
Youacquire practice in using different ways of testing. online survey of teachers, students, and department heads. -

1 Now. they will conduct interviews based ov the.
information from the surveys.
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a_ Which is this?

= :;?asa{ :rf;;:r:(lidllatlng from Lmi‘\'ersiiy and planning to
el egree in l'he_ U.S., after which you will
B wanf tearfh English. Before you enter, the
S s to know whether your English is good

2h 10 complete your degree. What will you do to

—

|

prove it is? ’

b. Which is this?

e e

-mll‘ be used to determine the winner? At the beginnine

the judges explain that you will first watch a vide; and |;.3

; aASEEd qomprehe‘nsion. and critical thinking questions.

: ;rrthlg, you will write an essay and then be interviewed
Y three judges who are native speakers of English.

¢. Which is this?

term. (Definitions from Coomb, Folse. and Hubley, 2007).

Definition 1

proficiency.
Definition 2

halen _ refers to a variety of ways of
collecting information on a leamner’s [anguage ability or achievement

it includes all types of measures used to evaluate student progress.
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4. Based o :
write assessme;?tthe above three scenarios and your own experience,
: » evaluation, or testing next to the definition of the

) : . 1s a formal, systematic procedure
I-'- in the é)_aSt oﬁsn W]ﬂl]l Paper and pencil but now often through on-
e media -- 1or Coliecting infarmation about achievement or

Definition 3 )
is concerned ‘with the overall

program; it looks at all factors that affect the learning and includes
syllabus design, course objectives, use of materials, . teaching
techniques, measuremen_t_of achievement and progress, etc.

Activity 2 |Testing
Objective: You will learn about tests and their purposes and to
differentiate tests according 1o purpose. "

Experienice.98
| You are a member of an independent consulting firm whose

business is giving advice -on assessment and evaluation. A new
private international university will be opening in Tashkent. It will
train students to work in a variety of fields such as graphic design and
web design. It is an English-medium university. All documents will
be primarily in English. They have contacted you with several
problems, and they need your advice.

a. Problem 1 e P4 ‘
The university needs administrative and clericai personnel. They

will often have to speak on the telephone and write emails while
unicating with the home campus in Santa Clara, California.
They will also have to prepare documents for the Ministry of Higher
and Secondary Specialized Education. How will they determine
whether applicants for the jobs can perform these duties?

b. Problem 2

Students from other universities wiil be allowed to transfer to this
university. They will have to take courses in web design, etc. in
English. Some of these students will have a high level of English and
some will have a low level. How will the university decide whether
they must take General English courses, Academic English courses,
or English for Special Purposes courses?

c. Problem 3 .

Professors from a variety of countries such as Italy, India, and of
course Uzbekistan will be hired to teach courses. How will you know
whether they can give lectures, consult with students and
administrators, and give conference presentations in their fields?

comm
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Ej,‘ Problem 4
lmiv2:u:n‘_n£e professors will be recognized experts in their fields and the
ersity will want to hire them. However, it is well known that
;ome l_aave problem_s speaking clearly in English. How will you
teeats:;rlsn: m:vg:t etrf;;rﬁrgnuncialion problems are so the English
bt s 2 shops toward helping their colleagues speak
e. Problem 5
The unlivelrsity will be seeking intemational accreditation. Before
the accreditation agency arrives, the university will want to know
whether the curriculum is in line with international standards. How
will the university determine this?
f. Problem 6
Professors want to determine whether their students have
mastered the material in their courses. What type of tests will they be
giving?
g. Problem 7
Departments want to know whether students have acquired the
Engllsh_ skills they need at the end of second-year. How will the
university know which students will likely graduate on time and the
type of remedial teaching necessary for those having probleﬁis‘?
2. Match the terms below with the type of test.

achievement | proiiciency
aptitude | placement
diagnostic | progress

- 1. These tests aim to méasu’_re learners” overall
- ability in a language and are not related to any
course or fraining they might have had.

g, These tests typically come at the.-'énd of language
- courses to determine whether the learners have been
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successful at meeting the aims of their courses. They
are usually administered at the end of the semester
or academic year. Sometimes they are used with the
purpose of evaluating the course itself. e

3. The purpose of these tests is to identify the
learners’ strengths and weaknesses. It helps teachers
discover the language areas in which learners need
help. The data taken from this test is used for

remediation and further course activities.

4. These tests are typically used at the beginning of
“a course. They are tsed to assess leamners” level of
language ability and put them in ‘an appropriate
Jevel. e e R

5. These tests are used to measure how well the
learners are leaming. They are administered at
different stages throughout a course as leamers
complete certain segments of instruction. With the
help of such a test, a teacher can measure how well
the course objectives have been achieved. :

6. This type of test should be given to a person prior -
to any exposure to a foreign or second language. It
predicts a person's future success in language
learning and measures a person's general ability to.

learn 2 foreign language.

Activity 3 |[Common types of test questions

Objective: You will acquire practice in using different ways of
festing.

Experience.Reflect.

1. Which of the following types of test questions have you
experienced? When and where and for what purpose?




Interviews

matching tasks
comprehension
questions

multiple choice
essay

true/false/not given

2. Evaluate each of these types of test questions according to the
characteristics in the chart below. Tick ¥ the column.
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Conceptualize.
3. Evaluate the tests by counting the ticks.

4. What do the words “subjective” and “objective”™ mean?
5. Based on your tally of ticks above, which tests should be

considered subjective and which objective?
Experience. Reflect. Conceptualize.
6. NORM-REFERENCED ASSESSMENT.
a. Look at the photos of students in Appendix 1. If you saw then:
sitting in class, which do you think would be the most “normal”

looking for students? . ‘
b. Which characteristics of their clothing are normal and which

are not?
c. On an average school day, how many of your group-mates

would you expect to see dressed like the students in each of the photos?
d. Whose dress is normal in your opinion? That is, which photo
do the greatest numbers of students dress like? ___

7. CRITERION-REFERENCED ASSESSMENT.
a. As agroup, make a list of the items that well-dressed students

wear. Describe them in detail. For example, a very well-dressed,
female teacher might wear

a knee-length, black, wool-blend skirt (London Fog)

a white cotton blouse (Nieman-Marcus)

black, mid-heeled shoes (Ferragamo)

a watch (Longines)

earrings with small sapphires and agold bracelet

a medium-sized, dark colored handbag (Coach)
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¢ pulied-back, naturally colored hair. ;
b. What does a well-dressed student wear? List six items that a

well-dressed student (male) might wear and list the items below. Tick
v which items of clothing the students in the drawings are wearing.

c. Based only on the criteria you tickedabove, which student is

the best dressed? @
d. What is the definition of the word criteria (singular:

criterion)?tl} & o

e. Tum to Appendix 4. Look at the Generic Writing Rubric.
What are the five criteria for judging whether an essay is well-
written? List them in your notebook. (Hint: What does a writer have

to do to get two points in each category?)
8. DIRECT VS. INDIRECT TESTING.
a. The purpose of the PBT (paper-based TOEFL) and iBT

(internet-based TOEFL) is to determine whether students are able to
listen, speak, read, and write English well enough to succeed at an
English-medium university.

The PBT consisted of three listening sections (short statements,
short-conversations, lectures), a multiple-choice vocabulary section,
a fill-in-the-blank grammar section, and a reading section with

readings and comprehension questions.
The iBT consists of the following: Students read 3 or 4 passages

from academic texts and answer questions; students listen to lectures,
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acade_m_ic discussions, conversations, and answer questions; express
.an opinion orally based on a listening and readin g. write a persuastve
essay based on a listening and reading.

b. If the goal is to assess students’ ability to comprehend spoken
aﬂ_d written information and integrate them into a coherent whole
using critical and creative thinking), which test assesses the skills
more directly? Why?

9. DISCRETE POINT VS INTEGRATIVE QUESTIONS,

a. Think about the types of questions in questions 1 and 2 above.

¢ Which tested one bit of knowledge at a time (discrete point)?

® Which required students to combine several types of
knowledge together (integrative)?

b. For discrete point, write D under the question type, and for
integrative write I under the question type.
compreh.

ques.

t//n intervi

meq essay maftch

Apply.
10. In Activity 2 above, you were an assessment consultant.

Consider Problem | again.

e — e e —— =: e S —

FProblem 1 :

The university needs administrative and clerical
personnel. They will often have to speak on the telephone and
write emails have to correspond with the home campus in
Santa Clara, California. They will also have to prepare
documents for the Ministry of Higher and Secondary
Specialized Education. How will they determine whether
applicants for the jobs can perform these duties?
In your notebook, describe the tests needed using the terminology
you have been leaming: mnfegrative vs. discrete point, objective vs.
subjective, direct vs. indirect, norm-referenced vs. criterion-referenced.
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UNITB
‘CONCEPTS
OF ASSESSMENT




OBJECTIVE

In
assethls unit, you learn about the fundamental principles of
ssment and analvze assessment according to those prlnctples

actlcahiy, rehablhw authenncuy washback.fbackwash

KEY CONCEPTS

&= Assessment is valid when it actually measures what it was
designed to measure.

#  Assessment is practical when it is easy to design, conduct,
and mark.,

=~  Assessment is reliable when the results are consistent from
person to person and time to time.

o Assessn_went is authentic when texts use real English and
tasks are realistic.

=  Assessment has washback (also called backwash) when it
affects students learning.
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Activity 1|Concepts of assessment
You learn about the principles of assessment and analyze

assessment according to those principles.

Activity 1|Concepts of assessment

Objective: You will learn about the principles of assessment and
analyze assessment according to those principles.

Experience. Reflect.

1. Recall a purchase of an electronic device or gadget.

What was the device you purchased? ............cooveeiiiiiinnnns
Why did you need it? Did it satisfy this need? ................
Was it easy to use? ........

Was the quality g,ood'f‘ Are you stlil usmg lt‘7 ........ o
Was it an original or a pirate version? ..................: s s
Will you buy another of the same brand? .......................
Recall a test you have taken.

What was the subject area or skill that was being assessed? ..

a. What was the purpose of the assessment? Did it satisfy tlus
purpose? .. .

b. qu lt easy to conduct and mark‘7 ................................

c. Doyou think the results will be same no matter or where the
assessment is conducted? ... ...... SR

d. Did texts and hsks use real English‘? ...........................

e If students know that their language will be assessed this
way, will it affect how they prepare? ..........

3. Read the following case study. Answer the questmns above
about the two samples from tests that Aziza has to choose from.

Woe oo oW

Case Study (Part 1) :
Aziza is a new EFL teacher at an acadermc lyceum She

teaches English to Year 1 students at a lyceum. Her head of
department asked her to develop a mid-term reading test that;if'
ntegrates all four language skills as we!l as iocabulary and
grammar. '
~ There is an old test that has been uaed for many years
5_15 well-hkecl by the senior teachers. There are fifty multi
choice grammar and vocabulary quesnons First year students
study mostly verb forms and do exercises in class. They SO
memorize a vocabulaly list of synonyms “and a.nteny' :

151




She
yesterday.
a. goed

b. went

c. has gone
d. was going

to the store

hot : a. dangerous
worried b. cold
under ¢. reveal
safe d. indifferent
cover e.. over

4. &nswer these questions about the test. %8
a. Whar was the subject area or skill that was being assessed?

"b. What should-l.::.e. the purpose of th ? Did it satisfy
this purpose? ................ p H‘p e 0 meaSSESSITlem: = o

c. Was it easy to design, conduct, and mark? .

d. Do you think the results will be same no matter or where the
assessment is conducted? .

e. Did texts and tasks use rea] Eng]:sh‘? ..

f. If students know that their language will be assessed this
way, how will it affect their preparation? ..........

5. Aziza has developed a new reading test. Turn to Appendlx 2
You have thirty minutes to take the test.

6. Answer these questions about the test. 48

a. Whatis the subject area or skill that was being assessed?

’ b. What is the apparent purpose of the assessment? Does it

satisfy this purpose?

c. Isit easy to design, conduct, and mark? .......................
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d. Do you think the results will be same no matter when or

where the assessment is conducted? ............... -TOECMIRE L]

e. Did the texts and tasks use real Boglish? o s

f If students know that their language will be assessed this
way, how will it affect their preparation? ....... DTN LTI I - Y

Conceptualize. :

7 Read and discuss these definitions. Lle§

a  If the assessment satisfies the real purpose of the assessment
the assessment is VALID

b. If it s easy to design, conduct, and mark, the assessment is
PRACTICAL

c. Ifthe results are consistent from person {o person and time to
time, the assessment is RELIABLE.

d Iftexts use real English and tasks are realistic, the assessment

is AUTHENTIC.
e. If assessment affects students learning, there is

WASHBACK.
8 Aziza is trying to decide which assessment she 1s going to

use. Evaluate the two tests.




Apply

9. Agply what you have learned so far to the following case study.
Your trainer will divide you into three groups. One grobup will take
lhe point of view of the teacher, another group will take the point of
view of the first group of students who took the test. and the third
group will take the point of view of the second group of students who
took the test. Read the case study carefully. Was Ms. Anora’s test
valid? practical? reliable? authentic? Was it a fair test for all? What
will be the washback from the test? What will be the washback from
the way it was administered?

= _ Information about the teacher and course:MsAnora is a
unl}-'ers_ity teacher. She teaches English to the students who are
majoring in English language and are expected to bé future
English language teachers. She has been teaching a vocabulary
course to three groups of Year II students. The overall aim of the
course is to enable studenis to enlarge the range of their
vocabulary, to develop students’ ability to recognize and use
words 1 communication, and to enhance students’ use of
appropriate strategies for building and storing vocabulary.
 Her test: MsAnora has recently covered some topics on
vocabulary such as idiomatic expressions and slang, set phrases and
~Texical chunks; varieties of English, and phrasal verbs. She wants to
ccreate a midterm test that will assess how well her students can use
the vocabulary they have been studying. Like all teachers, she is
short of time. Sheis thinking of how she can fix the situation. Then,
she remembers that she designed a computer based test on the same
topic last year and decides to use that test. The test includes thirty
multiple choice questions that take just twenty minutes to do, and
students can see their results as soon as they finish. :
’ .. Pre-test: MsAnora wants her students to be well prepared
for the test, so for two weeks she repeatedly statesthat the test
: mjght be ready at any time. One day before the testing day, she
calls the monitors of the groups and asks them to inform all the
“students about the test. She states that all three groups should be
“ ready to take the test at 9.00 a.m. She doesn’t want to tell students
" that it is a computer-based test. - Ty ot
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* have higher marks than those who took the test before -- in fétt,f_.:__j

Day of the test. MsAnora arrives at the university at nine
o’clock sharp. Most of her students are waiting by the door of the
computer room. She opens the door, lets them in, and tells them
to switch on their computers. When she opens her bag, she
doesn’t see the flashka that the test is on. Then, she remembers
that she put the memory stick on her desk in her study room at
home the night before. She must have forgotten to pick up it and
put it back in her bag, She has one more memory stick in her bag. -
She frantically searches in her bag for it. “Ah. here it is!” shg;saj{s-
aloud. Hoping she might have the test in this stick. she sticks it
in the computer and clicks on the icon. No test is found, just old
school files from when she was a student. The students are now
starting to fidget. She tells the students to sit quietly while she
runs home to get the flashka with the test on it. e

She takes the first taxi that comes along, paying almost twice
what it normally would, runs into her house to get the flashka
from her study, and rushes back. The students are surprisingly -
quiet when she rushes back into the room at ten o’clock sharp. .
She installs the test on each computer. There are only fifteen
computers in computer room, so only fifteen students can take
the fest at a time. The test goss as planned for the first ﬁ&e_el_:l;
students. As soon as the next group gets started on the test, the ,
power shuts off and the computers shut down. Everybody is
shouting and screanming. MsAnora tells the students to leave t_hex
room and return that afternoon. The students who did not take
the test return and take the test again. Most of them finish the test

with smiles on their faces.

Post-test: The day after the test, ﬁvi_e_'stud'eptg-\#l_xb. tookthe
test in the moming come to MsAnora to complain that the test
was unfair because those who took the test after the power-cut

they say that some in the latter group knew the answers before
the:v took the test. MsAnora thinks for a minute and announces
that she will deduct five points from scores of the students who

took the test in affernoon.




OBJECTIVE
In this unit, you learn about various methods of assessment and

apply the knowledge to evaluating and creating traditional and
alternative means of assessment.

KEY CONCEPTS
~~ Alternative assessment is when
v more than just the results of memori zation are required.
v learners have the opportunity to respond to feedback
v assessment emphasizes both process and product
v’ assessment is holistic
v assessment involves collaboration among learners
v self-assessment and peer assessment contribute to the final

_ UNIT C
ALTERNATIVE ASSESSMENT

grade
Traditional assessment is when
assessment is objective, val ue-free, and neutral.

assessment focuses on mastering bits of information.
there is only one right answer. '
assessment demand passive leaming. |

the final product is all that is assessed. ‘

LA AT

Activity 1|What do you know? 158

You reflect on your experienc
assessment. ,

Activity 2 [Traditional or alternative? 165
You practice differentiating traditional and altermative |

assessmert.

e with various types of

156




ggt.ivity 1/What do you know?

yective: You will reflect LAY

o it ot 2flect on your experience
| Experience. Reflect.

I. Here are

‘ eleven examples

Ce . : s of assess ask

examples with their names. ssessment tasks. Label the

with various types

Memory | Projec
3 t (
i . er Role play Bo_gk Pr_c)duct
lf e SR review on_el_lted
| - writing
/ answer
I Matching > |
|’ 12 Rgund Prpt.ess Multiple | Retelling‘a
| tg le . oriented choice text
’ discussion | writing learned by
|’ heart
|
: EXAMPLE 1

Fill in the blank by choosing a. b, ¢, or d

h a4 acc .
Shahnoza acctdenily dropped some books, so I picked
up for her.

a. books
b its
c:.it
d. them

EXAMPLE 2

Resolved: Students shoul .
: ould be requir g &

uniforms. required to wear school

Suppo_rting the resolution: four speakers

Opposing the resolution: four speakers

Moderator, time-keeper, four judges

Procedure:

o Moderator introduces the topic, the members of each team

the timekeeper, and the judges. ’
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o Speaker 1 from the supporting team speaks for three
minutes, stating the position of the team, outlining main
arguments and presenting the first argument.

o Speaker 1 from the opposing team speaks for three
minutes, stating the position of the team, outlining main
arguments and presenting the first argument. :
o Speaker 2 from supporting team speaks for two minutes
presenting argument 2. ,

e Speaker 2 from opposing team speaks for two minutes
presenting argument 2. ‘

o Speaker 3 from the supporting team speaks for two
minutes presenting argument 3.

o Speaker 3 from opposing team spe
presenting argument 3.

o Moderator announces a fi
answer period.

e After the question-and-answer period, the judges
announce the results.
e Moderator closes.

aks for two minutes

fteen-minute question-and-

EXAMPLE 3 : s
Choose a non-fiction book t_c_:-'read. Readitl v
Wiite the following about the book: s

' i S

e Book fitle, author/editor name,

publication. :
e A summary 0
material,

o A critiqu

o A recommendation asto W

f the objective, main ideas, mdsuppomng
¢ that identifies the strengths and weaknesses of

the book and its value to its target audience. e
hether readers should purchase

the book. SRR e

EXAMPLE 4 e
In groups of three to five, act out a situation in a restaurant.

You can distribute the roles among yourselves.
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Custo - i

| you hfa?::?efl‘]s; You have dec:ded‘ to have dinner with friends that
L lrseen for a long time. You order the food, but it
ol ngtbopf ong fqr the waiter/waitress to bring your order.
vl rzstO_m:I &rm;es, some of it 1s cold, some 15 overcooked
: is not what was ordered i :
55 e . Make a complaint about
Serve

= \:,({;r]\ Today, vou are very busy and tired because you had
4 r [yesterday unti] late at mght. You think you are doing
your job to the pest of your ability. Try to deal with the
con_lglamts as politely as possible.

- EXAMPLE 5 IR

Learn the following text and rerell it word for word.

the river Yamuna in Agra, India. Its grounds spread over 32
acres o_f Ian.ci. It was built by the Mughal emperor, Shah
Jahan, in memory of his beloved wife, Mumtaz Mahal. It is
made of whl_te marble and precious and semi-precious
.Eg;l‘ll;'st;c?rlesj It is a symbol of love, known for its monumental
I{E:;;s{ rti?naé is regarded as one of@he finest exhibitions of
et a:rchuqcmre. The ,arc_:h:tecture has a mixture of
rersian, Ottoman, Indian and Islamic influences. The Taj was
started in 1631 and was completed in 1653. Some legends say
_ ._ﬂ’_laﬁ after th_'e Taj was built, the Mughal Emperor cut off the
hands of all the men who built it so. that the same masterpiece
' could not be made again,
The 'Ta_r. szhal is one of the main tourist attractions in India,
most magnificent, and therefore most visited, during a full
“moon.It is considered one of The Seven Wonders of the
; ;-}J‘,gfoﬂd. Tt was made a World Heritage Site by UNESCO in
983. ; H

The Taj Mabhal. also called the Tai. is a tomb on the banks of
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assessment? |
What are the advantages and disadvantages of multiple choice
questions? A B A

EXAMPLE 6
Answer the following questions base on the theory covered in

your methodology course. Give the answers based on-the
Arthur Hughes (2007) book Testing for Language Teachers.

o What is assessment? :
e What is the difference between traditional and alternative

Find the words in side A that are closest in meanmgt  the -

words in side B.

1 | eternal a | tolerance
2 | branch of b | quarrel
learning,
field of
study
3 | relaxing, ¢ | endless
restful
4 | acceptance d | comfortable
5 | settee, sofa e | couch
6 | toargue, to | f | subject - s
fight s £
EXAMPLE 8
Procedure:

o Teacher or students choose a topic based on the syllabus.
For example, 0w 1o improve students " motivation.




o [f the i

i d]tll;l:gt: ?r:foTore than eight or nine people in the group,
o o wo,groups and ‘ralk about different topics
s i: %;qu;:r s c;msmbels 1s ghose_n to be the moderator,
s o introduce the topic, stimulate interest. keep
s i th01:}10, prevent cpnﬂtcts between participants,
e at every participant has a chance to speak.

ime: Thirty minutes.

o A 4
t the conjlclusmn, th_e moderator presents a summary.

'EXAMPLE 9

| ;fh :;’ll‘;t; 2 ;_r%(;;ﬁ;;dred-word essay on the following topic:
is sisg'nu[;:fit.the paper one week from date of the paper being
EXAMPLE 10

i\:\?i:?na l!:atter of invitation to the rector of the University
i g him or her to the official opening of a Students’
e, lreren'ci[t.e. Write approximatelyof 250-300 words
ur writin i I . [

bl g will be evaluated according the following
e organization and development of ideas
coherenf:e and cohesion
appropriate register
‘dCCUf;C}' of vocabulary and grammatical structures

use of appropriate layout and format
The first draft should be submitted on
The second draft should be submitted on
The final draft should be submitted on
 EXAMPLEIL . -
Choose a linguistic or cultural issue and conduct research
- comparing  your own language or culture with another
3'..1?7"59?133__-0:' culture on changes in the two languages or
cultures, Make sure you do a review of research on the

e © o o

- question. .COIldlle original research using questionnaires,
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interviews, and/or analyses of language corpora, fiction, film,
recent news events, etc. SfeeamrbataanE s
Prepare a poster presentation
research. e
Reflect.

2. Think about th

and share in the plenary. 8®
. Which of the preceding test tec

as a learner?
.  Which of them do you pre

and as a teacher? Why?

about the | results of YO!;I;':EE'

hniques have you experienced

fer to have in your tests as a learner

Conceptualize.
3. Choose three assessmen
and in pairs analyze the three activities
questions given in the table. #®

t activities from the examples above
by answering Yes or No the

a. Does the assessment lﬁeﬂsﬂfeifﬁéfﬁ
than just the results of memorization? -
b. Do l'eamér_s' have the Oppormmtyto -
respond to f_'e;edback?--j;:_'j e e

c. Does the assessment emp
process and product? B

;h_asizé :l_:}t}-'tl_] 3_;

d Is th&assesmﬁehtholiéﬁ{:? o

S T SR S

e. Does the assessment involve -
collaboration among learners?

f Do self—ﬁsessmenfgﬁid;peer j

assessment contribute {0 the final mar k2
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e following questions and discuss them inpairs -



iago'e‘s ﬂl;_assesgment foF:us o9 : Activity 2|Traditional or altematwe"
o Ofmformanon? Objective: You will p;acrn.c differentiating traditional and
T alternative assessment. -

h. Is there only one correct ans wer"

Experienice.
1. You will watch an interview. Take notes. Analyze the

F . Does the assessment measure passive
2 : . . . . o7
|4 eammg interview according to the questions in the chart. LB

o315 the ﬁnaJ rodu t all ths ? rmati
P c '1“ 1'11'11 mdttcr AR Traditional er alternative #1

k Is the assessment ob_;ectlve and
neutral?

a. What tells you that it is alternative or
traditional? (Use the characterxstlcs YOU

4. Define traditional and alternative ass
essment using the key learned in Activity 1.
points from the above questions. = Y
5. Share your analysis of one of the examples above with others

b. What skiil . was mtended to be

and state whether the example is traditional or alternative. assessed? 9
Apply. c. What skill is actuaily bemc assessed
6. Get into-pairs and look through the list of assessment tasks d Is lf therefore Vahd? :______;ﬂ.__ andse

k

and categorize them according to whether they are traditional or 'Is the descnptlon o early 2 ‘cplamed"

aItemattVe assessment tasks, #® . 8" s Iy explain
f. Am the criteria clear and objectwe?

@

6 What problems might student'% face
whlle domrr these tasks? i

o b Rk

h Can it scored rehably" Why" Why
not?

i, Isit prachca!? Why or why rlot‘?

1 W11at will be the backwash’ o

ill Refiect.
2 Form small groups and reﬂect on the interview by using the

questions above. Explain whether such an interview is a traditional or
an alternative method of assessment. s

165
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Conceptualize.
3. Share your analysis in the plenary to explain the concept of

;r(:;l?; nogl and alternative assessment based on what you have leared
T. ‘

Apply / Practice.

4. Read the following six situations and choose one of the means
of assessment from the two or three given options. Evaluate each:
Which is more valid? reliable? fair? practical? Then make a choice as
to which one is the overall best means of assessment. LUl

Situation 1

 You have 20 pupils in your first year English class. In
vocabulary class, you have been teaching vocabulary from a
textbook. You need to assess whether students understand
their new words correctly in real-life situations? What type of
assessment will you choose? (Perform role-plays in which
they might use the vocabulary? Read an article that includes
the vocabulary? Write and produce a short film in which
speak_ers use the vocabulary and have them answer
questions?) §

. Situation 2

; You feel that it is not enough for students to read the texts

- that you bring during the lessons. That's why you give
different home assignments to improve their reading such as
 reading articles or a book -- even if it is difficult to check
whether they read or not. How can you check whether they are
actually reading or not? (Keep a reading log of pages covered?
Take a pop quiz? Write chapter reports?)

o e

Situation 3 _, _ L
. One of the requirements of your course is to help learners
to improve their authentic listening and speaking skills.
During the lessons, you r'students mostly watch films or listen
to audio materials. You also need to base your assessment on

166

discussion? Answer comprehension questions?)’

authentic materials. What task. will help you best assess their
listening - skills? (Write a film review? Have a group |

Situation 4 2

scanning and reading for main 1

combination of question types?)

Recently you have explained and practiced skimming,
deas. Now you need to check -
whether students can implement these strategies. (Have
students write short answer questions that they would use as
teachers? Have students read a newspaper article and answer
questions that require the strategies they studied? Teach them
a content-based lesson and test them on the content using a

Situation S B

play situations
conversations b
the conversations?
record them discussing the content?) -

Vou are teaching a language course and your course’s aim
is to teach students how to use English appropriately when
traveling in foreign countries. (Havé;ﬂiemﬁact'in-realistit:'_ro'lé_—.:
with their peers? Have them listen to short .
y native speakers and answer questions about -
Have them read travel brochures and -

Situation 6 ] - : 3 i
“The dean of the faculty asked you to check student’s

you have only three days to co
is to see how students interac

speaking skills. There are 300 students in your department, and
nduct this assessment. Your aim |

t with their fellows in real life
situations. (Observe students engage in group discussions?
Have an interview with each of them? Have them watch a video
of native speakers conversing and check their comprehension? -
Have them record two-minute videos of them speaking?)




OBJECTIVE . :
In this unit, you willlearn what rubrics are, how to use them in

assessing students’ performance, and how to design them to
improve student performance. '

ubric, analylic
_ specific rubri

KEY CONCEPTS ‘ ,
~— Rubrics provide benchmarks against which to measure and

- | document progress.
= Rubrics help assessment to be more objective and 1

consistent.
— Rubrics help instryctors clarify criteria for themselves in

specific terms.
+  Rubrics make the instructor’s expectations clearer to

students. L
—  Rubrics help instructors use grading time more efficiently.

Activity 1 | Rumors about Rubrics 170
Vou become familiar with what a rubric is.

Activity 2 | Types of Rubrics 172
Youlearn to differentiate various types of rubrics. -




T — O
e ‘ a0
Activity | | Rum S :
O‘yﬂé}:’e.l iy w?!l!i allmut' rubr ;u | - 4. In the textbox below, you see a task and a rubric. Photos that
E‘Ifj)crfeu;'e . recome familiar with what a rubrie is. accompany this task can be found in Appendix 3. Four components
1. Watch > &flect. ) " ! of rubrics are defined below. Write the number of the component in
5 alch a video of a student speaking. s or niext to the component and circle the number. ‘
. After watching the video discuss the following questions: # e Task description (1)
; ols the student a good or bad speaker? What characteristics of o Scale (2
(he student’s speech make her a good or bad speaker? e Dimensions (3) _
L * What was the student asked to talk about? Define the task given e Description of the Dimensions (degree of achievement =
A, _ level of quality) (4)
L ](')'OHOW do you rate this person’s general speaking ability from | T o Rated PRI e i i of
® What aspects did you consider when assessing the performance 1 “1?11[21“ aiareﬂthe zlidv:an;ages okhang sachur e
of the student in the video? Be specific. Which are the most . i ) e .
important? Which of these two skills are the most important
' . : for people to have?
e Should we include them all when assessing speaking? i
e If a student received different scores from different raters, how : PR ¥
would she or he feel? . —z Go?d So-s’o Ke.ep Score :
e In Unit A, you learned that objective tests are more reliable. 3 points 2 poinis lt"o"“_‘gt
How can we make subjective scoring more objective? T 1 _ L RN
Concepiualize. Prenun- I can I have trouble| I can only
3. Answer the following statements True or False. ciation Lmderstgnd understanding | understand
a. Rubrics help assessment to be more objective and consistent. youeasily. | some words. | afew
b.Rubrics prevent learmners from focusing on the task and instead | . words. | _
concentrate their attention on assessment rgthey ;han pe{formmce. Fluency Your speech | You hesitate | You stop
c. Rubrics help the instructor clanify criteria in specific terms, Hows: sometimes. | and start
d.Rubrics provide benchmarks against which progress can be _ often.
measugdbapd dOClinﬂente:d}e time mental effort to assess students’ Vocabulary Tour Thers are :
perfgﬁngnrfs - and language | wrong words |understand
c .
. - , : grammar |[communicates| and grammar | some
) ; make the instructor’s expectations clear to students. 5 : _
£ Rubrics make the P your ideas. .mistakes, | words, but
but I get the | they don’t
gist. make
much
) sense _
S IR .Y
170 171
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CLUB ORGANIZER NEEDED!

Ideas' and | Interesting Heard the |Your ideas
Organization and ideas before !are all over (Monday and Wednesday afternoons only)
organized. in pretty | the place. We are looking for a person to help organize a film
much the | club for students of English. Our film club will meet
WA st order twice a week to watch a film in E_nglish followed by. a
- NEE— discussion of the film. If you think you would be a

Total: __ /12 - | suitable person to organize our film club, we would like
to hear from you. Please write a letter of application to
5 the head of the English department saying why you think
you are the right person. Write a letter of about 150-200

Apply
5. Use the rubric to assess the student’s speech from Unit C. . words in an appropriate style. In your letter describe
o o your language skills, interest in- films, and

personal qualities

e How do you rate this person’s general speaking ability? : : b orsati
« your previous experience as a club organizer

o Would you find it useful if you were given a rubric beforehand
as a student? N e :

e How much time did you spend assessing the interview using e - Sample letter
the rubric? What is the benefit of the using the rubric? What is the _ Dear Sir E e SR e S e
cost in time and effort? : I'mwriting to yor.;ji')r_a{’pf}"{”é;’:ff-"?_' the position as a

" S Calf : : iop which is currently needed.
o Are there times when a rubric is essential? Are there times orgamzer, _T’h“}' 18 coted ently needed
I am in my twenties and have -

i bachelor degree of

when a rubric is not necessary? : gall S e N e
- - English depariment. English is not only. my profession,

Activity 2 [Types of rubrics more it is rlhe Most fqvoyn@: SIH_!UEE:f;fOT me among !angnag __

[ really like watching English movies, especially love stories.

Objective: You will learn to differentiate various types of rubrics.
7 ] : )

_ _al{j,"r'i'

Moreover, I am good at singing English. songs. 1 am.really
fan of James Blineret and Brain Adam who have a greai

Experience. S5 : A : SR e
1. Read the writine task and the answer given to the task. Choose R ledydon o,"”d_ e g Id‘ AP_HOHg r‘-’"‘-‘-’?f’?-:"”‘?. qc..l:'gg':s-‘?__ Far
one of the rubrics in Appendix 4 to assess a letter written by a student Leonardo Di Caprio and Kate Winslet are captured my great

! “ ' ) attention and respect. :Per;?r)_naﬂy, they are really ma o

P
2. Form small groups with the others who have used the same

rubric for assessine the letter. Share the results you came up with 1n - Actual e ked as ¢ "8 v yer, bu
groups and c:;ge tTp with the final score. during my studies. I ahvays organized meetings and holide
3. You see the following advertisement on the notice board of parties very well, especially language hi-{_ﬁd@%"»’e{.j__- s
your institution: : It would be very thoughtful of you, if you g}_‘l:!r__-z_“q_cf]aﬁg:” :
| 1o have Ihisjpb.f i St R S &

 Your faithfully RO.

their proffession. i : 4 e
 Actually, 1've not worked as a club organizer yet, bi A
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Reflect.

4. Answer the following questions .+

e Why did you choose this rubric?

®  Would you have different results if you had chosen another
rubric?

Conceptualize,

5. Each group will be assigned one type of rubric. Summarize
the charactenistics of each type of rubric using the criteria in the top
row, make a poster, and paste it on the wall. One representative from
each group will explain the type of rubric they are responsible for.

GRoUP 1
Generie

GROUP 2
Holistie

GROUP 3
Task
specific 1

GRrRoOUP 4
Task
specific 2

prem |
6.p I]:?{ead the assessment specification and choose one type of

rubric you think appropriate to evaluate this assessment type. Create
a rubric by focusing on all four components of a rubric.

174

Specification 1 (CEFR B2) : SN
Write an evaluative essay piece (about 300 words) answering

the following questions:. 2 ; SR
* What do you think are the characteristics of a good teacher? |
- What are the differences between good secondary school
teachers and good university teachers? EEE R
* What qualities do you have that would make you either a |

good secondary school or university teacher?

Specification 2 (CEFR B1) i
Describe your first experience of learning a foreign language.
Write about 200 words. S e e
° How old were you? Where was it? Was it at home orina
class? iyl e { ';I;E:
e What were your feelings? Were you challenged?

Unmotivated? Was the language easy or hard? o 5
¢ How didyou feel about others with you? Were they helpful?
difficult? boring? N L8

7. First, assess the work in Appendix 5that another group
assessed. Second, evaluate the rubric according the questions below.
Third, give feedback to the rubric designers.

© Can the rubric measure the assigned task? Why or why not?

® Are there dimensions of student performance not measured by
the rubric? (And which should therefore be added to the rubric before
it is used?) .

o Are there dimensions measured by the rubric that are not
relevant to the task or the student? (And which should therefore be
deleted from the rubric before it is used?)

e Does the rubric distinguish levels of performance clearly?

° Does the level of performance defined as passing the rubric
correspond to the level expected of students beginning the next
highest course?

® Can the rubric be applied consistently by different scorers?
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Appendix 1 | Three students’ clothing (drawings)

Appendix 2 |Aziza’s reading test 178
.lbn_um:&z 3| Task card for speaking interview 182
Appendix 4 | Four writing rubrics 183
189

Appendix 5 | Student work
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Appendix 1 | Three students’ clothing (ds

Student A:

are dressed this way in your

institution.
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Appendix 2 |Aziza’s reading test

; Case Study (Part 2)
Aziza want to develop a new test that assesses whether
studen_ts can u'a?der_stand the use of English in real life. You found
an _amcle n The Qregonian, a well-respected newspaper (now
online} published in Portland, Oregon.
Marriage Prep 1

1 _Th'e bridegroom, dressed in a blue jacket and brown
suede Adidas sneakers, nervously cleared his throat when his
bride. in the traditional white, walked down the classroom aisle.
As the mock minister led these two students — and ten 6ther
co:.rpl_es in the room — through the familiar marriage ceremony,
the giggles almost drowned him out. But 1t was no laughing
matter. In the next semester, each “couple”™ would buy a house,
have a baby, and get a divorce. '

2 In a most unusual course at Parkrose (Oregon) Senior
High School. social science teacher ClLff Allen leads his
students through the problems of married life. Romantic movies
and books too often portray marriage as a bed of roses. Allen
wants his students to know that just being married 1s no
guarantee of happiness, so Allen exposes his students to the
requirements of a real marriage such as housing, insurance, and
childcare. “No one tells kids about money problems,” says
Allen. Allen wants his students to know that roses not only have
petals; they also have thoms.

3 In Allen’s class, students act out ten years of marriage in
nine weeks. In the second week, after the honeymoon is over,
the couple is required to compare their skills and decide whether
it would be more advantageous for the bride or groom to be the
breadwinner; they then must obtain a real after-school job.
During the semester, the salary serves as a guide for their fictive
lifestyle. During the third week. each couple must locate an
apartment that they can afford and learn the legal terms in the

rental agreement (the lease). During the fifth week, each couple

ey =

178

TN

S

has a fictional baby and then computes the cost by adding up f
the costs of doctors, hospital, baby clothes, and furniture. In
week eight, disaster strikes: In order to see how much stress they | -
can tolerate, the “marriages” are tested by problems such asaj
mother-in-law moving in, the imprisonment of an immediate
family member, or by the “death” of an extended family |
It's all over by week nine, the tenth year of the|:
“marriage.” Then, the students hear lectures by real marriage |-
counselors and divorce lawyers about valid and invalid reasons |
for divorce. Finally. after calculations of alimony (money paid |-
from one of the spouses to the other) and child support, the |
students get “divorced.” ; i

4 Allen’s course, which has “marred” 1200 students since |
it started five years ago, is widely approved of by parents and|
students. Some of the students say that the experience has|
radically affected their attitudestoward marriage. “Bride” |
Valerie Payne, 16, and her “groom” Davis Cooper, 19, still plan |
to get married in July, but, said Cooper, the course pointed out | -

“the troubles you can have.” The course was more upsetting to |
Marianne Baldrica, 17, who tried “marriage” last term with her |
boyfriend. 18-year-old Eric Zook. “Eric and I used to get along |
pretty well before we took the course together,” Marianne said, |
“but [ wanted to live in the city, and he wanted to live in the |
country. He wanted lots of kids: T wanted no kids. It’s been four
weeks since the course ended, and Eric and [ are just starting to
talk to each other again.” :

prep = preparation

mock = not real

member.

: Reference: Adapted from Francke, L.B., and Kellog, MA.|
1(1975). “Conjugal Prep.” In E.M. Baudoin, E.S. Bober, MA. |
Clark, B.K. Dobson & S. Silberstein. Reader's Choice (p. 86). |
Ann Arbor: The University of Michigan Press. .

Read the article to answer the following questions, USing -

TR T W | ..~

| your own words.

[Hygeent
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—

. Whatdoesporirey mean n paregoph 3
V' mean In pz aph 27
bt paragraph 2°
lay out
defeat
make
In paragraph 3 '
what does fictional mean?
pretend - o

| 1
a
b
e
d.
2
a.
b. real
C.
d.
3
a
b
c
d

expensive I
new
2. In paragraph 4 what is a synonym for artitudes toward?
- ideas and feelings about :
. fiction of F
. advantages of |
. Teasons for
4. How is this class different from most classes about

marriage? (2 points)

5. How long does this course last? (1 point)

6. According to the author, how long does it take for a
couple to go through the same process in an actual marriage? (|

| point)

Z qus each couple really have a baby? (Answer ves or no
and explain. )(3 points) '

8. Explain what happens during week 8 of the class.
-{ Remember to use your own words. (3 points)

. I

180

9. Who else gives lectures to the students (in addition to the
teacher)? What do they explain? (2 points) :

10.What happens at the end of the class (at the end of the
“marriage™)? (1 point) el
11 What do the students’ parents think of this class? (1

point)

12.Has this class affected the way that some students feel
d? Provide at least one specific example. (3 4

about getting marrie
points)

13.What is the main idea of the whole article? Write the

main idea in your own words. (5 points)




Appendix 4 | Four writing mbric_s

A A Ak A A AR A

Generic writing rubrif:_ : .
Assessor should rank each piece of writing on the following

criteria on a scale of 0 (lowest) to 2 (highest). Half-points (0.5 or 1.5)
for each set of criteria are allowed. »

5
1
i

>

[ 9
23 / . —
o o The main idea is not stated directly.
hF-: —gJ 1 IThe main idea is stated in general terms.
= & _ > [The main idea is stated clearly and specifically. |

183

= 3
2 < -;|
5 £ - 3 ini tions
5 %J Little or no support for main idea with one or two explanatio
-F“'" ‘E’ or examples. e e ey
o 8| ini 1 xplanations
& g| 1 |Some support fi'or main idea with general exp
E |52 seneral examples. :
5 == in i i iled explanations and
B £ o 2 [Strong support for the main idea with detal p
£ 4 several clear examples.
g |8z
2 123
:5 g 2 L
: lo | ces do not
?." L EI 0 |Topic sentences are absent or supporting senten
s 2 connect in a logical order. : -
; :‘5 3; 1 [Topic sentences aré present but supporting sentences have
g = "S; “gaps” in their logic. =
> = = 5 | : i ntences CONNec
i 51' 2 [Topic sentences are present and supporting se
= $I bach other in a logical order.
R
5 | .
' i ation, or .='
é 'l l0 [[Sentences have many mistakes in grammar, punctu
23 | spelling.
< 1 P g
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I uSenten :
gramm;is are smip_le but there are few or no mistakes in ; . :
S , punctuation, or spelling. ; flow of ideas. - Sentences are ‘simple, but there are
only a few mistakes in grammar, punctuation, or

2 Sentences are si pething. ocabulary Pprol
SIITI[JIE and complex ing i 1
piex, aCC(Jl'f.]!l'I}:, to the ideas bemg spelli b ul s Sl v : b y

presented: there :

. are few or no mistakes i

; ake T ot

r spelling. s In grammar, punctuation few words are not used correctly.

i i L
—1 Superior
8-10 points | There is strong suppo
: detailed explanations an
sentences are present wi

The main idea is stated clearly and specifically.
it for the main idea with

d several examples. Topic
th supporting ideas from |

0 [Vocabulary -
- ary 1s simpl ' =

: Natabilaty i & el words are not used correctly. b i 4 in a logical order. S

To : . -

'JUse P ppropriate to the level but a few words are not . __ggmn.mg to end In a’ ogica .or er er_atences ?xe

orrectly. - simple'and/or complex, according to the ideas being

. presented; there are few or no mistakes in grammar,

ulary is clearly above

punctuation or spelling. Vocab

2 IV == :
ocabulary is appropriate to level and topic and is above the
the expected level; most or

expected level: most
- most or all words are used :
o all words are used

Total score: /10 L i correctly’
Assessor should ;-a]:l? hfﬁ%w.ﬁﬁ"g Rubric _ Score: /10
averall chiarasterist each piece of writing according to its _ .
eristics. Choose the description which best describes Task-specific Analytic Writing Rubric #1
Specil‘icatiou 1 _
think are the characteristics of a good teacher?

the writing and assign the designated score.
o What do you
o What are the differences between secon

and university teachers?

The main idea is not stated clearly. There is little o What qualities do
teacher?

:}f‘;‘d?"“_te support for main idea with maybe one or two brief

ints - ions i it ! . l

po . ts e?plaﬂ;thna or examples. Topic sentences are not Assess each student’s wrlting according to the specifications
clear. Supporting sentences do not connect to each stated above. Half-points (0.5 0r1.5) may s
other in a logical order. Sentences have many

mistaksls in grammar, punctuation, or spelling.

Vocabulary is simple or some 5 :

correctly,]y ! words are not used 0 |A main idea about the characteristics of a good teacher or
qualities of the writer is not stated directly.

SA_flyequate The main idea is stated generally. There 1s some 1 [What makes a good teacher or why the writer
s i fat fiei ity ioeg with general explanations teacher is stated in general terms.

B and a fi oW exaimples. Topic sentences are present but

| | e supporting sentences have gaps™ that interrupt the be a good teacher are stated clearly and specifically.
184 185

dary school teachers

you have that would make you a good

would be a good

2 |The characteristics of a good teacher and why the writer would




s SRl i

o e\-:natgg g:jvtes oge or two explanations or examples of what
eacher or why she or he w

s \ e would be a good

make the writer a good teacher are described generally with

1 o
[’ he characteristics of a good teacher or qualities that would
hort explanations and one or two examples.

2 - .
l::. characteristics of a good teacher and the writer’s qualities
5 would make the writer a good teacher are explained in
etail with several examples.

0 o;:ll‘c_ sentences clo_ not state characteristics of a good teach
qualities of the writer; supporting sentences seem.unconnected
0 each other.

1 {Topic sentences state characteristics of a good teacher but
supporting sentences have “gaps” that interrupt the flow of ide

to idea.

2 Eacl? _topic sentence states a characteristic of a good teacher or
qualities of the writer, and ideas flow from beginning to end of]

each paragraph.

Sentences have many mistakes in grammar, punctuation, or
spelling.
Sentences are simple but there are few or no mistakes in
rammar, punctuation, or spelling.
2 [Sentences are simple or complex, according to the ideas being
resented, there are few or no mistakes in grammar,
unctuation or spelling. '

1

186

0 |[Vocabulary is simple or many words are not used correctly.
1 [Vocabulary is appropriate to the topic and level but a few wordsl

are not used correctly. : _
2 [Vocabulary is clearly appropriate to the topic of the qualities of
being a good teacher and is above the expected level: most or

all words are used correctly.

Total Score: /10

Task-specific Analytic Writing Rubric #2
Specification 2
Describe your first experience of learmning a foreign language.

Write about 200 words.
o How old were you? Where was it? Was it at home or in a

class?
o What were your feelings? Were you challenged?
Unmotivated? Was the language easy or hard?
o How did you feel about others with you? Were they helpful?

difficult? boring?

Assess each student’s writing according to the specifications

stated above. Half-points (0.5 or 1.5) may be given in each category.

0 |A main idea about the writer’s first experience of leamning

foreign language is not stated directly.
1 /A main idea about the writer’s first experience of_ learning
foreign language or the writer’s feelings about it is stated in

L_genera[ terms.




!J 2 A majn idea about the writer's first experience of learning a|1|.
| foreign language and the writer's feelings about it are stat d\
iclearly and specifically. |

—_— —l)

- 2 o a

0 [The writer gives one or two explanations or examples of his o1
ther first experience of leaming a foreign language.

1 [The writer’s first experience of leamning a foreign language and

1e writer’s feelings about it are described generally with short

explanations or one or two examples. 1

2 [The writer’s first experience of learning a foreign language andj

e writer’s feelings about it are explained in detail with several

examples.

e

examples of the writer’s first

o

opic sentences do not name aspects or
experience of leaming a foreign language or the writer’s feelings
about it; supporting sentences seem unconnected to each other.

1 [Topic sentences name aspects Of examples of the writer’s first
experience of learning a foreign language or the writer's feelings
about it, but supporting sentences have “gaps” that interrupt the

flow of idea to idea.

2 l[Each topic sentence names a different asp

writer’s first experience of leaming a foreign language or the

writer's feelings about it, and ideas flow from beginning to end

lof each paragraph.

ect or example of the

T

punctuation, of

s

0 [Sentences have many mistakes in grammar,

!
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1 [Sentences are simple but there are- few or no mistakes in
\grammar, punctuation, or spelling.

2 Sentences are simple or complex, according to the idsas
being presented; there are few or no mistakes in grammar,

punctuation or spelling.

0 |Vocabulary is simple or many words are not used correctly.
1 |Vocabulary is appropriate to the topic and level but a few
words are not used correctly.
2 [Vocabulary is clearly appropriate to the topic of learning a
foreign language and is above the expected level: most or all
words are used correctly. ; :
Total Score: ____ /10

Appendix 5 | Student work

Specification 1 (CEFR B2) L S
Teaching is regarded as one of the hard and demanding work which

requires creating a challenging but nurturing environment from any
teacher. It can be considered to be the first and foremost quality that a
goed teacher should possess. From my OWn experience in teaching, [
can state that a good teacher has certain characteristics which
differentiate him/her from any other teachers who can never grow in

teaching.
It should be claimed tl

\at good teachers should establish a great
rapport with students. They should create a sensc of community which
lcads to collaborative environment in the classroom. Moreover, they
should possess a wami. caring and enthusiastic character which helps
them deal with any problems of students. Observing their own lessons
and improvising them is another characteristic of good teachers. That is
to say. occasionally, the lesson does not work and it demands
improvisation from the teachers in order to make lesson more
interesting and stimulating. F lexibility is one of the key characteristics
of good teachers in this occasion which demonstrates teachers’
readiness for any situations in the class.
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diﬂ-‘ez:st ?:;i'tﬁﬁi, r1.?51: %?}?cl :zﬁfl'ge‘rsl :nay ;in in tcrmsAof working in
L e : xample, let us take s»conc.lar} good tcach‘crs

' ersity good teachers. First, in terms of creating a real learning
enwron{ncnt’and a good rapport, helping students as mentors. school
?;ainilrgvt?:::-t]};a i&;astililc;idq;: idcntki_c;elﬂ. However, in teaching and
devoted’thcﬁ1selves Ogl? ifferent skills. Sccondfir)-' scho_ol Feacllcrs arc
e il ; nly to teaching process. The majority of them

¢s the ready-made materials or courses and conducts their lessons
eﬁ‘ectw.el_\-' based on them. On the other hand. university teachers.
aJtcrnat‘]vely they are called as professors. teach students and at the
same time do researches and experiments in order to make new
challenging and nurturing materials or course books for the leamers.

As a good teacher. I always try to make a friendly atmosphgre with
my students in the classroom. Morcover. I do create such a learning
atmosphere which encourages students to lcam more and to have a
positive attitude towards the learning process. In terms of materials, 1
permanently try to adopt ready-made materials paying attention to the
interests. levels and age of my leamers. | do consider that it is very
essential to see the future achicvements and results of your students
beforehand which motivates you as a real teacher.

Specification 2(CEFR Bl)

When [ started the first grade at school, my parents sent me to the
language leamning course to learn English. I attended this course three
times a week after my school lessons. In the first two years I was taught
individually. Despite this. | was very interested and cager to leam the
English language. The lesson always consisted of two parts. Firstly. I
was asked new words and translations of some texts by my teacher. |
translated the texts from English to Uzbek or vice versa. And secondly.
we dealt with grammar (rules, explanations, exercises). Since | did not
know grammar rules in my mother tongue well enough. I found English
grammar rather difficult and challenging at that time. In addition.
grammar part of the lessons was a little bit boring and hard fo
understand. 1 have never practiced speaking, writing, listening or
reading skills with my teacher. The things we always did during the

mmar and translations. Since the lessons were not

lessons were gra
arly ages scrved as the

communicative. learning grammar at the e { _
foundation of my today’s accurate and fluent speech in English.
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MODULE VI
'EVALUATING AND
DESIGNING MATERIALS

UNIT A
EVALUATING COURSEBOOKS
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SR

‘ OBJECTIVE
" In thi it v

L9 “;IS unit, you _lea.rn'how to evaluate course books at different
eveSOtSpemﬁc'W using appropriate criteria.

* KEY TERMS

 selection critetia, socio-cuttural backeround, syllabus

KEY CONCEPTS

o 4 . . .
Coursebooks can be vital tools in teaching and in teacher

- development.

: o A variety ‘of factors can influence the choice of a
course_bgok‘, the most important being learners’ needs.

P & Criteria for choosing coursebooks include factors related to
- the course_rh_ook itself and factors related to the teaching context,
o= Decisions about what to teach can be done at the whole

coursebook level, at the unit level, or at the text level.

#= Teachers can turn the disadvantages of coursebooks into {

- advantages and gain their maximum use.

IR S Py

 texthook, material (coursebook) evaluation, texthook sefection,

Activity 1 | What are your beliefs about wusing |193
coursebooks?
You examine the .advantages and disadvantages of
coursebooks and dizcuss how to exploit the advantages.
Activity 2 | Main principles of coursebook evaluation 197
You leam that good teaching starts with evaluating and
selecting coursebooks, and you develop a list of criteria for
selecting coursebooks.
Activity 3 | Effective use of coursebooks 202
Youlearn how to maximize the usefulness of coursebooks.

-

192

Activity 1 [What are your beliefs about using coursebooks?
Objective: You will examine the advantages and disadvaniages of

coursebooks and discuss how to exploit the advantages.

Experience. Reflect.

Note: Although some teachers distinguish coursebooks from
texibooks, the terms will be used interchangeably in this unit.

| Answer the questions about your experience with
coursebooks. o 4 :

a. What was your-favorite coursebook for learning your foreign
languages (e.g. English, German, French)? What did you like most

about this coursebook? _
b. Were there any coursebooks that you found to be useless?

Why?

c. How can teachers make best use of a coursebook?

2. Do you agree or disagree with the following statements? Tick
v one column (1, 2, 3, 4 or 5) for each statement and add comments

explaining why you ticked that column.

1- Strongly agree. 2 - Agree. 3- Neutral/Not sure.
4 - Disagree. 5 - Strongly disagree.

Teaching cannot be
conducted effectively
without the use of
coursebooks.

The course syllabus, not the
coursebook, should _
determine the order of what
toteach. =

ldbeasked |

Learners sho

| which tasks and exercises




e AN T R S W

from their coursebook they
should do.

Coursebooks should
address both teachers’ and
students’ needs.

Teachers’ beliefs influence
their ways of using
coursebooks.

Coursebooks should always
be supplemented with ]
additional materials. .

/ The design and lay-out of
|
|

coursebooks is very
important.

It is much better to use E-
books than hard copies of
books.

. In 20 years, coursebooks
f will not be needed.

| Reflect.

' 3. Form groups of four. In your group. compare your answers
and discuss similariyirgs ar?d c[if_f'erences. Share the most interesting 5 Wihels St wital 0 Bive: s sonresissole fn Thbekismnd sl
insights from your discussion with the whole group &8 the following answers from 1 (the most important) to 7 (the least

C tiall important). Would you like to add your own answer?
N e ; - — Itisrequired (e.g. by the Ministry of Education).
1 4. In your groups, discuss possible adfvantages ; a:;d 5 ensucxl'es consiftenf:y: All teaclriers can be expected to cover
disadvantages of using one c0L1r§ebook and write your answers in the i samis risterials in the Sions vk
appropriste columin below. 484 _ It ensures fair assessment.
— It supports inexperienced teachers.
— Itis a form of teacher development.

| . ;
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— Itis what learners expect/prefer.

L2 It is considered the best option: Fither the materials are
considered to be of very good quality or there is no time, budget or

expertise available to develop alternatives.

6.Read the following metaphors about coursebooks. Choose
v'one which is closest to your point of view. Justify your answers.

(e

@ A coursebook is a map (and as such can be deceptive in
its apparent simplicity of direction and explanation).

o A textbook is like a stone from which a sculpture will be
made: It needs bits and pieces chiseled, added on, and
occasmnaily crushed

DR s -

o A 1extbook is hke a lady S handbag We can t'tLe what
“we need from it, and ladies tend to take handbags wherever

they go.

o A coursebook is like a choker: It can make you look
good but can also make another feel suffocated.

o A textbook is like a thick forest: It is Fich and diverse,
you learn a lot, and you see a lot, [but] it is easy fo get
~entangled and lost.

o A textbook is like oil in cooking: It is a useful base
mgredleut

o A te:\tbook is like a pair of shoes It takes time to choose
a pair that you fzel comfortable in; a bad pair will give you
‘blisters, and a good pair wﬂl give you conﬁdence to run, to

Jjump, to fly high.

Adapted from McGrath, 1. (2006)
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Apply.
7. Create your own metaphor. 5§
a. In groups of three, complete the followmg statement:

“A coursebook is like a because....” 8.

b. Explain the features of your metaphor. What is the teacher’s
role in using a coursebook from your metaphor? What role does the
coursebook play? What role does a learner play? For example:“4
teacher is a cook who cooks according to a recipe; a coursebook is a
meal with varieties of ingredients very often chosen by an author; and
a learner is an eater.”

Activity 2 | Main principles of coursebock evaluation

Objective:You will learn that good teaching starts with
evaluating and selecting coursebooks, and you will develop a list of
criteria for seleciing coursebooks.

Experience.

I. You have told your principal or head of department that you
do not like the textbook you are using. She said that, if you find a
textbook you like, you can propose a change. You visit a book fair.
As you circulate around the tables, you find a book that you think is
better than the one you are using in your class. Try to convince your
head of department that your school or department should use it. Take
notes on all aspects of the book: These notes will help you when you
return to your institution (and your desks in this room).

Reflect.

2. Discuss the following in pairs. #®

a. What factors should you consider in seiectmg a book?

b. To what extent do you agree with the following statement:
“Don 't judge a book by its cover.”

c. Was it easy to make a choice? Why?

Conceptualize.

3. Based on what you discussed, in your notebooks make a list
of factors that are important to consider in selecting a coursebook.
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4_. Compare the list you created with another group's list
Nominate a spokesperson who will present the summary of the
double-grogp‘s discussion to the whole class. o® + gR '

5. Dec1dle which of the elements in the list come out with the
course book itself (internal factors) which are about external factors
such as those that relate to your target group.

e.g. lots of colorful photos | e.g. learners’age and maturity

6. Convert the list of factors that the whole classagreed on into
questions. e.g. Are there lols of colorful photos? Is the coursebook
appropriate for my leainers ' age and maturity? =~

Apply/Practice.

7. Spend some time
you chose in the book fair

below. L&
Form 1: Evaluate the coursebook as a whole.

Form 2: Evaluate a unit of the coursebook.
Form 3: Evaluate a text from a unit of the coursebook.

198

familiarizing yourself with the coursebook
and then evaluate the book using the forms

oy Lot

1. What is the title of

the book?

2. What level is the
coursebook aimed at?

3. Whatageisthe
coursebook intended for?

4. How is the book
sequenced: by structures,
by skills, by the
combination of both?

ISR PR

5. What variety of
English (American,

British, international)

does the book introduce?

6. Are there useful
supplementary materials
like workbooks, progress
tests. audio and/or video
recordings? :

7. Does the book
suggest the teacher’s role?
(look 1n the introduction
or preface)

8., What is your ovéra_il__

view of the tcxtb'o'o:k?




Choose a unit from the coursebook

, I.  What s the title of the unit?
| ;

Il 7. : Does the unit have a stated

! objective or goal? If the objective
1s ot stated, is it apparent from

; the tasks’?

3 Is the purpose for eac;h-“tégl;
clear‘?

.4.'_ Does l:he unif integrate four
skills? Is there a balanced ;
approach toward the skills?

Il 5.  Are the tasks authentic,
il simulate real-iife situations, or
il are they contrived?

6.  Are the instructions
appropriate to the level?

7. Do the activities involve
[ active participation of learners?
- In what ways?

8. Does the unit pay sufficient
-attention to words and word
study?

1l g Are grammar and

| vocabul ary presented from what
is easier for the learners to what
is more difficult?

200

10. Would students find the.
texts and tasks interesting and
relevant for them?

Choose a text from a unit of the coursebook.

1. Does the text present
information that is new? culturally

appropr iate?

2. Is the text divided into
paragraphs? How many? How
many seniences per paracvraph" 28
How / many words in the text? -

3. What is the purpose/s of the
text (to inform, persuade, etc. )2

4. What is the vocabulary IeveI
of the text? Take a sample of
words and look on English .
Vocabulary Profile (EVP) for their
CEFR level. Remember that
different meanings of words are at
different CEFR levels. Make sure
the meanings in the text and EVP

match.

e e

5. Arethe semences simple,
compound, or complex? Ora
mixture? How many words are m'
each sentence, on average? e

6. What verb forms and tenses
are used? Contractions? If yes.

why are they used?




7._ Are there any personal
pronouns? If yes, what purpose
are they used for? !

8.  Would a spoken version of
this text be different? If so, how?

9. Does the text have
supporting visual materials that
make it easier to understand? |

8. Which of the questions from the evaluation tables require you
to consider your target group?

9. REPORT. Report back to the whole class about the evaluation
you conducted in your group. Highlight the questions you focused on.

Activity 3 | Effective use of a coursebook

Objective: You will learn how to maximize the usefulness of
coursebooks.

Experience.

1. Look through the coursebook that you have and find the
following parts of the book in it. Say how each of these parts can be
useful for a teacher and for learners. &8

parts of a coursebook:

e front cover/back cover

e table of contents

» glossary
chapters/units
acknowledgment
references
index
progress test
other supplementary (e.g. E-book)

Conceptualize.

2. Read the suggested
Choose the idea that you like most. Explain your ¢
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ways of how to use a student coursebook.

hoice. Ll

o Encourage students to choose terms from the glossary and |
explore them in depth, e.g. create a mind map and connect all the '
terms they’ve leamed: encourage learners to come up with synonyms
and antonyms of a term. :

o Ask students to look at the unit titles from the table of contents
and write without stopping about whatever comes to mind.

o Ifpossible, at the end of an academic year, involve students in -
deciding what coursebook to use the next year. '

e Ask learners to look at their coursebook’s list of references
listand do library research about a topic. :

o Ask students to find interesting pictures, photographs or
illustrations from their coursebooks. Ask them to talk about them or
to write a few sentences to describe what they see.

o Design a questionnaire and ask students to describe the
activities they like and those they don’t like from their coursebooks.

o Prepare cards with about 20 or 30 favorite activities or
exercises from coursebooks and put them all in a box. Every once in
a while, let students choose an activity from the box to review.

3. To the list above, add two more ideas that you think wall make

a coursebook a more effective learning tool.

an EFL teachers' blog. Find answers to the

4. Read posts from _
og site and adapted

following questions. (The posts are taken from a bl

for use in this book.)

2 What do teachers say about the materials th
usefulin their coursebooks?

b. What do teachers say about "how
(For example, some of the teachers from the blog such as
additions by adding phrases not covere

c. What view, do you think, eac
toward using a coursebook?

ey found most

" they use their coursebook?
Nargi make

d in the textbook.)
h teacher from the blog has




Teacher comments about coursebooks

David

I can’t put my finger directly on why I like this
coursebook so much but 1 dip in and out of it all the time. It
has a lot of engaging photos attached to listening part:
learners should listen and maich people talking about
memorable moments and it is followed by personalized
.s‘,n_ecrkmg tasks asking learners to de the same. The language
of some texts is rich, authentic and ends in inferactive
writing tasks where learners get to consolidate the lexical
focus - always works great! All through the hook there are
lots of anecdote iasks that I use frequently for extended
speaking and fluency practice. This book is getting old and
failing apart which is the best review of all. But I should say
that this book worked amazingly with students, mainly from
Uzbekistan, but I couldn’t be happier with it here in the
USA. As an experienced teacher, just as Muhlisa said. 1
adapt the classes and the syllabi of the coursebooks to hest
tend to my students’ needs. But I believe I am fortunate jor
being able to do such. I also have groups where I can go
coursebook free - or at least have a coursebook but not
necessarily follow the syllabus.

mean real skills like presenting. negotiating, eic; instead of
section as we find in some |

a general “reading skills™
to just pick a

books). that's why. as you said, it’s easy
tfunction and work on il. .

Nargi '

This series of coursebook is a definite favorite. though |
[ 've only used the Pre-intermediate once. 1 itse this book for
its functions based tasks. 10 conversation functions that can
behnxud in anv given contexi: greeling, interrupling, asking
somebody for their opinion, giving vourself time (o think,
saving something in another way eic. The Ianguage is
relatively formal so 1o balance it, I created informal,

colloguial equivalents also added the function qf"somadfng
interesied with phrases like ‘Reaily? ‘Seriously? That's

interesting!” ‘1 had no idea!”

Khurshid
Okay! What this books lack in small. detailed and rich

lesson ideas. it makes up for by having mary ideas neatly
divided into four sections: conversation. functions.
grammar and vocabulary. I haven't seen yet a coursebook
that is not grammar-driven. at least in my experience all
coursebooks are grammar-oriented. So. I may  say
grammap-syllabus is the evil, not coursebooks. What I've
done though is to simply disregard the grammar point of the
wnit. and the linearity from which the book is based on and
Jjust use the themes and texis as springboard for some more
messy language acquisition. Then refer (o the back of the
hook. where a better explanation of the grammar is. when
questions arise. reckon BE materials are less grammar-led

than general English ones, and they focus more on skills (1

] Smaitil i
old bui it’s brilliant.

Yulva - _
Is are needed and in the hands

[ agree, good materia ! : 1
of a good jeacher, can often be faslmmccf into something
ls;rn:a}. As a starting teacher could I really have survived

without a coursebook? As an inexperienced teacher do 1
really have the skills to put together a clear sy!{abus that
my students can follow - not juist once but 22 times (one
for each class 1 had) and indeed unless I go on ancf do an
‘advanced teaching course will T ever learn n’nls skl
without a couirsebook’s help? I learned what a ?{eacher
Book a year ago. Wow. Good-bye, long preparalions for
the lesson! Having read my teacher’'s unit, 1 can come into
mv classroom, open the book and conduct my lesson,
ﬁﬂimrﬂ 1g the insiructions - all the answers are there _)ror
‘me. I heard that a new edition has also E—boqk_. online
support, and ready Jesson plans accompanying rhese'
serions of coursebooks. 1 there a foruin or website as far
as you know where teachers can regularly talk about
conrse books they like?

The coursebook I use is a liitle
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Greal reading materials which very M
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OBJECTIVE

In this uni

coursebook;: }’?lu learn how to make informed choices about

with other njla{tier?glt cf? ursd??s o . sgplcewny sk
. _ s for different teachi pnteste v Lo

with their learners’ needs. G e iR

x -

Activity 1 | No book is ideal ;
Youexamine why teachers adapt materials.

210

s

- KEY TERMS

:,'.:'ad' tne i i

”'-réigenlci . (aﬁaptnt:on),_ supplementing  (supplementation),
| Teierence books, personalization, a teaching context i

als to meet learners’ needs

Activity 2 | Adapting materi
s to leamers' different levels

Youpractice adapting material

212

and interests.

KEY CONCEPTS
=3 ; . .
. Through adapting materials, teachers personalize the
aterials for use in their classes.
i : . .
' lnterat;t!_ng creatively with a coursebook is a teaching skill
worth practicing and developing. ‘
s ; '
: Le-:arners !166(:]5, level, and interest are the most important
actors in adapting a coursebook.
. S :
*  Adding supplementary materials to already-suitable ones
gives learners more of the content they need, and it is targeted
directly at them. “

Activity 3 | Suppiemenﬁng a coursebook

You become aware of supplemen

tary resources and learn the' |

215

application of them to different teaching situations.

Activity 4 | Review ._
You review the unit and apply the knowledge you received

in the previous unit to.a new context.

218

Extension Activity| Process project
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3;;“:1;}’ 1 | No book is ideal
ective: You will exami
] 1He W t ferrebro e -
Experience. ne why teachers adapt materials.
I. Follow th i
: e reading hile listeni
Sy ¢ below while listening to your trainer's
n
At a recent
conference
S e Thé [ heard about a coursebook and I'd like
it . person who was telling me about it said
® it includes the
. most updated and popula '
: r '
‘ appTOPiflate to all cultures and backgrounds i B
[ 3 ; .
: lttst;]abks can be used with all levels
at the end of each activit :
! ity, learners have made ¢ 28
that ca!:j be easily and validly measured e
o 1 11 g :
appropriafea(]zz::;]es ulse recordings of real native speakers at the
' el and texts wn I g
it e 1 itten by native speakers at the
e speaking and writin |
g tasks require students e
language that they can really use every day T
o the tasks appeal t : i eamni
‘ : o a variety of learning s -- VIS
| auditory, tactile, kinesthetic. Bislping =
e th ~ {
| " th: ttasks appea]_tQ shy students as well as outgoing students.
i au?tbook u'Flhzes the latest technology -- Internet sites,
phman ‘flo recordmgs_ -- but also includes pictures and realia that
- ed if technology is not available.
e ) 1
acﬁvitie;ilrt}?:lt'bOOk n_-lcludes a self-assessment CD, access to online
ies an 1ve otnlme conversants, and an e-version of the book
very teacher-friendly book b -
. _ ( ccaus
W bt e c}ayy e e vou have to spend
. y . ’ .
the price for these materials is reasonable enough that the
school can buy a copy for every student.
Do any of you know the title and publisher of this book?”
| Refleci.
2. Why do you think such a book does not exist?
3. Discuss these questions in small groups. If needed, take notes
on your peers’ and your owi answers. .
o Is having to adapt materials good or bad?
210

e m " —— — -
. - P P O Sy
: e N i M|

o Tn what situations can changes or additions be especially.
° |

acceptable?
o To what extent can a teacher ma
Conceptualize.
4. Read about the prob
below the problems, choose solutions that tea

a. A teacher found a business report on the
supplement the topic that her
language of the text was above

would find it all really interesting,
b. The coursebook had a recipe

never tried before. The teacher thou
them to study the language in a recipe
decided to. ..

ke changes to a coursebook?

chers may apply:
Internet that could

their level. She thought that learners
so she decided to...

for something that learners had
ght it would be more useful for
for something they like, so she

¢. The recording from the coursebook was really interesting, but
the teacher wanted the learners to do something more communicative
than just listen and_answer the comprehension questions. So, the

teacher decided to. .. _
book was written as one long paragraph

d. The text in the course
in very small print and was hard to read, so the teacher decided to...
e. The progress test from the teacher’s book included more than
five exercises on the use of articles, The time allowed for the test was
20 minutes, so the teacher decided to...

Possible solutions
1y personalize the content.

) omit some parts.

3) adapt the task.
4 change the layout.
sy simplify the language. _
5 Read “Unit 27 In Appendix 1. This unit is from a local
textbook written by university teachers. Read the notes made by a
Discuss in your group to what extent

teacher using the coursebook. 1
you agree with the teacher’s adaptations of the unit. _
eral important factors that should be considered

6. There are sev ‘
lenting a coursebook according to

such as adapting or supplen .
learners' needs. Looking back at each of the side-notes the teacher

211

lems that teachers faced and from the list

Jearners covered recently, ‘but the
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wrote to herself in Uni i
it 2 (Appendix 1)identif !
: {4 . Jdentity w 3
following three factors she addressed. L. S0 TR TS
a. ‘Adapting teachi ials ba
' n(l l 2 e v v
ki e g natgnals based on learners' needs and
. :qda. wdapling H'acc.'m'c:"mg examination requiremnents.
- pting teaching materials based on teaching/l i
b s aching/learning
c. ' teachi i
e A{:;ptmg teaching materials based on beliefs and
rstanding how learners acquire language
fpp!y-
Mal(;ﬁ ti;ead t_he following possible ways of adapting materials.
) Tem _wn.h the three factors (a-c) you discussed above:
urning a com i < 1 icative I
S g mon unit task into a communicative language
5 y , e
.__) Mfll\m_g ch.zmges in the material in order to change a classroom
practice situation into a real-life situation.

9 3) a;?glaptmg the questions, activities or sequence to makg it more
personal i.e. to draw on your learners’ experience and their cultural
or soglai backgrounds.

; 4) Chz%ng.mg one learning task into another leaming task (e.g.

rom description to comparison).

skiuS) ‘I:;I]akmgl changes in a coursebook unit in order to integrate a
with another skill (e.g. add a writing task ' ' '

g ask to tl

i g g 1e post reading
6) gdaptlng m'flterials to address lower- or hi gher-level students.
7) Supplementing a text or task with additional available or

newly provided sources,

NI .
Activity 2 |)Adap_tlng a coursebook to meet learners’ needs
_OQ;ecﬂve, You Tl'lﬂ practice adapting malerials to learners
different levels and interests.

t

Experience.
| Work in groups of three. Take a card with a description of a

rofile from your trainer's box. Study the information about
their level, interests, etc. Based on what you
know about them, think how you can make changes in the

coursebook's unit you chose 10 address your learners. st
212

group p
your learners' group,

T

2. Change the provided unit in the following. u;aj}s:."f

o adapt the unit to the cultural background and interests of your

learners, and
o adapt the activity to the level of your leamers.

Reflect.
3. What changes did you think about? Share your ideas with

other groups. 89+

4 Discuss the following questions in plenary:
a. Why do you think teachers nee

b. How does a teacher decide what works and what does not

work?
c. How does knowing
coursebooks?

Conceptualize.
5 There are several reasons why activities in a coursebook

should be adapted. One way of doing this is personalization, giving
learners an opportunity to make the material their own. Look at the
following ideas for personalizing units. Which of these examples did

you think about when you adapted the unit?
e Adapting questions (e.g. Which eating places in your city are

most popular?)
s Changing pictures
Speaking about /ikes and dislikes

Developing a questionnaire (e.g. Find someone who...)
Conducting Interviews
Clarifying values
Finding similarities or
Changing the sequence of activities

6. Another example of adapting a unit or
customize it according 0 learners
change a skill-based activity to a di
your ideas in the table. 8-~

about their learners help teachers adapt

differences with their own culture

e 2 e o o

an activity is to

* Jeyel. Discuss how you would
fferent level of leamers and write

d to adapt teaching materials?



R S

awt;"f“_lg' v oleg tpincrease v eg to lei Ierners
ctivities | the word limit; use a dictionary;
| :
Reading | v o o
activities
Listening | v - _ v -
activities

5 =
Speaking
activifies
Apply.
7 Work in the same group you worked in during the

“Bxperience”” portion of this activity. Choose an activity from the unit

you are adaptii

of the ideas vou brainstorme
group why you made this choice. a8

214

1g and, keeping in mind your target group, apply one
d above. Be ready to explain to the whole

Activity 3 [Supplementing a coursebook

Objective:You will become aware of supplementary resources

and the application of them to different teaching situations.

Experience. ;
| Which of the following materials would be useful to

supplement the unit you adapted based on the information about your -

target group. In what way? 3 ]
e realia

teacher (grammar) resource books

self-made paper-based visual aids

photographs, pictures

videos

websites

Ianguagé games

songs

others

Reflect. _ _
2 Brainstorm questions in groups of three. ¢

a How can the supplementary materials above compensate for a
lack of materials in certain teaching contexts?
b. How can teachers tum common  coursebook tasks 1nto

communicative language tasks? )

c. How can teachers utilize local materials they have in their
teaching community, home school community, their living place etc.?

3 Brainstorm the kinds of supplementary materials that can be
found in your university and home town. '

Conceptualize.

4. Very often teac
instructions or the sequence
coursebooks with additional

Teachers. ..
— bring visual support to a ¢o

e © 8 © @ © ©° ©

hers adapt their coursebooks by changing
of activities, etc. They also supplement

materials. For example,

ursebook text

— replace the text with an authentic text
— change boring exercises

communicative tasks
— give grammar exercises an everyday context.

215
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eSS o __ A Y ] = 3 ‘.,".'.-. - ; - -J‘.‘"_!I:'-'_‘ﬁ—""f—::“‘r?ﬂ':ev" el &= LR, £t MM
. . . T " ’ b . L_.- o !
5. Look ba y |
e ck at Tex k 2
evidence of the teacher‘li;:z){n? ;5 Unit 2 (Appendix 1) and find Apply.
materials. pts to supplement the unit with other -71’1131(;1111& which supplementary resour es from th 't ble ab
A . Identif; ¢ ry resources from the table above
. of the f : can be i g
| 11 il OIIpmn s siipplemientiny tesousces, it o suitable to solve the following teachers problems. Items may
| ot fon ; ; and disadvantages. Compare your answers in ave more than one answer. : : _
Teacher A: 1 have been teaching begmnersf‘orﬁve -

years. It seems to me that I need to have a book that helps.

me keep up my own language level, especiallymy

| 1. Skills T - : Ok wrtting.
. % practice book i 1 : ? e e L B e
| | (e.g. extra readings = iv"‘?!'- fp(t{.us‘on an | e.g may not fit Teacher B: My leamers always
gs, v ¢ 5 : IS &
| ’ % od vriting) idual skill | coursebook of a new word in their own language. However, I would
| e - - like to encourage them to read English definitions of
2. Teacher’s resource - English ST EE
books : ! . ¢ St F.__'.,_.____.',_.___“,_n_'_.__.-;;_:__ﬂ;__f_';_ e
* Teacher C: The textbook which T am using has a lot

of communicative activities. However, my learners after
graduation of the lyceum have to take a university
_ entrance test which is grammar- based. Ifhink Tneed

4. Language games materials that give information about rules and usage
‘ and exercises for learners t0 do at home, t00. e

teacher-trainer, and I was

3, Websites_-

i S

Teacher D: 1 am a novice

5 Gr;ﬁunar_ia'nct""__ =
} £ lce o b a oo - -
books asked to deliver a series of short- term teacher training
IR e .... g 3T A RN - : : T R i f
6. Electronic materials for teachers from my town. 1 need new ideas gi;d usefl
links to support my teachers. e
3 find it casier to i

Teacher E: My young learners find 1
words if they can see what things look

| ie.g. E-books)

l vlenon remember new _ A |
SRR (L like or when they act out those'wo_rds_i_n different

8. Bilingual (or e fi?ﬂi}’:tf;.__wmm-_#_' ERIERE |

(1 monolingual) dictionaries Teacher F: My | 2rmers will travel to the USA in the.

| e T d T would like them to {earn more about the

‘ 9. Self-as summer, and uld like them to learil ARG F28 ot

fhghan sgsgmefat for ' new culture and pr‘actlc_e.th:el:rligten_'gpg;skl

 Teacher G:All my leamners havelaptop :

10.Pi e A oy e _ O
Picturs dictionanes . ;. tablet computers. S0 1 am looking for somethin Wi
: ) 217
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give Fhem an o_ppommil}r' to use their devices and practice
English on their own,

Teacher H: I've been teaching for a long time, but 1
feel that my young learners get bored in some of my
classes. ‘

Teacher J: At the lyceum, I teach a lot of different
classe_s, and T find it difficult to prepare homework
exercises for all my leamers and to check them all

Activity 4 | Review

Objective:Youwill review the unit and apply the knowledge you
acquired in the previous unii to a new conlext.

l. For this activity, assume that the coursebook listed in the
course syllabus cannot fuily cover the needs of your learnefs. You
cannot change the coursebook, but you are allowed to change some
tasks and supplement the units with other additional materials.

a. First, read your target group’s profile once again.

b. Then, look back at the unit you chose from the coursebook
and take notes on each of the following: @@Ll

e What is the leaming objective of the unit?

e What level is it intended for?

e Are the instructions clear enough to guide the learners?

e What is the proportion of skills practiced in the unit?

e Are the materials from the unit (text, visuals, tasks)
appropriate to your target group’s culture?

e What do you expect to find in the Teacher's book?

e Do you have any specific comments about any particular part

of the unit?
2. Use post-i
notes on the unit.
3. Exchange your
you like the way your peers
you like most? - { AR

t notes to write notes about changes and place your

unit, including notes, with anothej,r group.D?d
brought changes into the unit? What did

218
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4. Choose a key term from the start of this unit and explore it in
depth..< : _ : 3
a. Connect it to other key terms from this unit and from previous

units you have studied. :
b. Write synonyms and/or antonyms of the term.

Extension Activity| Process project

Choose one of the following two projecis.

I In Module VIIL, Unit A, you evaluated the textbooks that are
currently used in different public educational sectors (schools,
colleges, lyceums) in your country. Choose a unit from one of these
textbooks. Take notes on how you would like to adapt it considering
what approaches for material adaptation you discussed in this unit.
Write a 200-word report on the work you have done. Attach the unit
with vour comments on it to the report.

2. Visit three popular teaching and learning sites. Evaluate them.
Write a 200-word report on how these materials can supplement your
textbook and coutext..

o hittp://www.americanenglish.state. gov/files/ae/resource files

o http://www.teachingenglish.org.uk
htrp:/fwww.]eamingenglish‘voanews,com/
http://www.onestopenglish.com
http://www.businessenglishonline net
hitp://www.elgazette.com
http://www.tesol.org
http:/www.tefl.com
http://www.teachertrainingvideos.com
http://www.learnenglish.org.uk/
http://www.bbe.co.ukiworl dservice\learningenglish/
http://www. channel4.com\learning\ :
htp://www. better-english.com\exerciselist.hitml
http://www.englishclub.com\index him
http://www.bbe co.uk\schools\teachers
http://www. Grammarly.com/Grammar

e & & ¢ & © @& @ o© @ o6 @ ©
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OBJECTIVE
In this unit, trainees learn about types and sources of authentic
materials, identify the main differences between traditional and
authentic tasks, decide the appropriate levels for authentic
materials, and write tasks for the use of authentic materials.

KEY CONCEPTS
& Authentic materials can be broadly classified as audio, print

UNIT C . and visual materials.
A UTHENTI C TEXTS AND . ~  Authentic tasks are more learner-centered, focus on meaning

and require the application of knowledge.

AUTHENTIC TASKS ~ Authentic materials can be made level-appropriate by

adjusting the tasks to fit learners’ levels.

Activity 1 | Sources of authentic texts 222
You explore different kinds of authentic materials in various
media and investigate possible uses of such materials.

Activity 2 [Traditional tasks vs. authentic tasks 227
You explore the differences between traditional and
authentic tasks and learn how to adapt traditional tasks to
take advantage of authentic materials.

Activity 3 | Authentic materials and tasks at different 233

levels
' You examine authentic materials and create tasks for

| different levels..

220




Act.ivity 1 | Sources of Authentic Materials
' Objective: You will explore different kinds of authentic marerials
in various media and investigate possible uses of such marerials.
Experience. Refiect. -
1. What does the word authentic mean?
] 2: What is “authentic English™? In which of the following
situations is authentic English being used?
a. An American teacher of English demonstrates the
pronunciation of English words for his Uzbek trainees.
: b. An Uzbek air traffic controller speaks in English to Uzbek
pilots. (This is required by international law.)
c. A teacher speaks with representatives from the students’

union about a music festival.
d. The German manager of a football team yells at his Arabic

players, “Play harder!”
e. A Korean teacher of Korean chats in English with her German

colleague. '
f  An Uzbek professor of business teaches a business course in

English to students at Westminster University.
g. Students do grammar exercises to practice English verb forms.

h. A Turkish manager speaks English to his Uzbek employees.

i. AnUzbek employee of the U.S. Embassy speaks.in English to
a British consultant from the British Council.

3. Based on your definition of “authentic English", what are
“authentic materials™?

4. As a class. brainstorm with
authentic materials. Fill in the blan
more.

your traner to find examples of
ks in the diagram below. Add

222

Authentic
materials

5 Recall a lesson when your teacher brought materials from

outside the class. ﬁ
e From what source did the materials come?

e What type (genre) were the materials? (news articles,
advertising. literature, promotional websites, etc.)

o Was it easy for you to work with the authentic materials?

o How was that lesson different from other classes?

o What learning purpose did this material/lesson have e.g.

improving communication, practicing grammar, etc.?
ials provided by your trainer

6. Look through the authentic materi
and choose one of them: a newspaper article, a text from a tour guide,

a recipe, an education brochure, and an announcement, etc. In what

way are these materials di fferent from typical teaching materi als such

as textbooks, grammar books, and reference books? %5
Conceptualize.

7. Discuss the following questions wi
the summary of your discussion with the whole gr
2 Where can we find authentic materials?

b. Which of the sources that you explored a

Uzbekistan?

th a peer. Be ready to share
oup. ®®

re easy to find in




¢. Which authentic texts, do you think, are the most difficult for
language learners to comprehend?

d. I_-low can the materials on the chart you brainstormed with
your trainer be categorized?
' 8. Read the list of suggested authentic materials. Classify them
mto_three columns: 1) authentic listening materials, 2) authentic
reading materials, or 3) authentic visual materials.

_ news clips, comedy shows, movies, soap operas, novels,
radio ads, songs, documentaries, photographs, paintings,
wordless street signs, pictures, stamps, newspaper articles,
astrology columns, lyrics to songs, cereal boxes, university
catalogs, comic books, greeting cards, bus/train schedules,
TV guides, candy wrappers, tourist information brochures,
street signs, sports reports, advice columns, restaurant

menus, maps

S

9. Would you like to make additions to the list of materials?

224
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10. Work with the fbliowing shortened list of authentic

materials. Classify them according to whether we listen to or read
them in order to . '

A. obtain information .

B. receive advice or instruction

C. satisfy our curiosity or receive pleasure

D. consult them as references.

Write in the appropriate letters. In some cases, there may be

more than one use.

_ films ! _ weather forecasts
_videos _ recipe guides S
T o repORtR il 5 - ATV gytidest :
_ cookingprograms | dictionaries
_ journal articles | airport announcement
_ sport broadcasts B newspaper articles
_ instruction manuals . conics
_ leaflets oo movels i
_ timetables 2 ftee: o
Apply.

11, Examine the following authentic tasks by identifying what
authentic materials are needed in each case and what product learners

will produce as an outcome 0

f the task. LdgR.

1. planatrip
around your country.
fora groupof
students on an
exchangetrip -




2. write aresponse
to your business
partner's e-mail

3. prepare a film
review

4. based on the
information from a
tour guide, plan a
holiday for USD
3000

5. fillina
reservation form on
a computer for
someone making a
reservation by
telephone

6. plan nutritious
meals for'a family u
information from a
brochure about
healthy eating

1 look through a
real estate agency's
ads to buy a house

3. 'lis’ten' to the
telephone message
and write simple
notes for a family

‘member

9. reconstruct a
person's trip based
on Facebook photos
10. look through
the menu and order
food and drink in a
restaurant

12. What different subject areas are involved in these tasks? Do
the tasks require learners and teachers to become experts on every

topic?s§

Activity 2 | Traditional tasks vs. authentic tasks

Objective: You will explore the differences between traditional
and authentic tasks and learn how to adapt traditional tasks to take
advantage of authentic materials.

Experience.
l. Do Tasksland 2 as language learners. &8

Task 1. Listen to the announcements at the Dallas
Airport. Fill in the missing prepositions.§ 9
This is an important announcement. Due ___ extreme
weather conditions, Moscow airport has closed until
morming Will all passengers Aeroflot flight 145, due
_ depart ____ 14:50, please report ____ the airport
information desk. -
The United Airline flight 1547 ____ Dublinis now ready
boarding. Will all passengers ___ this-flight proceed

gate 17. i
This is the last call passengers travelling :
Paris Delta flight 141, due to leave 13:40. Will

gate

any remaining passengers please go immediately
11. The flight is now closing.

Lo—
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Ta 4
- th:k:s- You are at the Portland Airport. Choose (V') one
bl cp sengers -- Bob, Liza or Kate. Listen to the
ement and find out the information you need. §3

Kate , Disblin

After listeni
i T e b s, A, L
ay to the airpor ? Fopsmitla . ' : i
port, about the current 4. Look through the tasks that have been written for the authentic

situation with your flight. Wri
. Wt : , . . . Sy
2 e your message below..: materials below. Evaluate each task in terms of the characteristics of
authentic tasks discussed above. Authentic tasks should

e require a performance or product of some kind
° involverea[-lifesituationsorproblems
[ o be controlled by learners ! }
e have personal meaning

Reflect.

2. Which of the tasks above Some typical ;wtheuhc tasks — e
® do people more often do in real life? 1. Weatherforec'aststh L e Wh f : th S th lk ?
® requir " . Listen to/read the weather forecast. What's the weather like/
° is (llnor:': :gat;‘:rf:r:::zda‘?d el What's the temperature? Is it similar to the weather in yo '
e focus more on the langu a ge as hicle f hometown? Create a similar text and describe the weath

a vehicle fo icati B SR : L ._
Conceptualize. I communication? your city. (e.g. www.weathe:r_-forecast_.,_qom)
3 B Based on what you discussed, what are the characteristics 2. News/opinions
of traditional tasks and authentic tasks? Compa i Read what people say about ... Who seems
bel pare them in the chart R . e
elow. NOTE Tasks are rarely pure; that is, most tasks have some enthusiastic about it? Who seems {0 be critical? Who seems
characteristics of both types of tasks. »~ neutral? Whose point of view do you find close to yours? (€.2.
peoplesopinion.org: https:a‘!www.facebook.oom-

-

WWEPeoplesOpinion)
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3. Menus/Recipes

1. Read the recipe. Change the recipe leaving out 1 or 2
ingredients (e.g. to make it less fattening). (e.g
www.allrecipes.com; www.recipe.com)

2. Read the menu from the World Cafe. Which foods do you
like? Which foods do you dislike? Write the items that you
would like to order.

4. Photos/pictures

1. Choose a word or phrase and do an image search (e.g.
Google images). Describe several images. Which images
best represent the concept of the words (see Module 1, Units
A and C)? Why? Choose several photos; write captions that
state the meaning of each in as few words as possible. Choose

the best caption for each.

5. Blogs
1. Read the excerpts from the blog. What is the main thing

the author writes about in each post? What do you notice
about the style of this blog?

2 Wiite a 100-word blog entry. First decide what are you
going to write about. (e.g. www.googi&comfblogsearch;

www.blog.com Awards201 1)

6. Jokes
Look at the cartoons. Do you find any of them funny? Why

or why not? What topic does each cartoon addresses? Discuss
with your peer who might be offended by (this or that)

cartoon?

7. Travel/tour guides . ‘
1. Look at the travel supplies catalog, Circle any products

that seem useful to you. ‘Which of them do you :f_i'nd least
useful? £

5 Look at the travel ads. Which vocations look good to you?
“Why? In your opinion, which of the vocations are good for

nature and wildlife?
family activities?
history and culture?
" phystcal activities?
Plan your trip.

woooo

8. Health
Read the tips from the nutrition website (e.g

http://nutritiondata self.com). Which tip do you think is the
most important? What useful info did you find for a person
with diabetes/who would like to lose weight? '

9. Entertainment G PR S e
1. Look at the newspaper entertainment page. Choose a.
concert. Ciicle the date of the concert on the calendar. Tell -
your partner about your choice. Why do you want to g0 this
concert? www.googlesearch/where to go H R
7 Read reviews of the world's best museums. Which of them
would you like to visit and why? With 13*11011'1:w0u1dyd;3;w{a_'r__'1t-_-
to visit that place? ; i Lo L
3 [s there similar type of museum in' your city? When have
you been in that museum last time? Write a similar text about

one or two museums in yourcity. .~

10. Music reviews/ads _
Look at the reviews from the m usic website. Are you familiar

with any of these music/ artists? Which reviews did you find
the most appealing? Why? Which musical genres in the
reviews interest you the most? Could you find any news about

your favorite singer or album?

R——C e e

Go to hitn://www, whats-your-sion

signs. Find your birth year on the Chinese Zodiac. Wh

your animal sign? How well do the adjec

“describe you? How are you different from the, fescrip!

'pebp_!e who like
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5. Which of the tasks would you like most as a student? as a
teacher?

Apply.
_ 6. Read the traditional classroom tasks below and turn them
into authentic tasks. Refer back to the characteristics of traditional
and authentic tasks. See the first example. Lis@+"

A Traditiona! task

Learners listen to a weather forecast and answer T/F questions
about the forecast.

Authentic task

£ Learners listen to a weather forecast and decide the
appropriate clothing to wear for riding bicycles for pleasure.

B. Traditional task
Learners read a newspaper article aloud for others.
Authentic task

o

C. Traditional task ,
Learners retell in indirect speech a story they have read to others.

Authentic task

el
~

. D. Traditional task
Learners read blogs of celebrities and translate them into their
own language.
Authentic task .

2

-

E. Traditional task _ _
Learners watch an extract from a video and answer questions

using new sentence patterns.
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Apthentic task

’
o

7. Nominate a spokesperson from your group to report about the

new authentic tasks to the whole class.

Activity 3 | Authentic materials and tasks for different levels

Objective: You will examine authentic materials and create tasks
for different levels.

Experience.

|. Look again at some of the authentic tasks taken from the
previous activity: This time decide what level each task requires from

learners.

I.plan a trip around your ‘country | Iniermediate  and

for a group of students on.a
exchangefrip ™ *°

b
B Rt e iy

above

7. write a response to your business intermediate
partner's e-mail

3. prepare a film review . |intermediate and
ez gbove

4 fill in an application form based | pre-intermediate
on the information you listened to

5. listen to the telephone message | elemeniary
and write simple notes to a fanuly
member i g aa

6. look through the menu and | intermediate
order food and drink in a restaurant
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2. Rank th_e following authentic materials from low level (1 as
th; lowest) to high level (10 as the highest) and compare your answers
with others in the class.

films

reports

cooking programs

sport broadeasts

novels

songs

weather forecasts

instruction manuals

timetables

e — e g

leaflets

Reflect.
3 Discuss the following with your peers. 3
a Was it easy to decide what level is right for each authentic

text?
b. Can films be taught both in the elementary level and mn

advance level?

c. Are songs easy to leam? What songs would you assign at
different levels? How about American country songs?

d At which level should teachers start teaching novels?

e. Would it be easier to adapt the task or the text?

Conceptualize.
4. Turn to Appendix 3 at the end of this module. Read some of

the “can do” statements from the CEFR. What levels are the materials
in the previous question? Ll
234
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5. What types of materials exactly do our people (Uzbek
learners) need to be able to read in English?s$

6. Based on the "can do" statements from the CEFR, select the
specific descriptions on what to focus on when teaching authentic
texts for each level. (One example is given for each level.)Eda®.<"

reports,
manuals and
contracts,
even within
" unfamiliar
filds
Cl novels -
without |
consuiting
B
dictionary
B2 understand
announcements,
instructions etc.
even when they
are spoken fast,
but in standard
dialect
B1 |following : H
: TV
.| programs .
|on topics -




T e e "4
of personal
interest
when
delivered
in slow
and clear
_ speech
A2 main point in
short; clear,
simple XXX
messages,
announcements
and instructions
Al
XXX
Apply.

7. Choose any two examples from the "Some rypical authentic
(asks” list from Activity 2. How would you adapt them for a lower
level and for a higher level? Form a new group of two peers. Share
the task that you adapted in a group of four. #*+e®

8 Choose one set of authentic materials brought by your trainer.
Suggest two tasks for two different levels.

Prepare for the next unit. @«

9. Form groups of three.: From
work with.

Suggested list of Topics.

e education
technology
eating habits
work and business

health

the list of topics choose one to
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o leisure and sport

o family values

e city and country life

10.Look through different sources of authentic texts, both for
reading and listening material (newspaper articles, tour guides, a
recipe book, education brochures, and announcements, internet sites
eic.) suitable for the topic you chose in your group. Bring the printed
test and audio text with the tape script to the next class for the
Material Design workshop. '

11.You may also use some of these (or other) websites to explore
and find a suitable text for the chosen topic.

a. Reviews of travel, music, museums, movies

- www.tripadvisor.com

- www.touropia.co/best-museums-in-the-world
silverdragonstudio.com;

- www.googlesearch/where to go

b. Health

- www.everydayhealth.com

- www. webmd.com

c. Recipes & menu

- www.allrecipes.com

- www.recipe.com

d. Horoscopes

- www.yahoo.com/horoscopes

e. Travel guides

- www.lonelyplanet.com

- www.tripadvisor.com

- www.celebritycruises.com

- wwwineedavacation.com

- www.fodors.com

" Internet blogs

-www.google.com/blogsearch

-www.blog.com

_,_, —




OBJECTIVE : .
In this unit, you learn a principled approach to materials design -

and design your own teaching materials for a given context.

|
| KEY CONCEPTS :
s~ Knowing principles leads to effective materials '
| development.
| & The most effective materials are those which are based on a i

thorough understanding of learners’ needs.

' o= Materials development requires careful work of all stages:
planning, drafting, self-evaluation, peer evaluation, revision, and

APPLYING THE PRINCIPLES b
| OF MATERIALS DESIGN :am'fgﬁe best audience 1S peers:

The trialing stage 1s as

important as the development stage.

Activity 1 | Materials design principles 240
You explore the key principles of materials design through i
evaluating materials developed by former trainees. :

Activity 2 | Developing materials : _
YVou leamn the stages of materials design -- planning,

drafting, self-evaluation, peer evaluation, revision, and
trialing -- and design your own materials. s

Activity 3 | Self and peer evaluation 247

| . You evaluate your own materials and your peers’ materials
according to the principles you have leamed.

248

! Activity 4 | Trialing materials
You trial your materials.

238




Activity 1 | Materials design principles
Objective: Youwill explore the key principles of materials desigi
.' through evaluating materials developed by former trainees. l

Experience. Reflect.

1. Look through some materials designed by former students of
Uzbekistan State University of World Languageé. (See Appendix 4.)
Discuss the following in groups of three. 98

a. What do you think the author's intended language and content
objectives are?

b. Are the objectives written anywhere? Is the objective written
as a language objective or as a content objective?

c. In what way do the material and objective match? In what way
do they not match? If an objective is missing, Write the missing
objective.

d. What types of matenials are used (e.g. audio, text, visuals etc)?
Did the author choose the best types of the materials to achieve the
objective(s)?

e. Do the activities in the material follow a logical sequence?

f How do these materials engage the leamers in acquiring
|language use? :

o Do the materials stimulate interaction?

e Do they help learners discover language use themselves?

o Do the materials ask learners to solve problem?

Do the materials ask learners to be creative?

o Does the material provide the leamers with opportunities to use

the language for communicative purposes?
g How 1s the material linked to the learners own world (e.g

reflecting on their experiencg)?

h. Are cultural issues addressed in the material? If yes, in what

) way? . ‘
i Are the texts used in the mater;

genres are they?
j. Are the tasks au

changes would you suggest? _
' k Does the material reflect the world outside of the classroom?

| | Does the material address jearners' different Ieaming_styles‘.’

| 240

al authentic? If yes, what text

thentic? If yes, provide examples. If not, what

2. Based on points you discussed in the previous activity and this
module, develop a list of principies' for a good material designing. If
needed, rely on the following key words: communication, feedback
local, self-investment, learning styles, real life. & ’

Effective materials...

1. (real life) e.g. ..engage learners in real life tasks

2 A

(=1}

3. Asawhole group, vote for the best six principles and write
them in the left column of the table. Ini the right colums, write the
ideas about how those principles can be achieved. See the first

example.




illustrations  Or

providing

1. help learners to by _

feel at ease. pictures for the text, by asking
learners’ to make contribution from
their experience, by personalizing
the questions etc.

2 1

3.

4. :

I
3

three, discuss how considering each of the

4. In groups of '
help to design good materials? &

following factors may

e ages of learners

e.g. Knowing the ages 0
can help writers and teachers choose appro
activities. i _

e levels of proficiency in English
learners’ mother tongue
learning styles
learning setting
assessment
the socio-cultural en
5 ‘What other factors can yo

£ learners (children, teenagers, adults)
priate topics and

vironment _
u add to the list?
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Act.ivity 2 | Developing materials

Objective:You will learn the stages of materials design --
p!fmnfng. “drafiing, self-evaluation, peer evaluation. revision, and
trialing -- and design your own materials. j

Prepare. -

I. You are going to develop a unit for inclusion in a student

course book. You are going to be authors! -
S_tep 1. Work in the same group you formed at the end of Unit

C. Give a name to your team e.g. Wriiers, authors etc. Identify your

overall objective as a team. Write it down! :

‘ Step 2. Look through sources (newspaper articles, tour guides, a
recipe book, education brochures, announcements, internet sites, etc.)
for authentic texts (reading and listening) on your topic.-

Step 3. Based on the texts you found, make decision about the
CEFR or grade level your group will focus on while designing the

material, "
Step 4. Study your materials carefully. Create objectives for

your unit.

o What tasks do you want them to be able to perform using
language?

o What language do you want your students to be able to use m
a natural way?

Step 5. Look at the list of coursebook components that you
compiled in Unit A of this module. Use this list to create a template

for the unit you are about to create.
Step 6. Select the components that you want your students to

learn through, e.g. a listening section, a reading section, a language
use section, a unit-assessment section, etc.

Step 7. Put the components into the sequence you want your
students to experience them, e.g Lead-in, pre-listening, while-
listening, etc.

Step 8. Decide whether you will need visual supplements for
your text. e.g. illustrations, pictures, realia, etc. Describe how they
will help your students acquire the language you want them to so they
can achieve the unit’s objectives.

243
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Write!
2 Step by step, begin to develop a language-learning unit.

/

Step 1: Work in your team. Keeping in mind your learners' level
and materials you have, identify your objectives for teaching content
and for teaching language.

j,’

-~

Step 2: Break your work into two parts. Work first with your
reading part. Keeping in mind your topic, the objectives you wrote
down, and the level you decided on, start working on reading tasks.

Optional: Decide whether you will need visual supplements for
your text: e.g. illustrations, photos, realia, etc. Describe the possible
visual supplements.

-~

&

Step 3: Work on the pre-reading stage. (See Module VI, Unit A
for developing reading tasks.)
Time:
Procedure:
7

-

#

Step 4: Develop while reading task(s) for the text, both 'for
working with general idea of the text and for working with specific

information.
- 244

Time:
Procedure:;

-

-~

Step 5 De\_zelop the post reading stace of your material. Integrate
a production skill (writing or speaking) into your task.

Time:

Procedure:

-~

Step 6: Keeping in mind your topic, objectives, the level of your
learners, the things you have developed for the reading section, start
working with the listening text chosen by your group. First, in your
group develop the pre-listening stage (See Module V, Units A and B
for developing listening tasks).

Time:

Procedure:

-~

R

Step 7: Develop while listening task(s). In your tasks, encourage
your learners to listen to the recording two or three times: once for
general idea, another time for specific information, and perhaps a
third time for inferences (at higher levels). (See examples of listening
activities in Module V, Units A and B, and in Module VIII, Unit C).
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Time:
Procedure:

~
>~

our listening material.

Step 8: Develop the post stage for y
or speaking) into this

Integrate a new production-based skill (writing

stage.
Time:
Procedure:
d‘?ﬂ
-~ 4 ] .
R ——— __,' _________._..————
.l"?‘ Ep—— I——]

Step 9: Decide which tasks or activities you will assign as

homework.
&
L e ——
'\. N E— R “___--_-.________.________
.__._————————"_"_‘-———-—'—'—-—"_"—"_'_"_' P
[
7 - -

hat should be reviewed

'__-_____-________ .
Step 10: Brainstorm one or two ideas t |
arners learned from using

in the next lesson in order 0, asSesS what le
the material that you have just created.

Act_wity 3 | Self and peer evaluation

Objective: You will evaluate your own materials and your peers :
materials according to the principles you have learned. |

Reflect. :

Part A: Self- evaluation.

I. Read over the material you have developed and evaluate it

against the following criteria. LA~ .

f.  In what way do the tasks and

the objectives match? In what way
do they not match? : ' ;

EEESE e b - |

2. What types of materials are
used (e.g. audio, text, visuals etc)?

3.  Are the texis used in the

material authentic? If yes, what text

genres are they?
4. Does the material reflect the 1
world outside of the classroom?

5. Are cultural issues addressed -
in the material? If yes, in what

way? _
S P |

e ——

6. Do the tasks ask learners to
solve a problem? : : i |

7. Do they help leamers discover : |

language use themselves?

8. Were you able to follow the
template exactly? Or did you have

to alter template to fit the matenials
or the objectives? =




9. Do the tasks stimulate
interaction?

10. Are the tasks authentic? If
not, what changes would you
suggest?

11. Do the tasks in the material
follow a logical sequence?

12. Does the material
accommodate different learning
styles?

2. According to what you discussed about your materials, make

needed changes.
Part B. Peer evaluation
3. Exchange your material with another team. Give feedback

based the six principles you identified at the beginning.
4. Get ready for the trialing stage.

Activity 4 | Trialing materials

Objective: You will trial your 1 raterials.

Experience.

1. Plan trialing as a whole group. Take different roles. With your
group follow the instructions for each role.

Instructions for trialers:

= Prepare a photocopiable version of your e
to hand to a group of three peer observers.

= Choose a twenty-minute section 0
front of your peers. Make enough copies 0

needed aids. .
= After trialing, get together with the ob

how your material worked and what you thin
you would like to revise.

ighty-minute lesson

f your materal to trial n
f handouts and prepare all

servers' group to discuss
k did not work and what
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« Based on the discussion and the notes that you received from
the observers group, revise your material to post on the group's blog.
Instructions for observers: .

e Look through the observation form. Obtain a photocopiable .

version of your peer group's material. Make enough time to
familiarize yourself with both the ftrialing material and the
observation form. ;

= In your group, evaluate the section being trialed and write
your comments on the form. il

= After observing, get together with the materials writer's group
to discuss how their material worked based on your observation notes.

= Make additions to your observation notes based on the
feedback session. Make a copy of your written comments and hand it
to the writer's group to help them with further revision.

= Be ready to trial your material if you have not already done

50.
2. You may use the following table to schedule trialing.

Trainees Table

Obser-
vers

Tria-
Jers
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Communicative Language Learning

' I. READING

A. Discuss these questions with your class.

1. What comes to your mind when you hear the word [

"education’?

2. In what way do you want to learn English?

3. What methods should a teacher use to teaca you?

4. Before reading the INFORMATION BOARD, say what you

think are some differences between ESL and EFL.
INFORMATION BOARD

ESL . English as a Second Language. The

study of English language in countries

where English is a native language, e.g.,

Australia, England, and the U.S. Students |

have the advantage of being surrounded

by English speakers while studying.

EFL . English as a Foreign Language.

: The study of English language in .

) countries where English is not a native |'

language. EFL students often have

difficulties finding people to practice - £ a

speaking with. -

I~
L
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B. Read the text in groups and discuss your sections
Group 1; paragraphs B-C
Group 2; paragraphs D-E
| Group 3: paragraphs F-G
Group 4: paragraphs H-J

Not in groups AsE thew ofl to read 1he
nhcle text aud prepare some questions
wifile reading

Can a Classroom be too Communicative?
By Irene E. Schoenberg

A. No one would argue that fluency in a foreign language is
important. All leamers want to be able to communicate in:
Fnglish. Tohelp leamners reach their goal and become effective
communicators in English, methods of teaching English have
changed in the last few decades. In particular, the
wCommunicative Approach” has gained acceptance in most

parts of the world.

B. In the past, the focus of language instruction
was to teach “about the language. Many
English classes presented learners with a
syllabus consisting of a list of grammatical
structures to be memorized and many drills and
short written exercises to practice them. Errors
were corrected always and immediately. The form of a
Jeamer's speech was more important than the meaning or idea

expressed.

Should  they
waderfing
wfpoun wardk
seftileroading

[y ATy

as shifted. In the Communicative

C. Today, the focus h
Approach, learners are taught ways of using their L2 (language

7) to communicate a message. Meaning takes prionity over
form. Errors are not discouraged but are seen as 2 natural part
of the learning process. Much attention is given 0 providing

Pair and small group discussion, problem soiviné‘ tasks and
games take the place of drills. ' o

D. This indirect communicative approach, one in which
learning takes place indirectly and the focus is on
communication, is an. effective- way of getting students to
develop fluency in English. Indeed, a communicative |-
approach has become the popular in many ESL programs.
However, a communicative approach has not always worked

as well in the EFL setting.

E A communicative approach is more difficult in an EFL |-
environment because the stadents. use
their motivation is weaker, and their expectations of how a
class should be conduéted.often conflict with the notions
underlying a communicative  classroom. A goad
communicative activity as
information from a partner, of €XpIoss an opinion about an
engaging topic. ESL students have no altemative buf to use
English to communicate because their classmates speak other | -

languages.

F. In the EFL situation, on the other hand, we as teachers ...
expect students 10 communicate with equal enthusiasm in the/ .
target language, even though everyone .speaks the -same
language. We ask students to willingly ignore their -highly
developed communication skills in their own language and
communicate in the target language at what for them is often

the level of a 4-year-old child. .

G. In addition, the need to use the target language is always -
more distant for the EFL student than for the ESL student. ESL
students have the real, immediate need to speak English as
soon as they leave the classroom: If they leam in class how to
ask for pizza with mushrooms, they will get ifnmex_iiate

of English is unnatural, | .

ks students to do a task, gather[.- -

opportunities for leamers to interact with others in the L2,
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gratiﬁcatton upon leaving the classroom and asking for such a
pizza at the pizza place next door. There are few opportunities
for EFL to go out of the classroom and use what they have
learned. ‘

H. Another difference between the ESL and the EFL setting is
the students. Cultural expectations about the role of the
teacher. Students studying in English speaking environments,
e.g.. the U.S,, are uncertain what to expect because they are
foreigners. These students are, therefore, more willing to
accept untraditional or unusual methods. EFL students, on the
other hand, may lose confidence in a teacher who gives
students more responsibility, as is necessary in a
communicative approach.

J. An awareness of the differences between EFL and ESL
students may help EFL teachers come to a comfortable balance
between a linguistic and a communicative focus. In fact, most
English language programs today are using an eclectic
approach that features a lot of communicative activities but at
the same time focuses on language form and accuracy. The

popularity of an eclectic approach today stems from the
awareness that the art of teaching lies in being sensitive to the
particular needs and expectations of students, not by being tied
down to a particular methodology or approach. So, although a
communicative approach is a wonderful technique, there are
instances in which a classroom can be too communicative.

Irene E Schoenberg is an ESL teacher. feacher trainer.
presenter, and material writer. She teaches at Hunter
College's International English Language Institute in New

York City.

C. Share information with members of your new group afier
reading your section of the text

254

- Ask._thes: questions
beforetfiey read the
text.

D. Answer these questions:

I. How was English taught in the past?
2. How is English taught now? i
3. What is the difference between ESL and EFL?

problematic? :
5. Why might small group work not be effective for students

who all speak the same native language?

6. What does the word “eclectic’ mean? What is an eclectic
approach to language teaching?

1. VOCABULARY NOTES

|. Syliabus (n)- A program for school studies. E.g. Teachers
give lectures according to the course syllabus.
Syllabi (pl.) '

2’ Gratification - the state of being pleased or
satisfied or a thing that gives satisfaction.
E.g. The professor didn't get gratification from
his classes, so he became a researcher.
Gratify (v)

3 Eclectic - not following only one style or
set of ideas but choosing from a wide range.
E.g. The museum's architecture was eclectic, being made up

of Eastern and Western styles.
4. Stem (from smth.) (v) - to be the result of or come from

something. E.g. Poverty sten :
5. Confidence (in smth.) (n) - the state of being sure;
knowing that one's actions or thinking is correct. E.g. I have

great confidence in Uzbekistan government's ability to solve

the country's ills.

Do they kpow these
wwords  already? re
there otfer words I
may need m pre-
1 r{ﬂ{ﬁ, 7 Shatdy

N s G I

£ Find the suitable meaning of the underiined words as they

are used in the text with your partner.

1. message

2. interact quarrel commumnicate

cooperate

4. In what teaching settings is a communicative approach |-

1s from ignorance and laziness.

Words A B Fg::{
information letter words
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1. LISTENING _

3. target goal native | foreign -
language | language Exercise 1 Listen to the conversation betveen CNN reporter |
4 conducted | led set drive Amanda Cortez and Analyst with a college board Glen "
5. sensitive cimotional | aware natural Sharp. Fill in the blanks with exact information from the l
6. technigue machine | method | art — conversation. '
|. University tuition rose ______this year in the USA.
A 4% B. 40% C. 14%

PAYING FOR AN EDUCATION
I. PRE-LISTENING
Answer these questions:
1. Are there any private schools or universities in [ auy ok
Uzbekistan? Give examples. awiiie @
2 What is a "public’ school or university? What students may
are some differences between a public and private :::“ ; rl.;
school or university? attitude
3. What do you understand by the word “tuition’? | rowand receat
What is the amount of tuition at your university? | e i

tuition cost,

4. What other costs must a university student pay?
What could the term 'room and board mean”? \//
5. How do you pay tuition for your education? ,

2. Tuition had risen the previous year.
A. 6% B. 4% C. 5%

3. For public four-year institutions. the cost for room and
board rose bringing the total to :

A.172/4,530 B.100/2.300 C.113/3,430
4. To attend public four-year universities, students spend over
: on average in the U.S.

A. $21.000 B..58,000 C. $14.508
5. Average tuition at private schools rose to , up

A. $5.765/4% B. $8,000 /5% C. $14,508 / 5%

Fxercise 2 Fill in the table after listening the second time.

Tick one:
a Some institutions sponsor me (grants / scholarships).
b. T get student loans from the bank. Tuition | Room and | Total % _
c. I pay from my family's income. Board fiicronse
: ~ VOCAB BOX Public

Tuition - the money students pay 10 study School

Public school - an institution of learning that is i .

funded by the State Private : T |

Private school - an institution ‘of learning that is only School : _ . |
funded through student tuition it it L ety .

* || Grant - money given to studentz
scholarship. _ :
Room and board - cost o students for their

Il | dormitory room and food. This cost is in addition to
| tuifion. / : it

for study. Also, : |4
; Exercise 3 Maich the words on the right with their synonyms

wnderlined in the sentences on the lefi.
1 Uz Daewoo automobiles vary in size & loan
from the small Tico to the large Damas. :

-1
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2. My brother is going to rent a room for b.
a month. lodgings
3. Some gifted youth who have brilliant  ¢. to put
minds cannot study at the university away
because they are very poor. d to
4. The news was very serious and borrow
depressing. e. range
5. Lynda pays 50,000 UzS a month for  from
her daily meals. f.
6. In the U S. many families try to save neediest
money for their children's education. g board
7. The zoo manager went crazy andlet h. fee
out all the penguins. 1. studio
8. My business failed, so I asked the j. grim '
bank for some money. k. to
9.1 got 1,000,000 UzS from the bank. release
10.The student paid a little extra money
to have her school records printed.
11.The announcer invited the guest
speaker to join her in the recording
room.
FOREIGN STUDY —
Too thieory

I. GRAMMAR: SENTENCE TYPES

1. Simple Sentence:
A simple sentence i

is a sentence with only one independ awareness

fased, Replace
it with

raising exereie

whiere Lean ask,

clause.
Subject

A simple sente

Srudents

Predicate.. |

like

nce may also cont

teachers

E
’,_i-p—jseconda arts |\ farmers to
compuiers. idemtify  eachi

ain more than one sub
Jorm
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bipe of

A sentence  ond

conceptions By
themselies.

-

compite
I's.

A simple sentence may also contain more than one predicate.

Subject . | Predicate conj Predicate | Secondar
y parts
Students enjoy and | understan | compiier
d S.

I1. Compound Sentence:
A compound sentence is made up of two or more simple
sentences that are joined by coordinating conjunctions and a

COmma.

First sentence Coordinat | Second sentence
ing
conjunctio
. |ns
Subject Predicate | FANBOY | Subject Predicate
S
Aziz studies , but he has some
hard problems.
1 missed |, SO 1 decided to
home | visit.
FANDBOY S
ON O UREO
RDRT T
The coordinating conjunctions, above, connect two

independent clauses. When coordinating conjunctions connect
independent clauses, they must be preceded by a comma.

[11. Complex Sentence:
Complex sentence is a sentence that contains one independent

clause and one or more dependent clauses.

4

N
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Independent clause Dependent clause
Subjec | Predic | Secon | Conju | Subjec Predic | Secon
t ate dary | nction t ate dary
- parts b | parts
He |missed| his |becaus things | were al
friends ¢ new | school
1 |
Time Reason
When Since
While Time As
As soon as Because

When I get home, I'm going to eat an ice cream.

_ He talked on the phone while he ate dinner.

~ As soon as she graduated. she got a job as an interpreter.

' Ghe likes her job since it allows her to travel.

 As 1 have studied English, [ will make an excellent

candidate for foreign study.

oo

o o

lause comes before the independent

Note: If the dependent ¢
he end of the dependent clause.

clause, put a comma at t

S : =
There are 3 main types of dependent clauses: Noun clause,

Adverbial clause, Adjective clause.
Noun clause: He doesn't know tha

another job.
Adverbial clause: | went
Adjective clause: She'd like t

to cook.

¢ Jackson is looking for

to the bank because I needed money.

o marry a man who knows how

TV. Compound - Complex Sentence
A compound - Complex sentence contains two or MmOre

independent clauses and one or more dependent clauses.

I B S
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Independ | conj |Independ| conj Depende
ent ! ent - | ntclause
clause clause
He came bt he did all| which were
late home given the |-
tasks day
4 before.

1I. GRAMMAR EXERCISES

Exercise 1 Identify types of sentences: simple, compound,
complex or compound-complex.

1. If you do that again, you will be sorry.

2. John and Mary pay their own tuition af the University.

3. She enjoys studying, but she doesn't like to go to the
library. '

4. Although Aziza studies hard, she sometimes has a trouble
in understanding grammar.

5. You are late for class every Monday.

6. He studies. and his mother says that it is good for his
future.

7 His ideas are very interesting, but a few people understand
them.

8. 1 will visit you when you are feeling better.

9 We have a lot of assignments to do as final exams are

coming,.
10.Nodira got a message from her parents, so she went to see

them.
| 1. After she graduated, her friends threw her a pariy, but her

boyfriend didn't come.
12.My instructor didn't give a chance one more time to take

my Quiz.

Fivercise 2 Connect two clauses in order to make compound
and complex senternces. Add any necessary pum'maﬁrm

marks.

L eed

R - S
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1. My friend is in the
USA

2. Nozim was tired last
Thursday

3. 1 decided to learn
Spanish as a second
language

4. You must come to
class early tomorrow
5. Because the Computer
Labs were closed

6. Laziz waited for me
and left

7. I was really happy
about the good news
8. Mary read many
travel guides

9. You may answer this
question

10. Thank you very
much for your advice

A. or 1 cannot help with |
your project work

B. she couldn't type her
report

C. and couldn't stop
jumping up and down.
D. or he didn't come at
all.

E. so he decided not to
go to school.

F. as soon as you know
the answer.

G. but he calls me ones
in a week.

H. but I tried this
already.

1. since she was a little
frightened of going
abroad.

J. which is easier than

Chinese

Exercise 3. Fill in the
(P’ANB(')Y‘S:J_
Janice is happy 1)

Angeles, California, 2)

York to see her. Her moth
weeks, 3) Janice c
shining 4) spotless. Sh

er will

blanks using coordinating conjunctions

a bit nervous today in sunny Los

<he didn't have time. On her way to the airport,

thought about making reservations for dinner, 6)
might be hungry after the long flight

thought her mother

However, she didn't know what kin
7 what restaurant to take her to.

d of food she woul

her mother is flying from New
be staying with her for two
leaned her apartment until it was
e was going to get flowers, 5)

she
she

d like,

Once she was on the road, Janice turned on the radio

8) realized that her mother was going to.be late. The
weather was goodin LA, 9) __~ snow near Chicago had
caused a delay. Janice had time to go shopping 10) to
sitin a cafe 11) read a book. After shopping for
flowers, Janice headed toward the airport an hour before the
plane was due, 12) she took her time. When Janice
arrived. she expected to wait for a long time, 13) she
saw her mother waiting outside for a taxi! Her mother had
heard about the Chicago snowstorm 14) decided to
take an earlier flight. She didn't call Janice, 15) ____ she
knew that Janice was careful and would arrive early to pick
her up.

What a mix-up! Janice could-have gotten 10 the airport
earlier, 16) she didn't Her mother could have called
fiom the plane, 17) ____.she didn't. They were both hungry
18)  tired, 19) ____ Jaiice offered to take her mother
Thai restaurant, 21) her

to either a Chinese 20) _
anice's apartment 22

mother just wanted to get fo J
take a nap!

Jil. FILLING IN APPLICATIONS
APPLICATION FOR STUDY ABROAD
Deadline: November 2, 2004
Submit one original and two photocopies of the
application. Make a third photocopy for your
records.

Ak thiem to bype
tfis and dend 20’
me clectromicaily.
AT e more
authentic. |

|. Name:
Surname/last Nam

o First Name Middle or Patronymic Name

3. Place of Birth:

2. Date of Birth:
5 Country of Legal

4. Current _
Citizenship: Residence:
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6. Se» v 1
MSew: (check one): 7. Marital Status. Single
ale Female Married B

8. Current address and 9. Permanent address and

Telephone: Telephone:

Street Street

Buildng ~ Building
Campus__ Campus.

Apartmem_ - Apariment

City Index City Index

Region/AO/Republic

Telephone: () Telephone: ( )_
Fax: (_) Fax: ()
E-Mail address: E-Mail address;

10. Institution where currently studying:
11. Department/ Faculty:
12. Current Specialization/major:

13. Please select a specialization (check one)
__Business ___International Relations/

___ Computer Science International Studies (for
(for first year students only) second and third year
students only)
__Journalism/mass

Communication
___Political science

___Economics

__Education (for second
and third year students only)
__Environment __iSociology
___Management '

" 14. Please indicate your present "course" year:
First Second Third

Region/AOQ/Republic )

S P T

IV. TOPIC SENTENCES ' ,
Exercise | Underline the topic sentence in the paragraphs

below.

1 Spend ol of

1. The HP 2300 is one of the world's fastest
Wednesday s

computers. This computer operates at 2 GHz. | =" "= -
It has 256 MB of extended memory and can | e e fiish ehis
run multiple applications simultaneously. It | anit. ey need to
has 32 MB of video memory and renders demonstrate . good

weriting on the exant

complex animated graphics at more than 50
frames per second. With a 60 GB, 15000
rpm, hard disk drive, it can-transfer files at

lightning speeds.

2. Bobur never argues with people or uses bad language. He
always uses a napkin when he eats and often gives up his seat
on the bus to elderly people and people with small children.
On holidays, his mother always receives at least a card, if not
a visit and gift. He donates money to charity and volunteers
his time at a local orphanage. He is a polite and caring

person.
FExercise 2 Write 1opic sentences for the paragraphs below in

the space.
1.
California oak trees require less than five

gallons of water a year to survive. They can
grow in areas with a temperature range from
20 to +40 degrees Celsius. They live to be
over 400 years of age and often reproduce
themselves 50-60 times.

2_ - .
The first third of the novel, Bed, describes the hero's problem

Copy pages from ilie
Writer's Horfploce.

ook, 16 capies -

getting out of bed one morning. The second third descu
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his bed and the wallpaper of his room. The end summarizes
the first two sections.

V. WRITING AN ESSAY FOR STUDY '

y DY ABROAD
PROGRAMS
¥ our t{:,s'k is to write a paragraph for each of the three points
given in the Statement of Purpose prompt below. i.e., you
should wrire three paragraphs. '

Student Name
STATEMENT OF PURPOSE
Please write an essay in English addressing Py ;

; = = (ome  assygnment.
the following points: Prepare peer
1. Your personal objectives while you are | «afiation Jorn
abroad', fased” on the task, L
2. }-_low one year of study abroad will help i
you in your career, e

3. How you believe your year abroad will be

useful to your home country in the future?

Do not merely list facts. In your essay, explain how your
background, education and employment experience have
prepared you for study on the program at this time in your life.
(The statement of purpose should be at least one page in
length, but no more than two pages. If you wish to write more
than one page, you may continue on another sheet of paper.
Please type or print clearly using blue or black nk.)

Appendix 3 | Selected CEFR listening and reading descriptors

C2 | Listening

|1 can- fully appreciate films, plays, TV and the radio,
_ |including hunor, nuance, and implied meaning.

~|T can extract necessary information fron: poor quality,

| audibly distorted public announcements or instructions, e.g.

| in a station with a train going past, in a sports stadium, etc.
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Reading S il ‘ S s
[ can understand complex reports, manuals and _CO'ritra'ctSi,::
even within unfamiliar fields. SRR
I can understand and interpret critically classical as well as:
contemporary literary texts in different genres. - N

Cl1

Listening e
I can without too much effort follow films which contain a |

large amount of slang and a wide range of idioms. I can
understand in detail an argument in a discussion progran.

I can understand complex - technical information, such as
instructions for operating equipment and specifications for
products and.services I know about.

Reading

[ can understand lengthy,
regulations and contracts in my field.
[ can read extensively, for example enjoying novels without
consulting a dictionary unless I want to note precise

meaning, usage or pronunciation.

complex manuals, instructions,

B2.

Listening

1 can understand
talk shows, plays and films in
[ can understand announcements,
messages etc. even when they are spo
are in standard dialect. i

Reading L e
I can understand lengthy instructions, for example in a user
manual for a TV or digital camera, for ins’t'a:tlij_l__gsq&wafe;_
as long as 1 can reread difficult sections. e
I can read short stories and novels :_wr;ttqu i

straightforward language and style, making, use of a
dictionary, if 1 am familiar with the story and/or the writer.

in detail TV documentarigs, interviews,
standard language. Ghe
instructions, telephone
ken fast, provided they

Listening : _
I can follow TV programs on topics of personal interest

latively slow and clear.

when the delivery is ré
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I can understand information in announcements and other :

recorc}i]ed, factual texts, if they are delivered in clear standard Appendix 4 | Student-produced material -
speech. |
Reading |

I can follow simple instructions, for example for a game, ’ :
using familiar types of equipment or cooking a meal. [ can -

understand clear instructions. for example for a game, for u e n S
the use of medicines or for installing computer software. :

[ can tnderstand simplified versions of novels, and follow :

the story line in short stories with a clear structure, with

some effort and regular use of a 0 0

dictionary.

A2 | Listening o | .
I can follow the main points of TV news, if people talk d E?E:;lgﬁ;:;: aad
slowly and clearly, if I am familiar with the subject and if VOCA'B{H_ARY BUILDING
the TV pictures help me to understand the story. BRAINSTORMING
I can understand the main point in short, clear, simple Write as sany words connected with clothes as you can.
messages, announcements and instructions (e.g airport gate ez, S ee. fabric
changes). r 2
Reading = =

41 can understand clear instructions, for example, how fo use éc—l‘;-“";s},_/

a telephone, a cash machine or a drinks machine. - M'g? S

I can understand the man points in short, simple, everyday
. wting men’s and ladies’ clothes or

stories, especially if there is visual support. Do you know words der |
1L clothes that are always used in plural? Look at the words below and
A istening foct i I
st % e table.
[ can follow changes of topic in TV news reports and Jill in the
understand the main information. e —TWorn |Worn by [Always Always
I can understand simple directions how to get from X to Y, _Cﬂggl_‘!ej,%?__ ;Vo;: :; s Do 8 | singular | plural
on foot or by public transport, provided that people speak Namﬁ of clothes | DY women |women |
very slowly and very clearly. i WL AL ____,‘/___; i
Reading _ | ettty ' e
| In everyday situations I can understand simple messages b I R AL
written by friends or colleagues, for example "back at 4 blouse R P
o’clock™.  mittens | ! _4;-———/4
- costume | 11—
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Eeakers

—t— |

[slippers

l

L i

briefs i
cape == T —

[ nighteown

[ boots

| pyjamas

| cardigan

swimming trunks |

SPEAKING

Which of the items from the table above do you like to
wear? Fill in the gap below with names of some of those clothes.
Walk around the class and interview other groupmates. You

will meet the words from vocabulary activiiy above.

a) ... has the same color of asyou:
b) ... has the same number of as you;
c) ... likes to wear as you,

d) ... has the same tastes in clothes as you.

Read these comments of different people. Which of these
comments is close to your tastes in clothes? What do you think

about these people’s job. gender and age. *
a. “I like to create a different look, so I try to spend a lot of time

shopping in clothing stores” . _
b. “I like to wear casual clothes like jeans, T-shirts. T feel more

confident in such clothes.” ‘ . _
c. “I hate spending time choosing clothes. I just put on anything

I can find.”
d. “I prefer not to draw attention to myself so I wear pretty

conventional clothes.”

270

Share your own opinions about the Jollowing questions with
Jyour pariner. j :

I. Do you wear clothes that tell something about you?

2. Can you identify some facts about a person by looking at
their clothes? - :

3. Do you follow latest fashions or do you avoid them? Explain
why,
4. Do you think people should be allowed to wear what they
like? '

3. How do you feel about grown-up people who follow teenage
fashion? Is it good/bad?

6. Would you wear something uncomfortable just because it is
fashionable? Why/Why not?

7. Can the way you dress affect your mood? If yes, how?

8. Are your tastes in clothes expensive/cheap? How do you

choose what to buy? ; 3
9. What do you think is a reasonable amount of money to spend

on: suit (dress) or shoes

LISTENING

Can you name the traditional clothes of the following
countries?

Japan Korea  India Russian Mexico Saudi Arabia

Fill in the gaps while listening to the teacher’s reading.

The Russian sarafan is an a-line (1) ___dress, worn over
a rubakha, or shirt, While it is not definitively
(2) whether or not it is period, some research opines that
it is (3) from the feryaz, an over garment with long,
vestigial (4) and slits to put the arms through It' is
theorized that the sleeves eventually went away and the resulting
sleeveless (5) became the sarafan.

Materials that can be used for this garment are linen, brocade, or
wool. You can use (6) _but it is a little flimsy and does

271




not give the (7) _, static silhouette so prized by period

[ Russians.

READING: GUESS
The Scottish traditional skirt is
called ...

The Mexican traditional hat is
called...

The Indian traditional dress is
called...

The Russian traditional dress s
called...

The Japanese traditional dress is
called...

The Arab square head cloth is
called...

The Karakalpak national dress is
called....

Text: The Uzbek Khan Atlas

A

.
P

Part A
There is a legend about the appearance of the popular Izbek

fabric, the Khan Atlas, which is made of silk. Read the beginning of
, the Jegend and try 10 VCSS the end. Share your guesses in groups.
! Then listen 1o your teacher reading the end of the Jegend. Are your
guesses close 10 the original version?

“Khan Atlas”, when t(anslated from Uzbek, means “King satin”
(“khan”-king, “atlas”-a type of satin). Long ago one of the rulers of
' 27"

_ s

Margilan who had four wives decided to marty for the fifth time. He
fell in love with a young beautiful daughter of an artist The artist got
upset with the khan’s intention and asked him to change his mind.
The khan promised to give up only in case the artist would produce
something more beautiful than his daughter till the next moming, All
the night the artist was in despair. He spent this time without food,
dreamless, not saying a single word. At dawn he went out and sat by
a stream, At that moment he saw a reflection of the clouds and colors
of the rainbow in the water. He was struck with the fantastic 1dea. of
copying the beauty he had seen on fabric. And this he did! A small
piece of cloth was brought to the King. The Khan was surprised, as
he had never seen anything more beautiful. The Khan accepted this
artistic patter, and dropped his proposal to marry the artist's daughter.
Following the event, the cloth was called "Khan-Atlas" as it had been
vented specially for the Khan. -

Try to answer the following questions. Check your answers with
your partier 's part of the text. Beready to answer his/her qiestions.

What technique is used for creating the cloth?

What differences can you find in producing The Khan Atlas .-

today and in the past?
Part B
Here is a text that introduces what The
it is manufactured.
The multi-colore
of the satins™ 15 unique t

Khan Afh;s is {l!f:d how

d silk cloth known as The Khan Atlas ot “king
o Central Asia, especially Uzbekistan. 1t 15

created from a resist-dyeing and weaving technique (sometimes
called ikar) involving many steps. Traditionally, women raised silk-
worms in their homes, feeding them mulberry leaves. The women
also performed the delicate and tedious work of unwinding the silk
cocoons. Once the thread was prepared for weaving, 1t would be taken

ors. And since each dyer had

to dyers who specialized in different col
to be paid. the more colors used, the more valuable the final p}‘oduct

became. The patterns woven into the silk were extremely varied, as
were the color combinations: saffron and burgundy: pale pink, yellow

and blue; magenta, teal, and purple.
Today, synthetic dyes are used

machines in factories, although in Fergan
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possible 1 find limited quantities of hand-woven <ilk However, the « our traditional dress

colors and designs used in modern The Khan Atlas are primitive X the most peculiar dress I ever saw

compared to the sophisticated pallets and patterns of the past. SKILLS INTEGRATION: CHECK IMAGINATION hs
Try to answer the following questions. Check your answers with You are going to listen to two different songs. One of them is in

your pariner's part of the text, Be ready to answer his/her questions. Uzbek and another one is in English. As s0on as the I_E:zbek song
Do you know what “Khan Atlas™ is? ' starts, begin writing your descriptive story with sentences “He turned
Why do you think it is called this? and looked at her... She was wearing ...” it
Which sentences have the same meaning as the sentences As the music finishes, stop writing. Do the same while listening

from the reading? to the song in English. = _ : ‘
I.The Khan Atlas is unique to Central Asia especially After you finish, compare your writing with your partner’s.

Uzbekistan. ’ ) & Are your stories different? _ s
a. The Khan Atlas is the only one of its kind in Uzbekistan. &  Are the associations tljai_: came to your mind \_zv}ule lrlstenf’ng
b. The Khan Atlas is famous in Uzbekistan. . close to your partner’s? If yes, is it because c_:)f the mu;w you I?iaréad
2. The women also performed the tedious work of unwinding the Share with the whole class how music influenced you, and r

the story you liked to your groupmates.

silk cocoons.
a.  The women also performed the busy work of unwinding the

silk cocoons.
b. The women also performed the slow-moving work of
unwinding the silk cocoons.
3.The colors and designs used in the modern Khan Atlas are
primitive compared io the sophisticated pallets and patterns of the
| past.
a.  The colors and designs used in the modern Khan Atlas are
simple compared to the sophisticated pallets and patterns of the past.
b. The colors and designs used in the modern Khan Atlas are
new compared to the sophisticated pallets and patterns of the past.
Match the two parts of the words from the text.

1. resist a. colored
2. hand b, dyeing
3. multi ¢ worms
4. silk d  woven

-

WRITING: FIVE-MINUTE WRITING STORM

Choose one topic from the list suggested below and have a
guick writing. Share with the whole class when it’s done.

x the most popular traditional clothing in the world

» my favorite item of clothing
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BEING A TEACHER

Toshkent — «Fan va texnologiya» — 2016

M. Mirkomilov

Muharrir:
Tex. muharrir: M. Holmuhamedoy
Musavvir: D.Azizon
Musahhil: N Hasanova
Kompyuterda
sahifalovchi: Sh Mirgosimova

15.57-63, 245-61-61.

9. Bosishga ruxsat etildi: 31.10.2016.
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E-maik tipngraﬁyacnt@muil.ru Tea: 2
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Bichimi 60x84 /16, «Timez Uz» g
Shartli bosma tahog'i 17,0. Nashriyot bosma t

Tiraji 500. Buyurtma Ne205.

alar Markazining
p etildi.
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«Fan va texnologiy
bosmaxonasi» da cho

100066, Toshkent sh., Olmazor
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